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ABSTRACT
The main objective of this study is to examine the role of collective efficacy on
organisational citizenship behaviour among teachers in Malaysia. A conceptual framework
was developed based on past empirical studies. Findings of the study showed that the two
constructs, namely collective efficacy and organisational citizenship behaviour, contributed
to the teachers’ academic achievements.
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INTRODUCTION
In the modern education system, it is
challenging for teachers to achieve goals
set by the school and nation (VigodaGadot, Beeri, Birman-Shemesh & Somech,
2007; Dipaola & Hoy, 2005a, 2005b).
Hence, organisational citizenship behaviour
(OCB) is essential to ensure efficiency
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and effectiveness of any organisation
(Kasekende, Munene, Otengei, & Ntayi,
2016; Chang, Nguyen, Cheng, Kuo & Lee,
2016; Kandeepan, 2016; Abd El Majid &
Cohen, 2015; Cohen & Eyal, 2015). The
concept of OCB is important to improve
teacher training, and learning in classrooms
(Yilmaz & Tasdan, 2009). It is especially
vital to Malaysia’s economic growth and
national development (Ministry of Higher
Education, 2015). According to Deputy
Prime Minister and Minister of Education,
the education sector is the most important
key area of the twelve areas identified
by Malaysian Government in Economic
Transformation Programme to transform
Malaysia into a high-income nation by 2020.
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Additionally, the Malaysian education sector
is targeted as hub for developing human
capital under the New Economic Model
(The World Bank, 2013).
The term organisational citizenship
behaviour (OCB) was introduced in
organisational literature only in recent years
(Podsakoff, MacKenzie, Paine & Bachrach,
2000; Podsakoff, Whiting, Podsakoff &
Blume, 2009).
The OCB has been shown to benefit
individuals, groups and organisations
(Oplatka, 2009). Dipaola and TschannenMoran (2001) examined OCB in the field
of education. Their survey of teachers and
students in selected public schools in Ohio
and Virginia showed that OCB among the
teachers was significantly associated with
school climate. The concept and application
of OCB has not been well studied in the
context of education particularly in schools
(Erturk, 2007; Dipaola & Hoy, 2005a;
Dipaola & Tschannen-Moran, 2001).
Teacher’s Self-Efficacy, an important
determinant of OCB, is defined as “the
teacher’s belief in his or her capability to
organize and execute courses of action
required to successfully accomplishing
a specific teaching task in a particular
context” (Tschannen-Moran, Hoy & Hoy,
1998). Self-efficacy is important in order to
perform a task confidently. Teachers with a
low sense of efficacy are reluctant to practise
OCB in their workplace. Several studies
have shown that self-efficacy significantly
contributes to with OCB and positively
impacts on student achievement (Mangadu
Paramasivam, 2015; Cohen & Mohamed
Abedallah, 2015). There are limited studies
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on the link between collective efficacy and
OCB among teachers. Hence, the main aim
of the study is to conceptually discuss their
relationship, namely between collective
efficacy and OCB among teachers.
LITERATURE REVIEW
Theoretical Background-Organisational
Citizenship Behaviour
The concept of OCB was introduced by
Barnard in the late of 1930s. He suggested
that the formal job duties are difficult to
complete in an effective manner and thus,
it was necessary to encourage employees
to exhibit citizenship behaviour that is
discretionary, go above and beyond their
formal job duties. This will then lead to a
cooperative work environment (Barnard,
1938). In the mid-1960s, Katz (1964)
termed OCB as supra-role behaviour. The
supra-role behaviour can be defined as
non-prescribed behaviour or behaviours
that are not required in advance for a given
job (Katz & Kahn, 1966). This behaviour
is important for the smooth functioning
of any organisation but it is not stated in
the formal job description (Katz & Kahn,
1966). Bateman and Organ (1983) stated
that this behaviour “lubricates the social
machinery of the organization” (p. 588). For
example: assisting and helping co-workers
to solve problematic job related issues,
ensure workplace cleanliness, helping coworkers with heavy workloads, conserving
organisation resources and tolerate the
inevitable temporary impositions of work
without complaining (Bateman & Organ,
1983; Katz & Kahn, 1966).

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

Collective Efficacy and Organisational Citizenship Behaviour

The term OCB was coined by Organ
and his colleagues (Bateman & Organ,
1983; Smith et al., 1983) who defined it as
“individual behaviour that is discretionary,
not directly or explicitly recognized by the
formal reward system, and in the aggregate,
promotes the efficient and effective
functioning of the organization” (Organ,
1988). Lambert and Hogan (2013) argued
that OCB has three important elements. First,
this extra role behaviour is not explicitly
required as part of formal job duties.
Second, this behaviour does not directly
benefit co-workers and organisation, but, it
indirectly provides support to co-workers.
Third, for those employees displaying
OCB does not guarantee extra rewards.
Most of these organisations encourage
their employees to exhibit OCB in order to
maintain and improve their organisational
social system. As the result of this effort,
it will significantly contribute indirectly
to the effectiveness of the organisation
(Organ, 1997). Additionally, OCB among
employees is critical to the survival of the
organisation (LePine, Erez & Johnson,
2002). This OCB includes cooperation,
accommodation, assisting and helping
co-worker in completing their daily tasks.
However, no penalty or punitive actions are
taken against those who do not practise OCB
(Organ, 1988).
Dipaola and his colleagues were the
first to investigate and examine the OCB
concept in schools. It is important for
scholars and researchers to study how OCB
can be cultivated in school organisations as
the components of OCB are not prescribed

in the teachers’ job description (Dipaola
& Tschannen-Moran, 2001). Studies have
shown that OCB is vital for betterment
of the organisation (McKenzie, 2011) and
significantly improves student achievements
(Blanchard, 2012; McKenzie, 2011; Jackson,
2009; Wagner, 2008; Dipaola & Hoy, 2005a;
Jurewicz, 2004; Dipaola & Hoy, 2004). By
exhibiting OCB, teachers will be able to
adapt to the dynamic environment more
efficiently (Van Der Vegt, Van De Vliert &
Oosterhof, 2003; Miles, Borman, Spector
& Fox, 2002).
Collective Efficacy
The construct of efficacy evolved from
two main theories, namely locus of
control theory and social cognitive theory,
developed by Rotter (1966) and Bandura
(1977, 1986, 1993, 1997, 2002) respectively.
Self-efficacy is defined as “the beliefs in
one’s capabilities to organize and execute
course of action required to produce a given
attainment” (Bandura, 1997). In Rotter’s
(1966) locus of control construct, the control
of reinforcement is either on the teachers or
the environment. The locus of control theory
is an individual belief that the outcome of his
or her actions is either within their control
or the environment or events beyond their
control (Rotter, 1966; Zimbardo, 1985).
Basically, the locus of control can be
divided into internal control and external
control (Rotter, 1966). If the reinforcement
is a result of his or her luck, chance, fate
or other external factors, then these forces
are considered as external control. While
internal control refers outcomes that are

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

43

Choong Yuen Onn, Nordin Yunus and Hamidah Yusof

within his or her control. Most of us fall
between the two extremes.
Social cognitive construct is a
psychological model of behaviour that
emerged primarily from the work of
Bandura (Denler, Wolters, & Benzon,
2014). For self-efficacy, it has emerged as
an important concept within social cognitive
theory (Denler et al., 2014; Bandura, 1997).
Bandura (1997) opined that teachers with
high efficacy have confidence and the belief
that they can perform a particular task
successfully. For social cognitive theory,
it is a belief in one’s own capability to
produce certain actions which is related to
self-efficacy. Whereas, the locus of control
theory is the belief that outcome is either
within their control or external factors. Thus,
perceived self-efficacy has insignificant
relationship with locus of control. Hence,
the nature of teacher efficacy should be
perceived within the social cognitive theory
instead of locus of control theory (Bandura,
1997).
Social cognitive theory refers to
individuals and collectives that have control
over their lives via agentive action which is
influenced by their perceptions of efficacy
toward a specific task (Goddard, 2001). The
term agency is an important fundamental
assumption for social cognitive theory. The
efficacy belief is an important key to the
operation of agency when an individual
and collectives believe they have better
capabilities to perform the task or duty
successfully, then he or she or the collectives
are more likely to perform the activities
(Goddard & Goddard, 2001). Goddard
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contended that efficacy belief in both
individual and collective level underpin
the social cognitive theory (Goddard &
Skrla, 2006; Goddard, Hoy & Hoy, 2000;
Goddard, LoGerfo & Hoy, 2004a; Hoy,
Sweetland & Smith, 2002; Goddard &
Goddard, 2001). Both teacher efficacy and
collective efficacy (CE) are anchored in
agency assumption highlighted by Bandura.
For teacher efficacy, it could be through the
human or personal agency for control over
their lives (Hoy et al, 2002). If a teacher
possesses efficacy belief based on his or
her capability, then he or she will overcome
obstacles and face failure obstinately
(Goddard et al., 2004a). In CE, the teachers
have belief in their combined capabilities to
achieve organisational or faculty objective
(Goddard, LoGerfo & Hoy, 2004b; Hoy et al.,
2002). Teachers with favourable CE beliefs
will exhibit positive OCB to influence their
student’s academic performance as well as
tenaciously overcome adversity (Hoy et al.,
2002; Goddard & Skrla, 2006). In short,
the belief in CE will foster creativity, effort
and persistence in order to attain a goal
successfully.
The concept of CE is further defined
as “the perceptions of teachers in a school
that the faculty as a whole can organize and
execute the course of action required to have
a positive effect on students” (Goddard,
2004, p. 184). If the teachers have a sense
of CE, it will further improve student
achievement and organisational performance
(Goddard et al., 2000). Therefore, according
to Hoy et al. (2002), the perceived CE is an
important collective perception considered
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an organisational property. Goddard et
al. (2000; 2004a) highlighted that there
is limited research on the effect of CE
compared with teacher efficacy. Hence, this
construct is included in the present study.
Collective Efficacy and Organisational
Citizenship Behaviour
The CE improves school accountability,
enhances student performance (Goddard et
al., 2004a), elevates socioeconomic status
(Goddard & Goddard, 2001) smoothens
decision pertaining to education (Goddard
et al., 2004a). Studies have indicated that
CE (Goddard et al., 2004a; Hoy et al., 2002;
Goddard, 2001; Goddard et al., 2000) and
organizational citizenship behaviour (Burns
& Dipaola, 2013; Dipaola & Hoy, 2005a;
2005b) are significantly linked to student
achievement. According to Goddard et al.
(2004b), CE is considered as a more recent
construct compared with self-efficacy.
Therefore, there are lack of empirical studies
to support and validate the relationship
between CE and OCB among teachers in
school context (Jackson, 2009: Goddard et
al., 2004b).
Somech and Drach-Zahavy (2000)
examined the relationship between
CE and OCB among teachers from 13
elementary schools in Israel. They found
that CE is significantly related with OCB
towards teamwork but its relationship
was insignificant towards students and
organisation. This might be due to the nature
of the research sample bias. There were
251 respondents and out that, 31were male
teachers. Several studies have shown that

men perceived higher sense of commitment
towards their job and organisation compared
with female workers (Choong, Keh, Tan, &
Tan, 2013; Choong, Tan, Keh, Lim, & Tan,
2012; Akintayo, 2010; Shapira-Lishchinsky,
2009). Choong and his colleague further
clarified that female married academics are
required to perform dual role in their live as
they have the responsibility to take care of
their children as well as being committed
to their job.
Somech and Drach-Zahavy (2000)
showed that by enhancing collegial
interactions will influence the willingness
of teachers to exhibit OCB or extra role
behaviour within their workplace (Somech
& Drach-Zahavy, 2000). Additionally,
the construct of CE is originally rooted in
teacher self-efficacy. Tschannen-Moran and
Barr (2004) contended that the difference
between CE and teacher self-efficacy is that
the former is premised on its effect on the
school as a whole while the latter refers to
individuals. Hence, it can be concluded that
CE is closely link to OCB. This is confirmed
by Cooper (2010) whereby the CE is
significantly related to OCB. Therefore,
this study found that collective efficacy
is significantly related to organisational
citizenship behaviour among secondary
school teachers in Malaysia.
CONCLUSION
The findings of this research, it is hoped
would provide school principals with better
knowledge and insights into the relationship
between CE and OCB. Additionally, this
concept can be useful to the Ministry
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of Education as OCB is proven to be
one of the most powerful antecedents of
student achievement (Oplatka, 2009;
Yilmaz & Tasdan, 2009; Dipaola & Hoy,
2005a, 2005b). Vigoda-Godat et al. (2007)
contended that the management of schools
need to ensure teachers are willing to exhibit
citizenship behaviour such as handling
students’ special needs, monitor students
with disciplinary problems, and provide
innovative teaching and willing to devote
his or her extra time and effort to guide
poor students.
ACKNOWLEDGEMENT
The author expresses his gratitude to his
main and co supervisors for their support
and guidance in writing this paper as partial
requirement for fulfilment of his Doctorate
Thesis.
REFERENCES
Abd El Majid, E., & Cohen, A. (2015). The role of
values and leadership style in developing OCB
among Arab teachers in Israel. Leadership and
Organization Development Journal, 36(3),
308–327.
Akintayo, D. I. (2010). Work-family role conflict and
organisational commitment among industrial
workers in Nigeria. Journal of Psychological
and Counselling, 2(1), 1-8.
Bandura, A. (1977). Self-efficacy: toward a unifying
theory of behavioral change. Psychological
Review, 84, 191-215.
Bandura, A. (1986). Social foundations of thought
and action: a social cognitive theory. Englewood
Cliffs, NJ: Prentice Hall.

46

Bandura, A. (1993). Perceived self-efficacy in
cognitive development and functioning.
Educational Psychologist, 28(2), 117-148.
Bandura, A. (1997). Self-efficacy: the exercise of
control. New York: W.H. Freeman.
Bandura, A. (2002). Self-efficacy assessment. In
R. Fernandez-Ballesteros (Ed.), Encyclopedia
of psychological assessment. London: Sage
Publications.
Barnard, C. I. (1938). The functions of the executive.
Cambridge, MA: Harvard University Press.
Bateman, T. S., & Organ, D. W. (1983). Job satisfaction
and the good soldier: the relationship between
affect and employee “citizenship”. Academy of
Management Journal, 26(4), 587-595.
Belogolovsky, E., & Somech, A. (2010). Teachers’
organizational citizenship behavior: examining
the boundary between in-role behavior and extrarole behavior from the perspective of teachers,
principals and parents. Teaching and Teacher
Education, 26, 914-923.
Blanchard, G. A. (2012). Communication satisfaction,
organisational citizenship behaviour and the
relationship to student achievement in high
schools. (Doctor of Education in Educational
Leadership), Northern Arizona University.
Bogler, R., & Somech, A. (2004). Influence of teacher
empowerment on teachers’ organizational
commitment, professional commitment and
organizational citizenship behavior in schools.
Teaching and Teacher Education, 20, 277-289.
Bogler, R., & Somech, A. (2005). Organizational
citizenship behavior in school: How does it relate
to participation indecision making? Journal of
Educational Administration, 43(5), 420-438.
Burns, W. R. T., & Dipaola, M. F. (2013). A study of
organizational justice, organizational citizenship
behavior, and student achievement in high
schools. American Secondary Education, 42(1),
4-23.

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

Collective Efficacy and Organisational Citizenship Behaviour

Burns, W. R. T., & Dipaola, M. F. (2013). A study of
organizational justice, organizational citizenship
behavior, and student achievement in high
schools. American Secondary Education, 42(1),
4-23.

Dipaola, M., & da Costa Neves, P. M. M. (2009).
Organizational citizenship behaviors in American
and Portuguese public schools: measuring the
construct across cultures. Journal of Educational
Administration, 47(4), 490-507.

Chang, K., Nguyen, B., Cheng, K.-T., Kuo, C.-C.,
& Lee, I. (2016) ‘HR practice, organisational
commitment & citizenship behaviour’, Employee
Relations, 38(6), pp. 907–926.

Dipaola, M., & Hoy, W. K. (2004). Organisational
citizenship of faculty and achievement of high
school students. The High School Journal, 88(3),
35-44.

Choong, Y. O., Keh, C. G., Tan, Y. T., & Tan, C. E.
(2013). Impacts of demographic antecedents
toward turnover intention amongst academic
staff in Malaysian private universities. Australian
Journal of Basic and Applied Sciences, 7(6),
46-54.

Dipaola, M., & Tschannen-Moran, M. (2001).
Organizational citizenship behavior in schools
and its relationship to school climate. Journal
of School Leadership, 11, 424-447.

Choong, Y. O., Tan, C. E., Keh, C. G., Lim, Y. H.,
& Tan, Y. T. (2012). How demographic factors
impact organisational commitment of academic
staffs in Malaysian private universities: a review
and research agenda. International Journal of
Academic Research, 4(3), 72-76.
Cohen, A., & Mohamed Abedallah (2015). The
mediating role of burnout on the relationship
of emotional intelligence and self-efficacy with
OCB and performance. Management Research
Review, 38(1), pp. 2-28.
Cohen, A., & Eyal, O. (2015). The role of
organisational justice and exchange variables in
determining organisational citizenship behaviour
among Arab teachers in Israel. Psychology Study,
60(1), 56-69.
Cooper, J. D. (2010). Collective efficacy,
organizational citizenship behavior, and school
effectiveness in Alabama public high schools.
(Doctor of Education), University of Alabama,
Tuscaloosa, Alabama.
Denler, H., Wolters, C., & Benzon, M. (2014).
Social cognitive theory. Retrieved from http://
www.education.com/reference/article/socialcognitive-theory/

DiPaola, M. F., & Hoy, W. K. (2005a). Organizational
citizenship of faculty and achievement of high
school students. The High School Journal, 88,
35-44.
Dipaola, M. F., & Hoy, W. K. (2005b). School
characteristics that foster organizational
citizenship behavior. Journal of School
Leadership, 15, 308-326.
Dussault, M. (2006). Teachers’ self-efficacy
and organizational citizenship behaviors.
Psychological Reports, 98(2), 427-432.
Erturk, A. (2007). Increasing organizational
citizenship behaviors of Turkish academicians:
mediating role of trust in supervisor on the
relationship between organizational justice and
citizenship behaviors. Journal of Managerial
Psychology, 22(3), 257-270.
Fatimah, O., Amiraa, A. M., & Halim, F. W. (2011).
The relationships between organizational
justice, organizational citizenship behavior and
job satisfaction. Journal of Social Science and
Humanities, 19, 115-121.
Garg, P., & Rastogi, R. (2006). Climate profile and
OCBs of teachers in public and private schools
of India. International Journal of Educational
Management, 20(7), 529-541.

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

47

Choong Yuen Onn, Nordin Yunus and Hamidah Yusof

Goddard, R., Hoy, W., & Hoy, W. A. (2004a).
Collective efficacy beliefs: theoretical
development, empirical evidence, and future
directions. Educational Researcher, 33(3), 3-13.
Goddard, R. D. (2001). Collective efficacy: a
neglected construct in the study of schools and
student achievement. Journal of Educational
Psychology, 93(3), 467-476.
Goddard, R. D., & Goddard, Y. L. (2001). A multilevel
analysis of the relationship between teacher and
collective efficacy in urban schools. Teaching
and Teacher Education, 17, 807-818.
Goddard, R. D., Hoy, W. K., & Hoy, A. W. (2000).
Collective teacher efficacy: its meaning, measure,
and impact on student achievement. American
Educational Research Journal, 37(2), 479-507.
Goddard, R. D., LoGerfo, L., & Hoy, W. K. (2004b).
High school accountability: the role of perceived
collective efficacy. Educational Policy, 18(3),
403-425.
Goddard, R. D., & SkrIa, L. (2006). The influence of
school social composition on teachers’ collective
efficacy beliefs., 42(2), 216-235.
Hoy, W. K., Sweetland, S. R., & Smith, P. A. (2002).
Toward an organisational model of achievement
in high schools: the significance of collective
efficacy. Educational Administration Quarterly,
38(1), 77-93.
Jackson, J. C. (2009). Organizational citizenship
behaviors, collective teacher efficacy, and
student achievement in elementary schools.
(Doctor of Education), The College of William
and Mary, Virginia.
Jimmieson, N. L., Hannam, R. L., & Yeo, G. B.
(2010). Teacher organizational citizenship
behaviours and job efficacy: implications for
student quality of school life. British Journal of
Psychology, 101, 453-479.

48

Jurewicz, M. M. (2004). Organisational citizenship
behaviours of middle school teachers: a study of
their relationship to school climate and student
achievement. (Doctor of Education) The College
of William and Mary, Virginia.
Kandeepan, V. (2016). Organisational citizenship
behaviour of non-academic staff members in
the university system of Sri Lanka: A case study
in university of Jaffna. International Journal of
Information Research and Review, 3(1), 17101716.
Katz, D. (1964). Motivational basis of organizational
behavior. Behavioral Science, 9, 131-146.
Katz, D., & Kahn, R. L. (1966). The social psychology
of organizations. New York: Wiley.
Kasekende, F., Munene, J.C., Otengei, S.O. &
Ntayi, J.M. (2016). Linking teacher
competences to organizational citizenship
behaviour, International Journal of Educational
Management, 30(2), 252–270.
Khalid, A. S., Kamaruzaman Jusoff, H. J., Othman, M.,
and Abdul Rahman, N. (2010). Organizational
citizenship behavior as a predictor of student
academic achievement. International Journal of
Economics and Finance, 2(1), 65-71.
Lambert, E. G., & Hogan, N. L. (2013). The
association of distributive and procedural justice
with organizational citizenship behavior. The
Prison Journal, 20(10), 1-22.
LePine, J. A., Erez, A., & Johnson, D. E. (2002).
The nature and dimensionality of organisational
citizenship behaviour: a critical review and
meta-analysis. Journal of Applied Psychology,
87, 52-65.
Mangadu Paramasivam, G. (2015). Role of selfefficacy and family supportive organisational
perceptions in teachers’ organisational
citizenship behaviour: A study on engineering
college teachers in India. Asian Education and
Development Studies, 4(4), 398-408.

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

Collective Efficacy and Organisational Citizenship Behaviour

McKenzie, S. G. (2011). Trust and organisational
citizenship: a study of the relationship of the
three referents of trust and the organisational
citizenship of elementary school teachers.
(Doctor of Education in Education Leadership),
University of Texas, San Antonio.
Miles, D. E., Borman, W. E., Spector, P. E., &
Fox, S. (2002). Building an integrative model
of extra role work behaviors: A comparison
of counterproductive work behavior with
organizational citizenship behavior. International
Journal of Selection and Assessment, 10, 51-57.
Ministry of Education (2015). Malaysia Education
Blueprint 2015-2025. Putrajaya, Malaysia:
Author.
Munir, Y., Khan, S.-U.-R., Khalifah, Z. B., Asif,
T., & Khan, H. (2014). Interactive effect of
organisational cynicism on perception of
organisational politics and citizenship behaviour.
International Journal of Information Processing
and Management, 5(1), 18-27.
Oplatka, I. (2006). Going beyond role expectations:
toward an understanding of the determinants and
components of teacher organizational citizenship
behavior. Educational Administration Quarterly,
42(3), 385-423.
Oplatka, I. (2009). Organizational citizenship
behavior in teaching: the consequences for
teachers, pupils, and the school. International
Journal of Educational Management, 23(5),
375-389.
Organ, D. W. (1988). Organizational citizenship
behavior: the good soldier syndrome. Lexington,
MA: Lexington Books.
Organ, D. W. (1997). Organizational citizenship
behavior: it’s construct clean-up time. Human
Performance, 10(2), 85-97.

Organ, D. W., & Ryan, K. (1995). A meta-analytic
review of attitudinal and dispositional predictors
of organizational citizenship behavior. Personnel
Psychology, 48, 775-802.
Podsakoff, N. P., Whiting, S. W., Podsakoff, P.
M., & Blume, B. D. (2009). Individualand organizational-level consequences of
organizational citizenship behaviors: a metaanalysis. Journal of Applied Psychology, 94(1),
122-141.
Podsakoff, P. M., MacKenzie, S. B., Paine, J. B.,
& Bachrach, D. G. (2000). Organizational
citizenship behaviors: a critical review of
the theoretical and empirical literature and
suggestions for future research. Journal of
Management, 26(3), 513-563.
Romle, A. R., Nurul Faezah, M. T. & Nur Sabrina, S.S.
(2016). The relationship between organisational
citizenship behaviour and high performance
organisation from the perspective of the students
in the higher education institution in Malaysia.
Journal of Scientific Research and Development,
3(5), pp. 37-42.
Rotter, J. B. (1966). Generalized expectancies for
internal versus external control of reinforcement.
Psychological Monographs, 80, 1-28.
Schwabsky, N. (2014). Teachers’ individual citizenship
behavior (ICB): the role of optimism and trust.
Journal of Educational Administration, 52(1),
37-57.
Shapira-Lishchinsky, O. (2009). Israel male versus
female teachers’ intent to leave work. Gender in
Management: An International Journal, 24(7),
543-559.
Smith, C. A., Organ, D. W., & Near, J. P. (1983).
Organizational citizenship behavior: its nature
and antecedents. Journal of Applied Psychology,
68, 653-663.

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

49

Choong Yuen Onn, Nordin Yunus and Hamidah Yusof

S o m e c h , A . , & D r a c h - Z a h a v y, A . ( 2 0 0 0 ) .
Understanding extra-role behavior in schools:
the relationships between job satisfaction, sense
of efficacy, and teachers’ extra-role behavior.
Teaching and Teacher Education, 16, 649-659.
Somech, A., & Ron, I. (2007). Promoting
organizational citizenship behavior in schools:
the impact of individual and organizational
characteristics. Educational Administration
Quarterly, 43(1), 38-66.
Somech, A., & Bogler, R. (2002). Antecedents
and consequences of teacher organisational
and professional commitment. Educational
Administration Quarterly, 38(4), 555-577.
Teh, C. J., Boerhannoeddin, A., & Ismail, A. (2012).
Organizational culture and performance appraisal
process: effect on organizational citizenship
behavior. Asian Business and Management, 11,
471-484.
The World Bank (2013). Malaysia economic monitor:
High-performing education. Bangkok, Thailand:
Author.
Tschannen-Moran, M., & Barr, M. (2004). Fostering
student learning: the relationship of collective
teacher efficacy and student achievement.
Leadership and Policy in Schools, 3(3), 189-209.

50

Tschannen-Moran, M., Hoy, A. W., & Hoy, W. K.
(1998). Teacher efficacy: Its meaning and
measure. Review of Educational Research, 68(2),
202-248.
Van Der Vegt, G. S., Van De Vliert, E., & Oosterhof,
A. (2003). Informational dissimilarity and
organisational citizenship behaviour: the
role of intrateam interdependence and team
identification. Academy of Management Journal,
46(6), 715-727.
Vigoda-Gadot, E., Beeri, I., Birman-Shemesh, T., &
Somech, A. (2007). Group-level organizational
citizenship behavior in the education system: a
scale reconstruction and validation. Educational
Administration Quarterly, 43(4), 462-493.
Wagner, C. A. (2008). Academic optimism of
virginia high school teachers: its relationship
to organisational citizenship behaviours and
student achievement. (Doctor of Education), The
College of William and Mary, Virginia.
Yilmaz, K., & Tasdan, M. (2009). Organizational
citizenship and organizational justice in Turkish
primary schools. Journal of Educational
Administration, 47(1), 108-126.
Zimbardo, P. G. (1985). Psychology and life.
Glenview, IL: Scott Foresman.

Pertanika J. Soc. Sci. & Hum. 25 (S): 41 - 50 (2017)

