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Journal of Social Sciences & Humanities
About the Journal

Overview

Pertanika Journal of Social Sciences & Humanities (JSSH) is the official journal of Universiti Putra Malaysia
published by UPM Press. It is an open-access online scientific journal which is free of charge. It publishes
the scientific outputs. It neither accepts nor commissions third party content.

Recognized internationally as the leading peer-reviewed interdisciplinary journal devoted to the
publication of original papers, it serves as a forum for practical approaches to improving quality in issues
pertaining to social and behavioural sciences as well as the humanities.

JSSH is a quarterly (March, June, September and December) periodical that considers for publication
original articles as per its scope. The journal publishes in English and it is open to authors around the
world regardless of the nationality.

The Journal is available world-wide.

Aims and scope

Pertanika Journal of Social Sciences & Humanities aims to develop as a pioneer journal for the social
sciences with a focus on emerging issues pertaining to the social and behavioural sciences as well
as the humanities. Areas relevant to the scope of the journal include Social Sciences—Accounting,
anthropology, Archaeology and history, Architecture and habitat, Consumer and family economics,
Economics, Education, Finance, Geography, Law, Management studies, Media and communication
studies, Political sciences and public policy, Population studies, Psychology, Sociology, Technology
management, Tourism; Humanities—Arts and culture, Dance, Historical and civilisation studies,
Language and Linguistics, Literature, Music, Philosophy, Religious studies, Sports.

History

Pertanika was founded in 1978. A decision was made in 1992 to streamline Pertanika into three journals
as Journal of Tropical Agricultural Science, Journal of Science & Technology, and Journal of Social
Sciences & Humanities to meet the need for specialised journals in areas of study aligned with the
interdisciplinary strengths of the university.

After almost 27 years, as an interdisciplinary Journal of Social Sciences & Humanities, the revamped
journal focuses on research in social and behavioural sciences as well as the humanities, particularly in
the Asia Pacific region.

Goal of Pertanika
Our goal is to bring the highest quality research to the widest possible audience.

Quality

We aim for excellence, sustained by a responsible and professional approach to journal publishing.
Submissions are guaranteed to receive a decision within 14 weeks. The elapsed time from submission
to publication for the articles averages 5-6 months.

Abstracting and indexing of Pertanika
The journal is indexed in SCOPUS (Elsevier), Clarivate-Emerging Sources Citation Index [ESCI (Web of
Science)], BIOSIS, National Agricultural Science (NAL), Google Scholar, MyCite and ISC.

Future vision

We are continuously improving access to our journal archives, content, and research services. We have
the drive to realise exciting new horizons that will benefit not only the academic community, but society
itself.



Citing journal articles
The abbreviation for Pertanika Journal of Social Sciences & Humanities is Pertanika J. Soc. Sci. Hum.

Publication policy

Pertanika policy prohibits an author from submitting the same manuscript for concurrent consideration
by two or more publications. It prohibits as well publication of any manuscript that has already been
published eitherin whole or substantial part elsewhere. It also does not permit publication of manuscript
that has been published in full in Proceedings.

Code of Ethics

The Pertanika Journals and Universiti Putra Malaysia takes seriously the responsibility of all of its
journal publications to reflect the highest in publication ethics. Thus all journals and journal editors are
expected to abide by the Journal’s codes of ethics. Refer to Pertanika’s Code of Ethics for full details, or

visit the Journal’s web link at http://www.pertanika.upm.edu.my/code_of_ethics.php

International Standard Serial Number (ISSN)

An ISSN is an 8-digit code used to identify periodicals such as journals of all kinds and on all media—print
and electronic. All Pertanika journals have ISSN as well as an e-ISSN.

Journal of Social Sciences & Humanities: ISSN 0128-7702 (Print); I1SSN 2231-8534 (Online).

Lag time
A decision on acceptance or rejection of a manuscript is reached in 3 to 4 months (average 14 weeks).
The elapsed time from submission to publication for the articles averages 5-6 months.

Authorship

Authors are not permitted to add or remove any names from the authorship provided at the time of
initial submission without the consent of the Journal’s Chief Executive Editor.

Manuscript preparation
Refer to Pertanika’s INSTRUCTIONS TO AUTHORS at the back of this journal.

Editorial process

Authors are notified with an acknowledgement containing a Manuscript ID on receipt of a manuscript,
and upon the editorial decision regarding publication.

Pertanika follows a double-blind peer-review process. Manuscripts deemed suitable for publication
are usually sent to reviewers. Authors are encouraged to suggest names of at least three potential

reviewers at the time of submission of their manuscript to Pertanika, but the editors will make the final
choice. The editors are not, however, bound by these suggestions.

Notification of the editorial decision is usually provided within ten to fourteen weeks from the receipt
of manuscript. Publication of solicited manuscripts is not guaranteed. In most cases, manuscripts are
accepted conditionally, pending an author’s revision of the material.

The Journal’s peer-review

In the peer-review process, three referees independently evaluate the scientific quality of the submitted
manuscripts.

Peer reviewers are experts chosen by journal editors to provide written assessment of the strengths and
weaknesses of written research, with the aim of improving the reporting of research and identifying the
most appropriate and highest quality material for the journal.
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Operating and review process

What happens to a manuscript once it is submitted to Pertanika? Typically, there are seven steps to the
editorial review process:

1.

The Journal’s Chief Executive Editor (CEE) and the Editorial Board Members examine the
paper to determine whether it is appropriate for the journal and should be reviewed. If not
appropriate, the manuscript is rejected outright and the author is informed.

The CEE sends the article-identifying information having been removed, to three reviewers
who are specialists in the subject matter represented by the article. The CEE requests them to
complete the review in three weeks.

Comments to authors are about the appropriateness and adequacy of the theoretical or
conceptual framework, literature review, method, results and discussion, and conclusions.
Reviewers often include suggestions for strengthening of the manuscript. Comments to the
editor are in the nature of the significance of the work and its potential contribution to the
field.

The CEE, in consultation with the Editor-in-Chief (EiC), examines the reviews and decides
whether to reject the manuscript, invites the author(s) to revise and resubmit the manuscript.
The CEE may seek additional reviews. Final acceptance or rejection rests with the CEE and EiC,
who reserve the right to refuse any material for publication. In rare instances, the manuscript
is accepted with almost no revision. Almost without exception, reviewers’ comments (to the
author) are forwarded to the author. If a revision is indicated, the editor provides guidelines
for attending to the reviewers’ suggestions and perhaps additional advice about revising the
manuscript.

The authors decide whether and how to address the reviewers’ comments and criticisms and
the editor’s concerns. The authors return a revised version of the paper to the CEE editor
along with specific information describing how they have answered’ the concerns of the
reviewers and the editor, usually in a tabular form. The author(s) may also submit a rebuttal
if there is a need especially when the author disagrees with certain comments provided by
reviewer(s).

The CEE sends the revised paper out for re-review. Typically, at least one of the original
reviewers will be asked to examine the article.

When the reviewers have completed their work, the CEE in consultation with the EiC and
Editorial Board Members examine their comments and decide whether the paper is ready to
be published, needs another round of revisions, or should be rejected.

If the decision is to accept, an acceptance letter is sent to all the author(s), the paper is sent to
the Press. The article should appear in print in approximately three months.

The Publisher ensures that the paper adheres to the correct style (in-text citations, the
reference list, and tables are typical areas of concern, clarity, and grammar). The authors are
asked to respond to any minor queries by the Publisher. Following these corrections, page
proofs are mailed to the corresponding authors for their final approval. At this point, only
essential changes are accepted. Finally, the article appears in the pages of the Journal and is
posted on-line.
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Foreword

Welcome to the Fourth Issue of 2019 for the Journal of Social Sciences and Humanities
(JSSH)!

JSSH is an open-access journal for studies in Social Sciences and Humanities published by
Universiti Putra Malaysia Press. It is independently owned and managed by the university
for the benefit of the world-wide science community.

This issue contains 43 articles; two case studies and the rest are regular articles. The
authors of these articles come from different countries namely Malaysia, Japan, Jordan,
Indonesia, Thailand, Pakistan, Iran, United Arab Emirates, Oman and Saudi Arabia.

A regular article entitled “An Integrative Framework of Environmental Education for
Environmental Crisis Transformation” discussed about the integrative framework of
environmental education based on the integral theory and worldviews of various
stakeholders in Thailand. This study fills the gaps between various perspectives of
environmental education and provides a shift from the reductionistic approach to a more
holistic approach in addressing the world’s complex environmental crises. The detailed
information of this article is presented on 2475.

A selected regular paper from the scope of language and linguistics, entitled “Exploring
medical terminology in Miyatake’s Malay-Japanese dictionary (1942)” discussed about
the bilingual Malay-Japanese dictionaries. The semantic field studied in this article is
medical terminology. Both the global tradition of Malay lexicography, and the methods
and practices of lexicography in general were deliberated deeper from this research.
Details of this study is available on page 2285.

Teoh Sian Hoon and the researchers summarized the factors that affect students’
motivation towards the ability to graduate on time (GOT) in their article, which entitled
“Graduate on Time: A Case Study in Malaysia”. Both the supervisors and students
perceived that it was important for supervisors to be competent in conducting research
besides monitoring students’ progress, so that students were motivated to GOT. Further
details of the study can be found on page 2417.

We anticipate that you will find the evidence presented in this issue to be intriguing,
thought-provoking and useful in reaching new milestones in your own research. Please
recommend the journal to your colleagues and students to make this endeavour
meaningful.



All the papers published in this edition underwent Pertanika’s stringent peer-review
process involving a minimum of two reviewers comprising internal as well as external
referees. This was to ensure that the quality of the papers justified the high ranking
of the journal, which is renowned as a heavily-cited journal not only by authors and
researchers in Malaysia but by those in other countries around the world as well.

In the last 12 months, of all the manuscripts processed, 33.08% were accepted. This
seems to be the trend in Pertanika Journals for JSSH.

We would also like to express our gratitude to all the contributors, namely the authors,
reviewers, Editor-in-Chief and Editorial Board Members of JSSH, who have made thisissue
possible. JSSH is currently accepting manuscripts for upcoming issues based on original
gualitative or quantitative research that opens new areas of inquiry and investigation.

Special thanks to Professor Jayakaran Mukundan, the previous Editor in Chief for his
contribution to Pertanika JSSH. His commitment and enthusiasm set a steady platform
for future development of the journal. Pertanika wishes him well in his future endeavours.

Chief Executive Editor
Prof. Dato’ Dr. Abu Bakar Salleh
executive editor.pertanika@upm.edu.my
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Use of Phrasal Verbs in an ESL Learner Corpus and its
Corresponding Pedagogic Corpus

Abdolvahed Zarifi'* and Jayakaran Mukundan®

!'English Language Department, Yasouj University, Faculty of Humanities, Yasouj 75918-74934, Iran
’Department of Language and Humanities Education, Faculty of Language Studies, Universiti Putra Malaysia,
Serdang 43400, Selangor, Malaysia

ABSTRACT

Phrasal verbs are one of the most notoriously puzzling aspects of English language
instruction. Despite their potential complexities, they are of high relevance for ESL/
EFL learners because knowledge of them is often equated with language proficiency and
fluency. With the emergence of corpus linguistics, phrasal verbs have been extensively
studied in General, Learner and Pedagogic corpora. Literature, however, is lacking in how
learners’ use of phrasal verbs reflects the corresponding pedagogic corpora to which they
are exposed. To fill this research gap, this study adopted a corpus-based content analysis
as its methodological approach to investigate the treatment of phrasal verbs in an ESL
learner corpus and its corresponding pedagogic corpus. Findings are also compared against
the presentation of these combinations in the British National Corpus (BNC). The study
reveals that the selection of teaching materials is more intuitively than empirically based.
It also suggests that teachers can use available corpora as supplementary teaching sources
to work out the areas of L2 that tend to cause problems for the learners.

Keywords: Corpus linguistics, ESL context, learner corpus, pedagogic corpus, phrasal verbs

INTRODUCTION

With a number of studies in second language
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of the field (Zarifi, 2013). This paradigm
shift was emphasized by Laufer (1997)
observing, “After decades of neglect,
lexicon is now recognized as central to
language acquisition process”. Phrasal
verbs, albeit viewed as the multiword middle
ground between syntax and lexicon, are
generally recognized as word-level entities
and, thus, have come to the fore in both
language studies and language instruction.
The emergence of large electronic corpora
and the development of robust software
have enabled researchers to better identify
these otherwise elusive structures (Hunston,
2002; Read, 2004). Phrasal verbs have been
extensively studied in different types of
corpora, including general corpora (Biber et
al., 1999; Gardner & Davies, 2007), learner
corpora (Schneider, 2004), pedagogic
corpora (Akbari, 2009; Von, 2007; Zarifi,
2013; Zarifi & Mukundan, 2014a) and
specialized corpora (Trebits, 2009). More
specifically, in ESP field, comparisons
are sometimes made between the use of
phrasal verbs in corpora and sub-corpora
to distinguish between different genres
(Trebits, 2009). Likewise, native speakers’
use of phrasal verbs is often compared with
that of the non-natives to identify the divide
between the authentic language and the
language that the textbooks try to model.
However, to the best of the researchers’
knowledge, no attempt has ever been made
to study how learner use of phrasal verbs is
in keeping with the content of the pedagogic
corpus, mainly the textbook materials that
learners are exposed to as the main language
input.
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Study of Phrasal Verbs in Learner
Corpora

There are a few corpus-based studies dealing
with the use of phrasal verbs in learner and
pedagogic corpora. For instance, Schneider
(2004) compared the use of phrasal verbs
in four sub-corpora of the International
Corpus of English (ICE) from Singapore,
the Philippines, India, and East Africa
and compared them against the British
English ICE corpus. The study was aimed
at exploring how the speakers of these
language varieties differed from one another
in terms of the occurrence, frequency,
structural behavior and productivity of
these combinations. The findings indicated
that the Singaporean learners enjoyed
overusing phrasal verbs and tended to
employ them considerably more than all the
other varieties including the British English.
Speakers of the other varieties, however,
tended to underuse these combinations than
native speakers. In addition, there appeared
to be an inverse relationship between the
level of stylistic formality and the propensity
of the varieties to use phrasal verbs. To
put this into perspective, while the use of
phrasal verbs strongly featured spoken
English in British and Singaporean English,
their presentation in the other varieties
turned out to be stylistically associated
with more formal registers. In a similar
way, Singaporean ESL learners tended to
associate a wider range of potential word
meanings with each phrasal verb unit than
any other variety including BrE. While
Indian and BrE English appeared to use each
phrasal verb for an almost equal number of
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meanings, learners from the Philippines and
East Africa tended to associate phrasal verbs
with a smaller number of word meanings.

In a similar way, Von (2007) investigated
the use of phrasal verbs in the German and
Italian components of the International
Corpus of Learner English (ICLE) and
compared the findings with Louvain Corpus
of Native English Essays (LOCNESS).
Findings revealed that German learners
made use of more phrasal verbs than both the
Italian and the native students. He reasoned
that the German learners’ overuse of phrasal
verbs was motivated by their tendency to
use more German verbs. Italian students, on
the other hand, proved to underuse phrasal
verbs simply because of their preference
for Latinate verbs. His argument seems to
be consistent with the fact that phrasal verb
combinations are largely based on Germanic
verbs and that these structures are absent
from the Italian language.

In addition, in a corpus-based study,
Akbari (2009) explored the Malaysian ESL
learners’ use of phrasal verbs in narrative
compositions. The corpus of the study
included a number of the Malaysian ESL
students’ narrative compositions sampled
from the English of Malaysian School
Students corpus (EMAS). Findings of the
study revealed that the learners tended to
avoid using the phrasal verb combinations
of idiomatic type. In addition, they often
experienced difficulty using these structures
both in syntactic and semantic terms.

Moreover, Chen (2013), using a corpus
of learner English and four native corpora
of two English varieties, explored Chinese
university students’ use of phrasal verbs in
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comparison with their American and British
counterparts in argumentative and academic
writing genres. The results showed that
first, American students used phrasal verbs
differently from their British counterparts
both in terms of the number and variety of
the combinations that they used. Not only did
American students use more phrasal verbs in
their argumentative and academic writing,
but they also made use of a greater variety
of phrasal verb combinations. Second,
American and British students tended to use
more phrasal verbs in argumentative writing
than in academic writing. Simply because
of these remarkable differences between the
two groups of native students, the researcher
found it really difficult to conclude whether
the EFL Chinese learners had tendency
towards over- or underuse of phrasal verbs
in writing. Although the Chinese learners
appeared not to be much different from
the British students in terms of the overall
frequencies of phrasal verbs they used, there
existed some degree of discrepancy between
the Chinese and American students in this
regard.

Finally, Zarifi and Mukundan (2014b),
in a corpus-based study of the use of phrasal
verbs in the EMAS corpus investigated the
issue of creativity and unnaturalness in the
use of phrasal verbs by ESL Malaysian
learners. Findings revealed that Malaysian
ESL learners showed a great tendency
towards both making up new phrasal verbs
and overuse of these combinations in their
language production. This enabled the
researchers to argue that in spite of both
the theoretical and empirical evidence
“attesting the underuse of phrasal verbs
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by non-native speakers, the Malaysian
ESL learning context seems to counteract
the effects of the differences between L1
and L2” (Zarifi & Mukundan, 2014b).
Yet, there are some complicated features
to the English phrasal verbs that tend to
be problematic for nonnative speakers to
grasp. While some of the forms they created
appeared to be based on the existing patterns
of phrasal verbs developed by the native
speakers, and hence indicative of creativity
among the non-native learners, some other
combinations were really deviations of the
standard use of the language both lexically
and semantically. The learners’ use of the
non-idiomatic combinations appeared to
be almost error free, e. g. PUSH OUT,
WALK OUT, etc.; however, the learners’
attempt to formulate new idiomatic forms
was largely prone to error, e.g. SAY OUT,
USE OUT, and VOICE OUT. As a result,
the researchers came to conclude that the
English language tends to keep the mystery
of creating new idiomatic phrasal verbs as a
linguistic property to its own native speakers
and hide it from the non-native speakers.

Study of Phrasal Verbs in Pedagogic
Corpora

Because of the overwhelming number of
phrasal verbs in English and the different
collections available to choose from the
right selection and presentation of these
combinations have frustrated curriculum
designers and materials developers.
This sense of frustration still gets more
complicated by the fact that course books
cannot in any possible way include all
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these expressions and neither are all of
these combinations equally useful to the
learners. Therefore, of main research interest
is whether curriculum developers are
really taking into account the corpus-based
research findings in selecting and presenting
these structures or are only paying lip
service to the use of empirical findings in
teaching materials.

In keeping with the above research
concern, the selection and presentation
of the phrasal verb combinations in the
ELT materials has been investigated in
different pedagogic corpora. Examining
the presentation of phrasal verbs in a few
ELT course books and reference materials,
Side (1990) contended that some of the
difficulties that learners encountered in
dealing with these combinations were
motivated by the way in which they were
presented. She argued that ELT materials
often failed “to create learnable patterns”
of the combinations and they sometimes
present them in “patterns of the wrong
kind”. While it is the particle element that
gives some lexical verbs a specific aspect
of meaning, course books often formulate
lists that revolve around a particular lexical
verb. On the other hand, dictionaries
sometimes assign meanings to the particle
elements of the phrasal verbs that are more
conveyed by the lexical verbs. For instance,
Longman English Grammar defines ‘UP’
as “confining/fastening/mending, etc.”
exemplified by ‘LOCK STH UP, STICK
STH UP, PACK STH UP, etc.’. Much of this
sense is, however, conveyed by the lexical
verb rather than the particle.
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In addition, Darwin and Gray (1999)
developed a list of the 20 most frequently
occurring phrasal verbs in the BNC.
Comparing the list with the phrasal verbs
in a typical ESL grammar book, they
found that only 3 of all the phrases in
the textbooks matched the 20 phrasal
verbs on the list. Likewise, Koprowski
(2005) studied the treatment of phrasal
verbs and other multiword expressions in
three contemporary ELT course books.
Although they were all developed as British
general English materials for learners at
the intermediate level, not even a single
phrasal verb was found to be shared by
the three textbooks. In addition, less than
one per cent of the multiword expressions
were shared by any of the course books.
Lamenting the lack of consistency among
the textbooks, Koprowski observed that
ELT materials developers did not follow
any principled criteria in the process of
vocabulary selection.

In a recent study, Zarifi and Mukundan
(2015) investigated the semantic treatment
of these phrasal verbs in a corpus of ESL
textbooks. Using WordSmith software and
the Oxford Dictionary of Phrasal Verbs as
research instruments, the study revealed that
most of these combinations were presented
with a very thin skeleton. Despite the huge
number of phrasal verbs in the corpus, they
turned out to be inadequately dealt with
in terms of quality. Some combinations
were presented with their rare and highly
infrequent word meanings. Many others
were narrowly presented in different Forms
with the same meaning.
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In another recent study on the Malaysian
ESL textbooks, Zarifi and Mukundan
(2012) investigated the use of phrasal verb
combinations in the spoken sections of the
materials. They found that both the selection
and presentation of these structures were
inconsistent with their natural use in the
BNC. They reported that textbooks did
a disservice to the learners by including
combinations of extremely low frequency
counts in general English and excluding a
number of combinations with highly low
frequency counts in general English.

The corpus-based study of the
presentation of phrasal verbs in different
pedagogic corpora has in fact provided
illuminating findings on different aspects
of these structures in different instructional
language varieties. In a similar way, results
of the empirical studies of ESL learners’ use
of phrasal verbs show how different ESL
learners tend to use them, and how their
treatment of these forms is in dis/agreement
with their use by native speakers. The
literature is, however, lacking in any cross-
corporal study comparing how learner use
of phrasal verbs mirrors the presentation of
these forms in the corresponding pedagogic
corpus they get exposed to as their main
language input. In other words, there
exists no evidence as to whether ESL/EFL
textbook content is in keeping with learner
needs. The current study was, therefore,
carried out to bridge this research gap
in the literature. More specifically, this
cross-corporal study aimed to address the
following questions:
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1. What are the phrasal verbs in each
of the ESL Learner and Pedagogic
corpora?

2. How does the use of phrasal verbs
differ in the two corpora?

3. To what extent is the use of phrasal
verbs in the two corpora consistent
with their presentation in the BNC?

METHODS

This study is a corpus-based content analysis
of the use of phrasal verbs in two ESL
corpora namely, the EMAS and Malaysian
ESL secondary level textbooks. The EMAS
is a learner corpus of Malaysian ESL
School Students created by Universiti
Putra Malaysia. It contains around 472,652
tokens and includes written essays of 872
students at the secondary level and primary
level. In order for the corpus to represent
the southern- central, the northern, and the
eastern parts of peninsular Malaysia, the
respondents were selected from the schools
in three states. These schools had performed
well in the 1999 standardized examinations.
This sample was intentionally selected in
order to obtain sufficient and appropriate
data for analysis. In other words, students
with low proficiency in the English language
were excluded as they were not expected
to provide enough language data for the
establishment of a corpus needed for further
analysis. The data in this learner corpus
were collected in the form of three narrative
essays which each learner was required to
write. The first essay dealt with a series
of pictures, depicting a number of events
happening to some kids going on a picnic
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to the river bank, of which the students were
required to provide a written account within
one hour. For the second essay, the students
were asked to write an essay on the topic
‘The happiest day of my life’. The third
essay involved an essay selected from the
essays that the teachers had assigned to the
learners as part of their regular school work.
The selection of these essays was motivated
by their potentiality to generate extensive
language, familiarity to the students, as well
as control of language support. It should,
however, be pointed out that for comparison
purposes the current study does not include
the data collected from the primary level
students. In other words, the learner corpus
consisted of only 370,876 running words,
extracted from a total number of 1507
narrative essays that were produced by 567
students from the secondary level.

The pedagogic corpus, on the other
hand, includes the five textbooks of the
English textbooks prescribed for the
Malaysian students at the secondary level.
It contains 302,642 tokens and comprises
an almost balanced selection of texts in
terms of spoken versus written modalities
and a variety of general topics. Despite
the use of phrasal verbs in different parts
of each lesson in the whole corpus, a few
lessons particularly deal with introducing
and teaching phrasal verbs. The selection
of these textbooks as the pedagogic corpus
in this study was, in fact, informed by the
observation that textbooks form “the core
of most teaching programs” (Brown, 2011),
and empower the learners to consolidate
their language learning both inside and
outside the classroom (Mukundan, 2004).
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It should be pointed out that the
selection and presentation of phrasal verbs
in this pedagogic corpus appear not to
be informed by the findings of corpus-
based studies. For instance while the Form
One textbook fails to include such highly
frequent forms as ‘BREAK OFF, HOLD
UP, COME THROUGH?’, etc., it contains
some rare items like ‘LAZE AROUND,
POKE ABOUT, WHAM BACK’, and so
on. Moreover, the textbook fails to make a
distinction between Verb + Particle and Verb
+ Preposition structures, presenting phrasal
verbs like PUT ON with prepositional verbs
like ‘think about’, ‘concentrate on’, etc.,
(Form Four) and even with prepositional
constructions like ‘responsible for’ and
‘happy with’ (Form Five). This might
mislead the students to conclude that
structures that come under the same category
and appear together in the same lesson
behave similarly. However, while ‘ON’ in
‘CONCENTRATE ON’ is a preposition,
forming a semantic unit with its following
NP, ‘ON’ in ‘PUT ON’ is a real particle,
making a semantic whole with the verb not
with its following NP.

For data collection, the WordList
function of the WordSmith software version
5.0 (Scott, 2008) was used to extract all the
potential particle elements in the corpora.
Then the Concordance function was run to
locate all the instances of particle elements
preceded by an adjacent or a nonadjacent
lexical verb. It can be said that the study
adopted a comprehensive sampling as
all the phrasal verb combinations in
different sections of the textbooks were
included. Since a verb particle might behave
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differently as an adverb, a preposition, or
a verb., based on the context in which it
appears, we settled for a clear-cut definition
that would differentiate phrasal verbs
from prepositional verbs and other similar
combinations. This study defines a phrasal
verb “as combination of a lexical verb and
a non-prepositional particle element that is
either adjacent or nonadjacent to the verb”
(Zarifi, 2013).

Following the definition, all the instances
of lexical verbs followed by a particle of
non-prepositional meaning (e.g. TURN
ON) were tagged as phrasal verbs (VPart)
to be distinguished from prepositional verbs
(e.g. LOOK AT). Then, all the extracted
combinations were lemmatized (turn, turned,
turning = TURN) to have all the inflectional
forms of each phrasal verb counted together.
In order for the tagging process to be valid
and acceptable, we asked an independent
coder to read through the concordance
lines and code all the combinations. The
second coder who held a PhD degree in
TESL had a record of teaching English as
a second language for the past five years.
Finally, Cohen’s Kappa statistics was used
to check for the consistency level of coding
process between the coders. The inter-
rater reliability value was calculated to be
0.94, which is an excellent index of coding
consistency.

In the last stage, we compared all
the combinations extracted from the two
corpora. In a similar way, the findings were
compared against the BNC as the reference
corpora to see how the two ESL corpora
agreed with actual language use of these
combinations.
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RESULTS AND DISCUSSION

Application of the WordList and Concord
functions of the WordSmith software (Scott,
2008) yielded the following results:

Table 1
General descriptive statistics of phrasal verbs in the
Malaysian ESL pedagogic corpus

PV PV LVLemmas lpri‘lrt;ctlein
tokens Lemmas in PVs clements
PVs
2212 464 226 23

As Table 1 reveals, a combination of
226 different lexical verbs with 23 different
particles made up a total number of 2212
tokens of phrasal verbs in the Malaysian
pedagogic corpus. These combinations
appeared in 464 different lemmas. In other
words, on the average, each lemma appeared
roughly in 4.77 tokens of phrasal verbs, and
each lexical verb took part in the formation
0f 9.79 phrasal verbs.

Table 2
General descriptive statistics of phrasal verbs in the
EMAS

PV PV LV Lemmas 1P§1rt;ctlein
tokens Lemmas in PVs clements
PVs
2120 492 244 23

Table 2 shows that a combination of
244 different lexical verbs with 23 different
particle elements resulted in a total number

of 2120 tokens of phrasal verbs in the
Malaysian ESL learner corpus. These
combinations appeared in 492 different
phrasal verb lemmas. On average, each
phrasal verb lemma provided 4.31 tokens
of phrasal verbs and each lexical verb
accounted for the formation of 8.68 tokens
of phrasal verbs. It should be pointed out that
the learners’ incorrect use of phrasal verbs
was also included for analysis. For example,
nonstandard use of PICK UP in the utterance
‘PICKED UP the flowers’ and many other
categorically ill-formed combinations like
STATE OUT were counted as phrasal verbs.

In order for the figures to be directly
comparable, they were normalized. To
this end, the observed frequency counts of
phrasal verbs in each corpus were projected
to a corpus basis of exactly 10,000 words.
First, Chi-square statistics revealed that the
two corpora did not significantly differ in
terms of the number of phrasal verb tokens
they contained at 0.01 level of significance.
Second, the normalized figures in Table
3 show only some negligible degree of
difference in distribution of phrasal verb
lemmas and lexical verb lemmas between
the two corpora. That is, while in the
pedagogy corpus, 15 phrasal verb lemmas
and 8 lexical verb lemmas appeared per
10,000 tokens, about 13 phrasal verb
lemmas and 7 lexical verb lemmas appeared
per 10,000 tokens in the EMAS.

Table 3

Frequencies normalized to a 10,000-token corpus
Corpus Token PV (Norm) PV Lemmas (Norm) LV Lemmas (Norm)
EMAS 319,725 2120 (66) 492 (15) 244 ®)
Pedag. 302,642 2212 (73) 464 (15) 226 @)
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Care should, however, be exercised in
the interpretation of the noticeable similarity
between the two corpora. While some units
(23 forms) of common use in textbooks like
FILL IN, FIND OUT, and SOUND OUT,
(Figure 1) account for the extensive use
of phrasal verbs in the pedagogic corpus,
the overuse of these combinations in the
learner corpus should be interpreted in
terms of the fact that the Malay language,
unlike English, is a verb-framed rather than
a satellite-framed language (Talmy, 1991).
In other words, while the direction of the
motion in English is conveyed through
particle elements (satellites) like into, down,
out, in, up, and down, in the Malay language
this notion is expressed by the verb such
bertembung= run into, jatuh= fall down,
keluar= go out, masuk= go in, and naik=
go up, turun =go down. By the same token,
we tend to expect ESL learners with verb-
framed language backgrounds like Malay to
avoid using phrasal verbs (Liao & Fukuya,
2004) which are common in satellite-framed
languages like English.

Further data analysis revealed that
a number of items like TAKE OVER,
WORK OUT, BRING ABOUT, BRING IN,

BRING DOWN, GET IN, COME ABOUT,
TURN OFF, MOVE BACK, PICK OUT,
etc., that appeared in the pedagogic corpus
were absent from the learner corpus. The
absence of these items in the learner corpus,
however, needs to be dealt with cautiously.
To begin with, some of these items like
TAKE OVER, WORK OUT, and BRING
ABOUT, are highly specialized and enjoy
a limited meaning coverage. To follow, the
absence of these units in the learner corpus
can be partly accounted for in terms of the
number of the topics it dealt with. Unlike
the pedagogic corpus that dealt with a large
number of topics, the learner corpus was
developed by the respondents writing about
only three topics. Finally, although these
combinations occurred in the pedagogy, they
were, nonetheless, not repeated enough and
recycled appropriately to be imprinted in the
learners’ mind. They occurred for less than
three times and were not recycled at suitable
spaced intervals to consolidate learning and
motivate productive use. In other words,
these items were absent from the learner
corpus either because the learners did not
find the chance to use them, or because
they failed to learn them well due to the

IE find out.cnc

File Edit View Compute Settings Windows Help

== ]=]
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1 engthe dre e and do e de
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3| My group interviewed 50 ex-smokers to find out why they had stopped smoking.
4 this issue. Interview smokers to find out why they continue to smaoke.

5 INFO BYTE Log on to the Intemnet to find out what measures other countries
6| environment. Do an Internet search and find out the following: « things that are

7| - Value for money Example: You may find out that there is no price list for food
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Figure 1. A concordance snapshot of the use of ‘find out’ in the pedagogic corpus
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manner of presentation and practice of the
items by the authors or by the teachers in
the classroom. It seems also possible that
they managed to choose another non-phrasal
verb form simply because they felt that it
would fit the context better than the phrasal
verb form.

In order to have a clearer picture of the
way phrasal verbs were presented in the two
corpora, the researchers decided to compare
the top twenty phrasal verbs in them and
also against the top 100 phrasal verbs in

Table 4
Top 20 phrasal verbs in the BNC, Malaysian ESL
pedagogy and EMAS

Phrasal Verb BNC Pedagogy Learner
Lemma Rank Rank Rank
Go on 1 28 12
Carry out 2 3 #
Set up 3 18 10
Pick up 4 10 4
Go back 5 25 2
Come back 6 61 6
Go out 7 12 5
Point out 8 * *
Find out 9 1 14
Come up 10 31 97
Make up 11 32 99
Take over 12 26 *
Come out 13 * 7
Come on 14 37 46
Come in 15 * 35
Go down 16 76 28
Work out 17 4 *
Set out 18 79 #
Take up 19 20 #
Get back 20 * 20
Fill in * 2 #
Write out * 4 #
Look up 26 5 #
2194

the BNC. Table 4 shows the top 20 phrasal
verb lemmas in the BNC, EMAS and the
Pedagogic corpora.

As Table 4 shows, while 4 of the top
20 phrasal verbs in the BNC, i.e., POINT
OUT, COME OUT, COME IN, and GET
BACK, did not appear in the pedagogic
corpus, only 3 of the top 20 items in the
BNC, i.e., WORK OUT, TAKE OVER,
POINT OUT, were absent from the learner
corpus. In a similar way, while 9 of the top
20 phrasal verbs in the pedagogic corpus

Table 4 (continue)

Phrasal Verb BNC Pedagogy Learner
Lemma Rank Rank Rank
Look after * 6 #
Pick out 75 7 #
Write down * 8 #
Take part * 9 #
Cut down * 11 #
put up 33 13 #
Wake up * 14 1
Go through 73 15 #
Throw away * 16 #
Give up 24 17 #
Check out * 19 #
Fall down * # 3
Pull up * # 8
Get up 25 # 9
Bring along * # 11
Turn back 56 # 13
Calm down * # 15
Bring up 36 # 16
Pass away * # 17
Grow up * # 18
Put down 32 # 19
Bring back 40 # 20

* zero frequency count in the corpus
# present in the corpus but not included within the
range of the rank specified
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did not appear in the top 100 phrasal verbs
in the BNC, only 7 of the top 20 phrasal
verb combinations in the learner corpus
were absent from the top 100 units in the
BNC. In addition, COME OUT and GET
BACK, which were totally absent from the
pedagogic corpus, were among the top 20
phrasal verbs in the BNC and the learner
corpus. Although the disappearance of the
high frequent items like COME OUT and
GET BACK from the pedagogic corpus can
be raised as a shortage of the textbooks, the
absence of combinations like TAKE OVER
and WORK OUT in the learner corpus could
be attributed to the level of formality of
these combinations.

Findings also showed that combinations
like FILL IN, WRITE OUT, LOOK AFTER,
WRITE DOWN, TAKE PART, THROW
AWAY and CHECK OUT were among
the high frequent items in the pedagogic
corpus but not so in the learner and the BNC
corpora. While some of these items like FILL
IN, WRITE OUT, WRITE DOWN, and
CHECK OUT are the expressions specific
to pedagogic register, the overuse of the
other forms indicates that the development
of the textbook materials failed to mirror
the natural language use. In addition to
the absence of some top frequent phrasal
verbs from the pedagogic corpus, the
corpus included some highly infrequent
forms like “WHAM BACK, RUSTLE
OUT, and SPROUT OUT’ for which BNC
query cropped out zero or some negligible
frequency shots. On the other hand, there
were some top frequent PVs in the learner
corpus like FALL DOWN and PASS AWAY
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that were not so in the Pedagogic corpus
and the BNC. This discrepancy can be
interpreted in terms of the size and makeup
of the Pedagogic corpus and the nature of the
topics it dealt with. For instance, one section
of the corpus required the respondents
to describe a series of pictures in which
somebody falls into the water, hence overuse
of FALL DOWN (Figure 2). A wider range
of topics would yield a different and perhaps
better picture of the learners’ use of the
PVs and, by implication, other forms of the
language.

Moreover, a quick look at the phrasal
verbs in Table 4 shows that the items most
used by the learners are those that have
more transparent meanings in their lexical
and/or particle elements (e.g., ‘go back’,
‘wake up’, and ‘fall down’), and the more
non-compositional items (e.g., ‘carry out’,
‘take part’, and ‘take over’) are lower in
frequency or even absent from the learner
corpus. Among others, one key implication
of this finding is that learners do show
evidence that they somehow acquire phrasal
verbs in spite of their being absent from
the pedagogic corpus. This seems to be
especially the case with the phrasal verbs
that enjoy more transparent rather than
opaque semantic properties. Therefore, with
pedagogical issues in mind, perhaps one
important takeaway could be that course-
books writers should not heed the BNC and
BNC-like corpus data willy-nilly. In other
words, learners tend especially to benefit
from overt attention being drawn to these
more non-compositional phrasal verbs since
the evidence suggests that the learners may
not simply pick them up as readily.

2195



Abdolvahed Zarifi and Jayakaran Mukundan

IE fall down.cnc

(=@ ==]
File Edit View Compute Settings Windows Help
N|Cancordance sat|Tag|Word #[t #los] #osl] #o: -
so surprise and keep seeing to book to fall down from the shelves, then, the last : 84 & 4%l 0 1%l I
2| instruction. But | was so careless and fall down from the tree. My leg was 310 26 7% 0 8%l
3 girls were very careless. The girl who fall down into the river do not know how 64 & 3%l 0 6%l
4| some flower. Suddenly, one of the girl fall down into the river. Both of the girls 49 3 4% 0 5%l
5| She continues her job. Suddenly, she fall down to the river. When Mary see 121 13 0%l 0 &%l
6 our journey. "Be careful, Ling Ling don't fall down” | heard Pei Yin shouted. 136 14 4%l 0 8%l
7] the river because the river bank was fall down. Syafinaz was panic and don't 116 & 6%l 0 6%l
8| hear my sound. Suddenly, Roza was fall down in the alke. lve geat a shock 137 9 6%l 0 5%l
9] meet that two girls. Abrupt. Sheila fall down into the lake. She shout for 160 16 0%l 0 0%l
W back and saw one of the girls was fall down in that river. They quickly get to 101 7 5% 0 6%l

Figure 2. A concordance snapshot of the use of ‘fall down’ in the EMAS corpus

Of major pedagogical concern to
ESL materials developers should be the
combinations like HOLD BACK, GIVE IN,
and BREAK OFF, which were used by the
ESL learners and are included among the top
100 forms in the BNC but were, nevertheless,
missing in the pedagogic corpus. On the
one hand, just because these items do not
appear in the pedagogic corpus, chances
are that very little or no formal teaching of
these combinations occurs in the classroom.
On the other hand, the appearance of these
items in the learner corpus shows that
since English serves as a second language
in Malaysia, language learners tend to
pick up part of their language knowledge
through encounter with sources other than
textbooks or outside the classroom context.
Given sufficient out-of-class input, it can
be argued that even coursebooks cannot
foil the Zipfian frequency distributions that
students will engage with. Similarly, the
data show that teachers should not be so
much concerned with the (relatively limited)
language input presented in the prescribed
textbooks, and instead should encourage
as much meaningful engagement with the
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L2 as possible, since there exists evidence
that students are also sensitive to naturally
occurring frequency distributions, hence
mitigating the concern with course book
syllabi.

Of equal interest to materials developers
should be the top frequent items and rare
forms like WHAM BACK, RUSTLE OUT,
and SPROUT OUT, in the pedagogic corpus
that are either infrequent or missing in the
learner and the BNC corpora. This shows
that if authors rely on their intuition for the
selection of teaching materials, they might
fail to provide materials that are really
appropriate to the target learners. They
might either provide materials that are rare
in the language or avoid materials that can
be really useful to the learners. All these
empirical findings have led the researchers
to suggest that corpus-informed materials
are more likely to take care of the learners’
needs and preferences. Likewise, the formal
instruction, if directed towards the high
frequent forms and structures, can accelerate
the acquisition of these forms in particular,
and foster the process of language learning
in general.
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Findings also showed that a large
number of top frequent items like HOLD
UP, HOLD OUT, COME ROUND, SET
ABOUT, COME OFF, SET DOWN, and
MOVE UP, in the BNC were absent from
both the pedagogic and learner corpora.
While it seems insensible to question the
learners for not using these frequent items,
the absence of these combinations in the
pedagogy corpus is a different story. In
other words, we would like to concur with
rationalists and argue that the absence of
an element in a learner corpus does not
prove the nonexistence of that item in the
internalized system of the learner. The
exclusion of these combinations from the
pedagogy can, however, be thrown into
question on the grounds that “dramatic
differences in frequency should be among
the most important factors influencing
pedagogical decisions” (Biber & Conrad,
2001).

Finally, unlike the phrasal verbs in the
pedagogic corpus, the combinations in the
learner corpus seemed to follow closely the
actual use of these structures in the BNC.
To put this into perspective, while only 12
of the top 20 phrasal verbs in the pedagogic
corpus were included in the top 100 phrasal
verbs in the BNC, 14 instances of the top 20
items in the learner corpus were covered in
the top 100 phrasal verbs in the BNC. More
interestingly, PICK UP, COME BACK and
GET BACK, which respectively ranked 4th,
6th and 20th in the BNC, occurred exactly
with the same rank in the learner corpus.
In the same way, GO ON, SET UP, GO
BACK, GO OUT, FIND OUT and COME
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OUT which come the 1st, 3rd, 5th, 7th, 9th
and 13th in the BNC ranked the 12th, 10th,
2nd, Sth, 14th and 7th in the learner corpus.
On the other hand, the closest rank pattern
of phrasal verbs shared by the BNC and
the Pedagogic corpus appeared to belong
to CARRY OUT, TAKE UP, PICK UP, GO
OUT, FIND OUT and WORK OUT which
ranked the 2nd, 19th, 4th, 7th, 9th and 17th
in the BNC. These combinations came
respectively in the 3rd, 20th, 10th, 12th, 1st
and 4™ in the pedagogic corpus.

CONCLUSIONS

Results of the study enabled the researchers
to conclude that: first, ESL textbooks seem to
be developed on an ad hoc basis, more based
on the writers’ intuition and speculation
than on empirical findings; second, there is
a divide between the language ESL learners
pick up and the textbook language they get
exposed to; third, learners in ESL contexts
tend to incidentally pick up language
through exposure to sources other than the
textbook language; and finally, in order to
have a better corpus of real life production of
the learners of the language, learner corpora
compilers should have the respondents write
on a variety topics of their own interest
rather than confining them to writing on
specific topics. This would help them to
produce more creatively and freely and
cause their production to better represent
their active knowledge of the language.

It is hoped that freely available web-
based corpora like the BNC, the LOCNESS,
and the Corpus of Contemporary
American English (COCA), could be
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used as supplementary teaching sources
in classrooms, whereby language teachers
can compare and locate the differences
between learners’ language and the target
language and work out the areas of L2
that are likely to cause problems for the
learners. In addition to their usefulness in
error correction, corpora have a priceless
pedagogic potential to, in Sinclair’ words
(Sinclair, 1997), “clarify, give priorities,
reduce exceptions and liberate the creative
spirit” of the language learners. More
specifically, corpora can empower the
teacher in grading and rearranging the
course materials so that instructional
materials include both the most frequent
items and those tending to create difficulty
for students. It is also hoped that materials
designers take effective steps to develop new
textbooks that comply with the natural use
of language as evidenced in corpora. A case
in point could be the inclusion and explicit
teaching of the top 100 frequent phrasal
verbs at least in the early stages of language
teaching and learning. Because of their high
frequency counts and, by the same token, for
their usefulness to the learners, these items
should be considered a priority in pedagogy
and brought into sharp focus for explicit
teaching and learning (Kennedy, 2002).
Despite its findings, this study suffers
from some limitations. First, the learner
corpus (EMAS) is based simply on three
timed writing tasks for which the learners did
not apparently have much of any choice in
terms of topic. Second, although a pedagogic
corpus consists of all the language data that
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a learner gets exposed to in the classroom,
the pedagogic corpus in this study included
only the English textbooks prescribed for the
Malaysian students at the secondary level.
Yet, the inclusion of the textbooks seems
to be reasonable as they serve as the main
source of language materials in Malaysian
ESL formal education (Nooreen & Arshad,
2005), and all the class activities are largely
motivated by the contents of the textbooks.
This study is likely, we hope, to provide
a strong incentive for further research in
ESL teaching and learning. One area of
interest could be evaluating various ESL
teaching materials against the general
corpora. Another area of main research
interest could be comparing different ESL
textbooks with their corresponding ESL
learner corpora. Studies of such nature
would be highly promising due to the
pivotal role of instructional materials in ESL
learning contexts. It is highly likely that the
language input in textbooks accounts for
some of the difficulties that ESL learners
experience in picking up such challenging
aspects of the language as phrasal verbs.
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ABSRACT

The present contribution is an attempt to make a Critical Discourse Analysis (CDA)
comparison between Hillary Clinton and Donald Trump’s presidential campaign discourses,
based on Norman Fairclough’s three-dimensional framework. The educational aim of the
present study is to introduce an applicable approach through a new analytical framework for
reading journalistic texts among EFL learners in order to equip them with the critical ability
and analytical skills to achieve a depth-understanding of the texts. So this is a corpus-based
qualitative-quantitative study focusing on how societal power relations are established and
reinforced through language use. Through close analysis of texts we can find out where
and why implicit messages and explicit meanings are foregrounded or backgrounded.
The findings of the current study can be utilized for English foreign language learners to
promote their critical ability to analyze the journalistic texts and this, in turn, can enhance
the EFL learners’ motivation in reading comprehension.
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and ideology. He discussed “the merits of
locating ideology in language structures
or language events” (Fairclough, 1995).
He outlined a conception of discourse and
discourse analysis and argued that “a more
diverse range of linguistic features and
levels may be ideologically invested than
is usually assumed, including aspects of
linguistic form and style as well as content”
(Fairclough, 1995). He also indicated that
ideology was ““a property of both structures
and events”, but the key problem was to
find a satisfactory account of the dialectic of
structures and events (Fairclough, 1995). He
then argued that language/ideology issues
should be put into a more general framework
of theories and analysis of power. In this
regard, the Gramscian theory of hegemony
(1971) was very influential in shaping
Fairclough’s CDA approach.

Van Dijk (2015) viewed CDA as “a
type of discourse analytical research that
primarily studies the way social power
abuse, dominance, and inequality were
enacted, reproduced and resisted by text and
talk in the social and political context”. He
also articulated that there was a dialectical
correlation between the text and context in
discourse. He viewed CDA “as a reaction
against the dominant formal (often “asocial”
or “uncritical”’) paradigms of the 1960s and
1970s” (Van Dijk, 2015). Van Dijk (1998)
believed that the main task of ideology was
to legitimize power and inequality in favor
of the ruling class. Ideology was presumed
to hide or obfuscate the reality to be at the
service of dominant social formation. He
also maintained that apart from the negative
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function of ideology, it should be noted
that ideology had some positive effects,
including social solidarity, organizing
struggle or sustain oppositions.

Ruth Wodak (2011) provided a
remarkable view of CDA. She drew on the
more extensive overviews of CDA:

Most generally, CDA can be
defined as a problem-oriented
interdisciplinary research program,
subsuming a variety of approaches,
each with different theoretical
models, research methods and
agendas. What unites them is a
shared interest in the semiotic
dimensions of power, identity
politics and political-economic or
cultural change in society. (p. 38)

Wodak (2001) also reiterated language
did not contain power in itself, but it derived
its power from the powers of dominant
formations. This explains why CDA deals
with the relationship between language and
power and the analysis of language use of
dominant groups (Baker et al., 2008).

CDA approach focuses on three
dimensions of discourse: text (linguistic
characteristics and organization of the
text itself including vocabulary, grammar,
cohesion, coherence, and intertextuality),
discourse practice (process of text
production, distribution, and consumption,
according to social factors, and socio-
cultural practice (how discursive event
shapes the nature of discursive practice).
These three dimensions will be analyzed
in three processes of analyses which are:
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description (text analysis), interpretation
(processing analysis), and explanation
(social analysis).

For text analysis on the level of
description Fairclough (1996) presented
the ten-question model to analyze the text
to reveal covered meanings implied in the
language use.

Applying Fairclough’s CDA model
(1995, 1996, 2001, 2010) and utilizing the
ten-question model of Fairclough (1996),
the present contribution tries to make a
CDA comparison between Donald Trump
by Plumer (2016), and Hillary Clinton’s
by Winter (2016) presidential campaign
discourse. The current study attempts
to reveal the interrelation of discourse
structures and ideological structures of their
acceptance speech in the US Presidential
Election of 2016 as a good sample of his
language use in presidential campaign. So,
the current contribution is going to find
answers to the following questions:

1. What experiential, relational and
expressive values do words and
grammatical features have?

2. What are the most important
linguistic traces that highlight
ideology and power in their speech?

3. What are the linguistic features of
foregrounding and backgrounding
strategies in the texts?

RELATED STUDIES

Some researchers have carried out studies
in the field of CDA, for instance, Bednarek
and Caple (2014) conducted a study in
order to introduce a new framework for the

Pertanika J. Soc. Sci. & Hum. 27 (4): 2201 - 2213 (2019)

analysis of news discourse to scholars in
CDA and beyond. They tried to emphasize
the importance of news values for linguistic
analysis. The authors tried to introduce a
‘discursive’ approach to news values. The
new framework for the analysis of such
values, which they introduced, aimed at
the analysis of text, towards combining
quantitative and qualitative analysis by using
corpus linguistic techniques. According to
the authors, from a linguistic perspective,
language can be seen as expressing,
indicating, emphasizing or highlighting
new values. Their framework for a linguistic
analysis of news discourse is situated within
the discursive approach to news values (italic
in original). They analyzed two different
case studies to introduce a new analytical
framework to achieve their research aims.
In the first case study, they demonstrated a
systematic linguistic analysis to depict what
kind of discursive devices were repeatedly
used in the British press. In the second case
study, they used a linguistic analysis of news
values for a specific topic, event or news
actor to establish how they were constructed
as news worthy. They finally declared that
there are other potential uses of their new
framework for CDA.

Abdi and Basarati (2016) conducted a
qualitative CDA study on Yemen crisis in
ideologically-inclined newspaper headlines
of Iran, Arab and the West. The corpus
of their research study consisted of 63
headlines taken from 10 newspapers. They
went through the newspapers of Iran, Arab
nations and Western ones since these three
agents were the three major players in the
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Yemen crisis and played effective roles in
the ongoing events of this country. They
utilized Fairclough’s 3-dimensional model
(1996) to explore the specific themes in the
selected headlines. In this way, the analysis
of their article focused on the linguistic
features of the text, processes relating to
the production and consumption of the
text (discursive practice), and the wider
social practice to which the text belonged.
The results indicated that Iranian headlines
represented the Houthis as Yemeni people
meanwhile; the West and Saudi-led coalition
represented the Houthis as rebels. As for
the source of such opposing discourses, the
study argued that the opposing ideological
views of Islam in the Middle East and the
discourse of secularism in the West led to
contradictory discourses in the region.

In a newest attempt, Alkaff and
McLellan (2017) conducted an investigation
to compare "Hard News Texts’ in the Malay
and English language media in Malaysia.
They applied a modified CDA framework
(as a ‘product’ approach) in order to establish
the degree of parallelism between the Malay
and English media texts reporting the same
news. And also they tried to find the policies
and processes involved in the construction
of print media texts by a ‘process’ approach
based on interviews. They placed the texts
side-by-side to enable comparison of length
and depth of coverage of the news reports.
In this way, they could investigate what
ideas or issues were being foregrounded
or backgrounded in the texts. The authors
also tried to use a quantitative approach to
establish the degree of parallelism between
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Malay and English language media texts
(from the same institutions) reporting the
same story. They came to this result that the
same news has different stances and ideas.
It is worth mentioning that Bull and
Fetzer (2006), KhosraviNik (2015), and
Lotfi (2016) conducted studies on the
news coverage of newspapers to reveal the
ideological burden language features. By
contrast with most other works, the present
study attempts to present a framework to
analyze language use through the CDA
approach developed by Fairclough (1995,
1996, 2001, 2010). Despite the importance
of this model, the previous studies either
ignored or only mentioned in passing.

METHODS

Iranian EFL learners are suffering from
lacking critical ability to analyze and discuss
the texts to reach the deep or unmasked
meaning of the texts. Almost all of them
are not familiar with the CDA techniques
to realize the ideologically contested words
and structures in a text. They are not
able to describe a text to find out how
societal power relations are established
through language use, and also they cannot
recognize linguistic traces that imply
strategy and ideology. They just remain on
the surface meaning of a text. So the present
study tries to introduce a critical reading
framework based on CDA techniques in
order to equip EFL learners to be able to
analyze a text critically. This provides and
motivates them to enhance their ability in
reading journalistic texts.
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Although some scattered studies have
been conducted in this sphere, they did
not introduce an applicable framework for
reading journalistic texts. This study tries to
fill up the relevant gap.

The textual samples for the current study
were chosen for their overall significance in
the 2016 presidential campaign. Moreover,
“political speeches are highly constructed
pieces of discourse” (Jenson et al., 2016).
The acceptance speech is one of the most
important events in the US presidential
campaign. Analyzing the acceptance speech
through the CDA would provide a detailed
exploration of the central themes and
questions which the researchers wish to
study.

So, this is a CDA comparative study
of Hillary Clinton’s acceptance speech on
the fourth day of the Democratic National
Convention at the Wells Fargo Center, July
28, 2016 in Philadelphia, Pennsylvania,
and Donald Trump’s acceptance speech
at the Republican National Convention
(RNC) delivered on July 21, 2016 to reveal
how the language was utilized as a part
of the presidential campaign to draw the
audiences’ attention and persuade them to
vote.

Donald Trump’s speech (text) comprised
the total amount of 5144 words. This
speech lasted 75 minutes. Hillary Clinton’s
acceptance speech is comprised of the total
amount of 5202 words and it was 15 minutes
shorter than Trump’s acceptance speech.

According to Meng and Yu (2016)
critical discourse analysis in conjunction
with a corpus-driven analytical methodology

Pertanika J. Soc. Sci. & Hum. 27 (4): 2201 - 2213 (2019)

can make a powerful qualitative and
quantitative tool for deconstructing and
studying political discourse. So, primarily
this is a quantitative method of research
which was conducted based on the statistical
data especially the most frequent content
words in setting a related word list in order
to compare and contrast the two speeches.
Then a qualitative focused analysis was
manipulated on the macro level to see
whether the discourse of the texts imply any
ideological orientations towards the content
of the speeches.

RESULTS AND DISCUSSIONS

The present contribution can be considered
as the newest attempt in order to show the
importance of in-depth understanding of
journalistic texts among EFL learners.

A Comparative/Contrastive Analysis of
the Most Important Issues of Concerns
The most important issues of concerns
in Hillary Clinton and Donald Trump’s
acceptance speeches are as follows: 1)
Americanism; 2) Immigration; 3) Terrorism;
and 4) Economy

Americanism

The table below presents the frequency
of the most important related words or
vocabulary items that project the meaning
of Americanism.

It is not unreasonable that Trump
emphasized on America, American(s)
and Americanism more than Hillary did
(according to the Table 1). Trump wanted
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Table 1

Americanism
Related words Hillary Trump
Americanism 0 1
America-American(s)  27+11 31+30
(Our) Country 23 31
(Our) Nation 15 unrlelle(lfe d)
(Our) People 36 20
(Our) Citizens 1 8
Constitution 2 1
(Declaration of) 0 1
Independence
Women’s Right 1 0
Democracy 1 0
Equality 1 0
American dream 1 0

to persuade the audiences being agreed
that such issues were completely ignored
by Hillary Clinton. While Donald Trump
explicitly separated “Americanism” from
“globalism” by using emphatic wordings:
“The most important difference between our
plan and that of our opponents is that our
plan will put America first. Americanism,
not globalism, will be our credo”, Hillary
Clinton did not mention the ideologically
contested word “Americanism” in her
speech at all. She utilized a plain positive
wording about the present economic
conditions of America, “America is stronger
because of President Obamas leadership,
and I'm better because of his friendship”.
And emphasized that “That’s the only way
we can turn our progressive platform into
real change for America”.

Other words and phrases may project
the meaning of “Americanism” are “(our)
(our) people”

¢

country”,

LRI

(our) nation”,
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and “(our) citizens). According to the
Table 1, Hillary emphasized citizens and
citizenship rights by frequently using

EE T

“(our) people”, “(our citizens)”. She used
these wordings in her speech to show her
obligations to human rights, women’s rights,
democracy and so on, but not specifically
on “Americanism”. But Trump emphasized
“Americanism” and the “system that
works for the American People”. While he
pointed out lost opportunities and utilized
oppositional wordings to stimulate the
nations’ unsatisfactory, Hillary tried to
emphasize plain general issues which had
not included any persuasive wordings:
“America needs every one of us to lend our
energy, our talents, (and) our ambition to
making our nation better and stronger”.

Donald Trump skillfully applied
ideologically contested phrases such as
“Hillary Clinton’s legacy” contrasted with
“American legacy” to categorize them in
the classification scheme of catastrophically
situation of the “rigged system”. By these
simple and short clauses, he implied the
experiential and expressive values of
related words to project the meaning of
Americanism.

Immigration

The most important related words or
vocabulary items that project the meaning
of immigration.

Comparing and contrasting the
wordings in Table 2 implies that Trump
made a classification scheme replete with
ideologically contested words. It gives
him a persuasive language use to attack
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Table 2
Immigration

Related words Hillary Trump

Immigration 2 9
(Illegal) Immigrant(s) 10
Refugees

(Illegal) Border(s)

Violence

= oo &

Crime(s)

Human Smuggling
Lower Wages
Killing

Murdered
Homicide(s)
Brutal(ly)

Dangerous
immigration policy

O O O O O O O W W o o

[N I S N e R N |

o
—_

his opponent very efficiently. Most of the
ideologically contested words are introduced
by many “oppositional wordings”. These
related words or vocabulary items project
the negative meaning of immigration such
as “illegal immigrants”, “(illegal) borders”,
“terrorism”, “terrorists”, “violence”,
“crimes”, “human smuggling”, “lower
wages”, “killing”,
“homicide”, “brutal (ly)”, and “radical and

LR T3

savage”, “murdered”,
dangerous immigration policy”.

Hillary drew a classification scheme
full of positive wordings which were
ideologically contrasted with Trump’s
negative rewordings. Not only she did not
utilize the negative synonyms for immigrants
but also she tried to apply positive statement
“And we’ll build a path to citizenship for
millions of immigrants who are already
contributing to our economy!” In this
way, she tried to persuade a larger of the
population to vote her. Donald Trump in his
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classification scheme utilized such wordings
to project the negative social consequences
of immigrants and immigration, but Hillary
Clinton utilized positive wordings to project
the economic benefits of immigration,

“I believe that when we have millions of
hard working immigrants contributing
to our economy, it would be self-
defeating and inhumane to kick them
out”. And “Comprehensive immigration
reform will grow our economy and keep
families together - and its the right
thing to do”.

Trump used parallelism structure as
a form of foregrounding such as “Mass
amnesty, mass immigration, and mass
lawlessness” to present a persuasive
negative experiential and expressive value
on immigration policy.

Fairclough (1996) focused on how a
text’s choice of wordings depended on and
helped create, social relationships between
participants. These social relationships can
be shown by using euphemistic expressions.
While Trump euphemistically used some
expressions to show his sympathetic feelings
on the victims of “murder” and “violent
crimes” committed by “gangs” (he means
immigrants), Hillary applied euphemistic
words implying experiential and relational
values to support immigrants and introduced
herself as a passionate advocate of them. She
rejected US/THEM division and said, “We
have to heal the divides in our country”. Or
“I refuse to believe we cant find common
ground here”. Trump intended to show
that crises were consequences of the “open

2207



Javad Javadi and Mohammad Mohammadi

border policy” but Hillary used wordings to
show the positive experiential and relational
values on the issue of immigration.

It seems there is no important place for
“metaphor” in Hillary and Trump’s speech
in part of related to immigration. In fact,
Trump’s strategy was to speak very clearly
utilizing simple and short sentences.

Their speeches were replete with
so many grammatical features such
as topicalization, nominalization, and
juxtaposition which comprised experiential,
relational and expressive values. Trump
used a lot of simple sentences to blame
his rival on all deplorable conditions,
for example, “Americans are suffering”,
topicalization like “radical and dangerous
immigration policy” and “Homicides last
year increased by 17% in Americas fifty
largest cities . And finally, he came to this
result that she “is not fit to lead our country”.
Hillary, on the other hand, tried to “de-
emphasize our bad things” and in this way
she had unconsciously trapped herself into
a self-defeating position.

Terrorism

The most important related words or
vocabulary items that project the meaning
of terrorism.

Table 3
Terrorism

Related words

Terrorism 1

Hillary  Trump

Terrorists

ISIS

Islamic radicals (terrorists)
Savage killers

S O O N =
o —~ B B DD O

Law and order
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According to the Table 3, terrorism
and the related words or vocabulary items
that project the meaning of terrorism are
comprised a significant part of Trump’s
speech. Trump explicitly and aggressively
applied some hyponyms and over-wordings
to create negative connotations such as
“Islamic radicals” or “Islamic terrorists”,
and “criminals”. Trump tried to blame
Hillary for all her responsibility for widening
terrorism:

“Our convention occurs at a
moment of crisis for our nation.
The attacks on our police, and the
terrorism in our cities, threaten our
very way of life. Any politician who
does not grasp this danger is not fit
to lead our country.”

“After four years of Hillary Clinton,
what do we have? ISIS has spread
across the region and the entire
world. Libya is in ruins, and our
ambassador and his staff were
left helpless to die at the hands
of savage killers. Egypt was
turned over to the radical Muslim
Brotherhood, forcing the military to
retake control. Iraq is in chaos. Iran
is on the path to nuclear weapons.
Syria is engulfed in a civil war and
a refugee crisis that now threatens
the West. After 15 years of wars in
the Middle East, after trillions of
dollars spent and thousands of lives
lost, the situation is worse than it

>

has ever been before.’
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Hillary tried to mitigate the problem of
terrorism by applying an implicit collocation
structure which implied that terrorism can
be diminished by some reforms. “We should
be working with responsible gun owners to
pass common-sense reforms and keep guns
out of the hands of criminals, terrorists and

’

all others who would do us harm.’

Economy

The most important related words or
vocabulary items that project the issue of
economy.

Table 4
Economy

Related words
Economy/Trade 1 18
4

Hillary Trump

Poverty

Laid-off factory workers
Not employed

Ignored (people)

Tax Laws

Job killing/ Job killers
Rigged system

S O O O O o o O

1
1
1
4
2
5
1

Corruption

According to the Table 4, Hillary
views U.S. economic conditions very
optimistically: “we will build an economy
where everyone who wants a good paying
job can get one”. “Our economy is so
much stronger than when they took office.
Nearly 15 million new private-sector jobs.
Twenty million more Americans with health
insurance. And an auto industry that just had
its best year ever. That's real progress”. “We
will not build a wall”. She shows a mitigated
negative view on the economy by relating
to democracy: “I believe that our economy

Pertanika J. Soc. Sci. & Hum. 27 (4): 2201 - 2213 (2019)

isn t working the way it should because our
democracy isn t working the way it should”.

“I believe that when we have millions of
hardworking immigrants contributing to

our economy, it would be self-defeating and
inhumane to kick them out”.

Trump’s speech was full of two
strategies in applying negative evaluation:
parallelism and emphatic style. He knew
how to influence on his audiences by
applying a range of wordings associating
negative evaluations: “58% of African-
American youth are now not employed”,
“2 million more Latinos are in poverty”,
“14 million people have left the workforce
entirely”, “President Obama has almost
doubled our national debt to more than
$19 trillion, and growing”. He applied
some nominalizations such as “laid-off
factory workers”, “
women of our country” as a good strategy
to attack his rival. In this way, he tried to

the forgotten men and

depict all the deplorable conditions which
Americans have got stocked, and then by
using sympathetic wording he introduced
himself as the only savior, “These are
people who work hard but no longer have
a voice. I am your voice”. Trump applied
some phrases such as “colossal mistakes”,
“colossal disasters” and “job killing trade”
as a linguistic strategy to “Emphasize
their bad things”. Trump clearly utilized
an aggressive language on the economic
relationship between the U.S. and China,
“China’s outrageous theft of intellectual
property” or “our horrible trade agreements
with China, and many others, will be totally
renegotiated”.
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He also projected the negative
expressive value of “rigged system” and
“corruption” through emphatic style “/
know that corruption has reached a level
like never ever before in our country”.
“Nobody knows the system better than me,
which is why I alone can fix it. [ have seen
firsthand how the system is rigged against
our citizens”.

CONCLUSIONS

Initially, the current study is a quantitative
method of research that is implemented
based on the statistical data especially the
most frequent words in order to compare
and contrast the two speeches. Then a
qualitative focused analysis has been
done in order to reach the macro level of
the speeches. Both speeches cover a wide
diversity of different issues. It is worth
mentioning that the candidates’ acceptance
speech is a good sample of methodological
instrument pertaining and including most of
the linguistic components can be applied for
the purpose of the present study.

As Chalak and Ghasemi (2017) found
“accepting a CDA approach to language
teaching and learning could be much more
interesting for language learners to read
between the lines and not in the lines in
order to search for cultural, societal, and
political differences dominated throughout
the textbooks”.

The current study came to the following
answers and statements of the research
questions on the basis of the above method
analysis.

2210

Concerning the research question 1,
findings of the research revealed that how
the two Presidential nominees tried to draw
upon some classification schemes through
ideologically contested words. The research
indicated that in what ways they applied
synonymy, hyponymy and antonymy to
convey ideological significant meaning
gangs”
and “violence” are hyponyms and also

2 [13

relations. For instance “crime”,

synonyms of “terrorism” in Trump’s speech.
Furthermore, the present study revealed
that in what ways they tried to show their
dominance (power) by using very simple
sentences in which the agent is explicitly
clear. How they used nominalization in
active sentences, and how they applied
inclusive and exclusive pronouns.

Both of them applied simple
vocabularies and short sentences to make
a very provocative and intimately language
use, because their audiences were all
Americans, either educated or uneducated
people. And this helped them minimize the
social distance between the speakers and
the audiences. In this way, strategically
they could make a very emotional situation
to express their feeling and attitudes to the
nation. Another reason for applying simple
sentences especially in the form of (SVO),
(SV) and (SVC) is that this kind of sentences
convey the experiential values which in
turn can help the speaker attack directly the
opponent, besides, it helped them to put the
blame of catastrophically situation on the
other side. So, the agent is very clear and
most of the sentences are in an active voice.
Their speeches are replete with conjunctions
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such as “and” and “but”. This kind of usage
pattern, however, could help them to apply
a very persuasive and powerful language
use. Most of the sentences are declarative.
In a declarative form, the speaker can
show his/her power very easily. Applying
simple declarative sentences (SVO), they
tried to put them in the same position as
the audience. Furthermore, it would be a
persuasive tool to introduce themselves
very sympathetic and responsible for the
main nations’ problems. Both of them
applied idiosyncratic pattern of emphatic
speech style but in different wordings full
of experiential, relational and expressive
values. In short, language was being used
in an instrumental way as a part of a wider
objective to convince the audience to vote
them.

Concerning the research question
2, findings of the research revealed that
there are a lot of linguistic traces that
highlight ideology and power in both
speeches. Both speeches covered a wide
diversity of different issues, and it provided
appropriate textual samples for the present
research contribution. Hillary Clinton and
Donald Trump in one of the most important
speeches in their lives tried to set forth
some selected crucial problems relating to
Americans and some vital global affairs in
such a way to attract the attention of their
parties and the voters as well. The textual
samples are replete with linguistic features
that highlight their ideology and depict their
willing to project their power. Since Trump
has introduced himself as an opponent to
the status in quo, he could make a wider

Pertanika J. Soc. Sci. & Hum. 27 (4): 2201 - 2213 (2019)

space and capacity to use opposing wordings
to attack his rival successfully “My plan
is the exact opposite of the radical and
dangerous immigration policy of Hillary
Clinton”. Applying lots of ideologically
contested words through topicalizations,
nominalizations helped Trump to stand
in a good position “Communities want
relief from uncontrolled immigration”.
Ideology in Trump’s speech can be revealed
via considering two familiar sentences
“Americanism, not globalism, will be our
credo” and his main motto in the presidential
election in a short imperative sentence
“Make America Great Again!” But Hillary
Clinton stood on the government side. And
this made a very self-defeating situation
to her. While Donald Trump applied a
male-oriented pattern of negative and
aggressive language speech, Hillary utilized
positive connotations to draw the audience’s
attention to her motto “stronger together”.

Concerning research question 3, the
findings of the research depicted that both
of the two rivals tried to utilize different
kinds of foregrounding and backgrounding
strategies. Halliday (1973, 1978) introduced
foregrounding as the phenomenon of
linguistic highlighting, whereby some
features of the language of a text stood
out in some way. Analysis of the text
showed that Donald Trump applied this
kind of strategy more than Hillary Clinton.
For instance “I know that corruption has
reached a level like never ever before in
our country” or “She supported the Trans-
Pacific Partnership which will not only
destroy our manufacturing but it will make
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America subject to the rulings of foreign
governments. And it is not going to happen”.
Trump frequently applied opposing and
aggressive language through parallelism as
a form of foregrounding, “Mass amnesty,
mass immigration, and mass lawlessness”.
Although almost both of them could apply
the linguistic strategies in their speech, it
seems Trump could make a wider capacity
and atmosphere to use persuasive words,
phrases, and sentences because he introduced
himself as an opponent and a critic of the
government. To sum up, scrutinizing the
texts critically depicted how they used
positive sentences for foregrounding and
negative sentences for backgrounding to an
US/THEM relations.

The current study can be utilized
for English foreign language learners to
promote their critical ability to analyze
the journalistic texts and this; in turn can
enhance the EFL learners’ motivation in
reading comprehension.
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ABSTRACT

This study aims to investigate the patterns of English verbal node collocations and to
explore the patterns of their translation in Indonesian. In addition, this study also examines
the translation techniques employed in translating English verbal node collocations into
Indonesian. The study used the novel Pride and Prejudice and three translated versions
of the novel. A total of 117 verbal node collocations were analysed. The data were
collected using Ant.Conc. 3.4.4.w Software. The findings show that most of the verbal
node collocation patterns are in the form of clausal extension and clausal enhancement.
Others are in the form of verbal extension and verbal enhancement. This study also finds
that English verbal node collocations are transferred into the same patterns as they are
in English and also into different ones. In addition, English verbal node collocations
are sometimes translated into nonverbal node collocations. With regard to translation
techniques, the two most frequently used translation techniques found are established
equivalence and discursive creation. Other techniques, from the highest to the lowest usage,
are modulation, explicitness, reduction, pure borrowing, generalization, literal translation,
addition, particularization, deletion, transposition, variation, adaptation and compensation.
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juxtaposition of words is referred to as
collocation. Collocation is a term coined
by Firth (1957, as cited in Seretan, 2011)
who defined collocation as “the company
that words keep or actual words in habitual
company”. Firth assumed that the meaning
of a word was determined by the co-
occurrence of words at a syntagmatic level
(Firth, 1957, as cited in Seretan, 2011). He
used as an example the clause John ate the
apple. Apple stood in syntagmatic relation
with the words ate and John. In other words,
Firth described collocation as meaning
at a syntagmatic level. This syntagmatic
relation between lexis in a collocation is not
always the same among different languages.
However, each collocation is composed of
a node. Sinclair (1991) stated that a node
was the word that was being studied. Since
this study explores collocations made up of
verbs, the node of the collocations is a verb.
Meanwhile, for any word that occurs in the
specific environment of a node is called
collocate (Sinclair, 1991).

In a study focusing of verbal node
do, the collocate hair will come after do.
English permits a collocation do somebody s
hair. On the other hand, in Indonesian this is
equal to ‘menata rambut’(menata ‘arrange’
and rambut ‘hair’). In English, a verbal node
draw collocates with a conclusion and builds
the collocation draw a conclusion; while
in Indonesian kesimpulan ‘a conclusion’
collocates with a node menarik ‘pull’. This
sequence yields the collocation menarik
kesimpulan. Another example is a verbal
node make which collocates with a /ot
of money; which in Indonesian becomes
menghasilkan uang (produce money).

2216

In juxtaposing a sequence of lexemes,
one cannot ask the reason why the co-
occurrence of certain words is unacceptable
or the reason for positioning one word after
another. Another example in English is
the sequence strong tea. This collocation
is acceptable, while the juxtaposition of
*powerful tea is unsuitable. The similar
meaning of strong and powerful does not
automatically make the use of these two
lexemes interchangeable. In Indonesian,
strong tea is not translated literally as
*teh kuat (teh ‘tea’ and kuat ‘strong’);
the proper translation of strong tea is
teh kental (teh ‘tea’ and kental ‘thick’).
This phenomenon was clearly stated by
Menon and Mukundan (2010) that any
of the collocational combinations which
formed compound nouns with similar
syntactic characteristics or lexical patterns
(noun+noun and adjective+noun) did not
have similar semantic associations.

Studies on collocation have focused
on the translation of collocation from SLT
into TLT (Feng et al., 2018; Haghighi &
Hemmati, 2018; Izwaini, 2016; Pastor,
2015; Setiarini, 2017; Zinel’aabdin &
Ahmed, 2017). A study on translating
English verbal collocation into Spanish
was conducted by Pastor. Pastor (2015)
examined the collocational verbal range
for prima facie translation equivalents of
words like decision and dilemma. She built
a corpus on the identification of what nouns
followed by the verbal node of decision and
dilemma in Spanish and the co-existing
national varieties.

Pertanika J. Soc. Sci. & Hum. 27 (4): 2215 - 2233 (2019)
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A research on translating collocation
from Arabic into English was done by
Izwaini (2016). In conducting his work, he
started with the key element, which was
usually the node in those collocations and
then proceeded to the collocate. Methods
in rendering collocation had also become
his interest.

Translating collocation from SLT into
TLT deals with the translation techniques
applied by either professional translators
or students. A research on discussing
translation techniques was carried out by
Setiarini (2017). She found out that the most
common translation technique applied in
translating a bilingual recipe from English
into Indonesian was established equivalence.
On the other hand, Zinel’aabdin and Ahmed
(2017) showed that literal technique was
commonly used by the leaners in translating
collocation from English into Arabic.

Haghighi and Hemmati (2018) also
conducted a research on translating
collocation. They found out that the
procedures mostly used in translating
collocation verb+noun and adjective+noun
from English into Persia were equivalence,
literal translation, and transposition. This
study revealed that some changes inevitably
happen in translating collocations from SLT
into TLT. They reported that the changing
was in the pattern of collocation.

Attempts to scrutinize the translation
of collocation from SLT into TLT were
also done by Feng et al. (2018), and Lei
and Liu (2018). Feng et al. (2018) provided
an evidence that the use of collocations
in the translational business text from

Pertanika J. Soc. Sci. & Hum. 27 (4): 2215 - 2233 (2019)

Chinese into English could be characterized
as over-use of collocations with a literal
sense and under-use of collocations with a
delexical sense. Lei and Liu (2018) carried
out a study in identifying the pattern of
collocation in a corpus driven study. Out of
eleven patterns, two most common patterns
are verb followed by noun and adjective
followed by noun. However, the least
pattern used is adverb followed by adverb.
This research only focused on the pattern of
collocation using content words.

To our knowledge, few studies on
translating collocation have been done in the
area of translating collocation from English
novel into three versions of translated novels.
Since few studies have been conducted in
the three translated Indonesian novels and
there has also been a need in finding out the
patterns of collocation found in the three
translated novels and also the translation
techniques employed, this study is saliently
to be carried out. This study expands
and fills the gap of the related studies by
exploring the verbal node collocation in SLT
and the translation in the three TLTs.

Therefore, the purposes of this study
are to explore the patterns of English
verbal node collocations and to discuss the
patterns of their translations in Indonesian.
Moreover, the aim of the study is also
to point out the translation techniques
employed in translating English verbal node
collocations into Indonesian by professional
translators.

Accordingly, based on the different
patterns of juxtaposing words, the authors
formulated three research questions: 1) what
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patterns of English verbal node collocations
are most commonly used in the novel Pride
and Prejudice? 2) What are the translations
and the patterns of English verbal node
collocations in the three translated versions
of the novel? 3) What translation techniques
are used in translating English verbal node
collocations into Indonesian?

In conducting the study, the authors
used a novel Pride and Prejudice written
by Jane Austen (1813/2013) as source of
data. This novel contains 291 collocations.
Out of the 291 collocations, 117 data are
categorized as verbal node collocation. The
availability of the data is considered as the
reason of choosing this novel as source of
data. The different era in which the novel
was written and then translated has also
become the reason of choosing the novel as
source of data. This different era contributes
obstacles in translating the novel, especially
the collocation.

Over and above that, this novel is a
best-selling novel. It is proven that the
three versions of the Indonesian translated
novels are published in Indonesia. The
obtainable of the three translated versions
gives the chance for the authors to compare
the translation of the collocations found in
the three novels.

On the Definition of Collocation

The notion of collocation is referred to as
“arbitrarily restricted lexeme combinations”
(Nesselhauf, 2005). This notion comes
under the sub manifestation of cohesion, i.e.,
lexical cohesion (Halliday & Hasan, 1976).
Furthermore, Halliday and Hasan (1976)
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argued that collocation refered to “the
association of lexical items that regularly
co-occur”. They gave the example of fork
goes with knife, lend goes with money and
snow goes with white. On the other hand,
Stubbs (2005) claimed that “collocations
create connotations.” He gave the example
that grass was usually associated with
death, decay and desolation. He agreed
with the statistical view that not all types
of co-occurrence were considered to be
collocations. In his opinion, collocation
was frequent co-occurrence. Co-occurrence
was the number of times a node was
accompanied by one or more collocates.
Stubbs (2005) provided a more specific
definition of collocate. A collocate refers
to a word which co-occurs with a node in a
corpus (Sinclair, 1991; Stubbs, 2005). Let
us take as an example the co-occurrence of
make and money. Make is categorised as a
node and money is classified as a collocate.
The identification of words followed by
make or preceded by make brings about the
categorization of make as a node.

The study of collocation in this
research is implemented through a lexical
composition approach and a structural
approach. In the lexical composition
approach it can be said that words get their
meanings from the words with which they
co-occur. This is in line with the concept
of collocation proposed by Firth (as cited
in Gitsaki, 1996) i.e. “a mode of meaning:
the meanings of words are closely related
to the meaning of their surroundings”. By
contrast, in the structural approach, it is
understood that grammar has a close relation
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to juxtaposing words; in other words, an
acceptable collocation can be judged by its
syntax.

There are certain words which can be
juxtaposed side by side as long as they meet
the regulations of the syntax in the language
concerned. Take the example of the word
school. School has a number of specific
collocates which bear different meanings,
such as in go to school (an institution
for education), skip school (play truant),
a school of dolphins (a large group of),
school a horse (train or ride) and the school
of medicine (a department). Based on the
structural approach, the meaning of school
in each collocation is influenced by the
syntactic pattern and the collocates which
come before and after the word school.

Patterns of Collocation

Collocation is a form of lexical cohesion
(Halliday, 1985/2014; Halliday & Hasan,
1976). Meanwhile, Martin (1992) argued
that collocation is reflected in nuclear
relations—the ways in which actions, people,
places, things and qualities configured
as activities in activity. Based on the
relationship between the lexis constituents,
lexical cohesion is divided into extension
and enhancement pattern (Martin, 1992).

Extension and Enhancement

These two classifications fall under the
heading of nuclear relation in English. In
addition, these two classifications can be
divided further into three sub classifications,
namely clausal, verbal and nominal (Martin,
1992). Since this study focuses on the verbal
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node collocation, the sub categorisations
discussed are only clausal and verbal.
Nominal is discussed under the analysis of
nominal node collocation.

Clausal extension collocation is
composed of a node realised by a verb and
one or more collocates in the form of nouns.
Martin (1992) provided the example of the
nuclear relation of clausal extension chase
cat and climb fence. Meanwhile, his example
of verbal extension was start to chase. In
this study, the writers adopt these patterns
as the basis of the collocation patterns, in
which clausal extension is composed of a
node in the form of a verb and a collocate
in the form of a noun. On the other hand,
clausal enhancement is composed of a node
in the form of a verb and a collocate in
the form of an adverb. Meanwhile, verbal
extension is composed of a verb functioning
as the node and a verb functioning as the
collocate. This juxtaposition is categorized
as a verbal group composed of two events. It
is on the basis of Martin’s categorization that
this current research study was carried out.

On the Overview of Translation

Translation is a product of the activity of
translating. The material to be translated is
called the SLT and the result of the activity
is the TLT. Many scholars have proposed
different definitions of translation. Catford
(1965) argues that translating refers to
“the replacement of textual material in one
language (SL) by equivalent textual material
in another language (TL)”. By this definition
it can be said that the activity of translating
is equal to replacing. According to this
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definition, translating means changing the
text of a language into the text of another
language. Larson (1984), on the other hand,
described the activity of ‘translating’ as
‘transferring’. In his opinion, translation
consisted of transferring the meaning of the
source language into the receptor language.
Meanwhile, Nida and Taber (1982) stated
that translating meant reproducing in
the receptor language the closest natural
equivalent of the source language message,
primarily in terms of meaning and secondly
in terms of style.

According to these definitions,
translation covers three areas: the activity
and the two materials (the source text and
the product). The product—as the result of the
activity—should be equivalent to the message
of the material to be translated. Pym (2014)
suggested that the relation between the
original text or TLT and the translation was
one of equivalence or equal value, where
value could be on the level of form, function,
or anything in between. Moreover, Baker
(2011) explained that equivalence was at
the level of word, phrase, grammar, text
and pragmatics. She also offered a more
detailed distinction between word-level and
above-word level equivalence. Collocation
comes under the heading of above-word
level. A number of different categorizations
of solutions which can produce equivalence
of certain collocations may be implemented.
The procedures applied by the translator are
called translation techniques.
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Translation Techniques

In translating a text from SLT into TLT,
translators may find problems. To solve the
problems, translators activate translation
strategies. Strategies are procedures
(conscious or unconscious, verbal or
nonverbal) used by the translator to solve
problems that emerge when carrying out
the translation process. The solution to the
problems will be materialised by using a
particular technique (Molina & Albir, 2002).

The translation techniques discussed in
this study are derived from the techniques
presented by Molina and Albir (2002).
Molina and Albir (2002) stated that
translation techniques were neither good
nor bad. They classified 18 translation
techniques. (1) Adaptation. To replace a ST
cultural element with one from the target
culture, e.g., to change for a kingdom, for
Ya ampun ‘My Godness’ in a translation.
(2) Amplification. To introduce details that
are not formulated in the ST, e.g., when
translating from Arabic to add the Muslim
month of fasting to the noun Ramadan. (3)
Borrowing. To take a word or expression
straight from another language, e.g., to use
the English word hot dog in Indonesian.
(4) Calque. Literal translation of a foreign
word or phrase, e.g., the English translation
secretary general for the Indonesian
sekretaris jendral. (5) Compensation. To
introduce a ST element of information or
stylistic effect in another place in the TT
because it cannot be reflected in the same
place as in the ST, e.g., They have never
visited Indonesia ‘yet’. This is translated
into Mereka belum pernah mengunjungi
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Indonesia. The translation of yet in TLT is
not put at the end of the sentence, but after
subject mereka ‘they’. (6) Description.
To replace a term or expression with a
description, e.g., to translate the Indonesian
becak into three wheeled-bicycle used as
a means of transport in Indonesia. (7)
Discursive creation. To establish a temporary
equivalence that is totally unpredictable out
of context, e.g., the novel The Naked Face
is translated into Indonesian Wajah Sang
Pembunuh ‘The Face of the Murderer’. (8)
Established equivalence. To use a term or
expression recognized (by dictionaries or
language in use) as an equivalent in the TL,
e.g., to translate brush your teeth as sikat
gigimu. Sikat ‘brush’, gigi ‘teeth’, -mu
Your’. (9) Generalization. To use a more
general or neutral term, e.g. to translate
son into anak ‘child’. (10) Linguistic
amplification. To add linguistic elements,
e.g., to translate the Indonesian siswa pintar
(siswa ‘student’ and pintar ‘smart’) into a
smart student. (11) Linguistic compression.
To synthesize linguistic elements in the TT,
e.g., to translate /¢ is cold into dingin ‘cold’.
(12) Literal translation. To translate a word
or an expression word for word, e.g., They
will come is translated into Mereka akan
datang. Mereka ‘they’, akan ‘will’, datang
‘come’. (13) Modulation. To change the
point of view. Keep off the grass is translated
into Dilarang menginjak rumput. Dilarang
‘do not’, menginjak ‘step on’, rumput ‘grass.
(14) Particularization. To use a more precise
or concrete term, e.g., red is translated into
maroon. (15) Reduction. To suppress a ST
information item in the TT, e.g., the month
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of fasting in opposition to Ramadan when
translating into Arabic. (16) Substitution. To
change linguistic elements for paralinguistic
elements (intonation, gestures) or vice
versa, €.g., to translate the Arab gesture
of putting your hand on your heart as
thank you. (17) Transposition. To change a
grammatical category, e.g., It is raining is
translated into hujan (rain). (18) Variation.
To change linguistic or paralinguistic
elements (intonation, gestures) that affect
aspects of linguistic variation. / is translated
into gue ‘Jakarta s dialect.

METHODS

This study employed a descriptive,
comparative and qualitative method. The
data was described in a natural setting and
the study compared verbal node collocations
in the SLT and their translations in the three
TLTs. There are four materials used in this
study: a novel entitled Pride and Prejudice
(Austen, 1813/2013) and three versions of
the novel translated into Indonesian — Austen
1813/2011a, Austen 1813/2011b, Austen
1813/2014. In this study, the translated
novels are indicated by TLT1, TLT2 and
TLT3. The novel translated by Berlini
Mantili Nugrahani, i.e. Austen (1813/2011a)
is referred to as TLT1; the novel translated
by Susilawati and Wahyuningsih, i.e. Austen
(1813/2014) is indicated by TLT2 and the
novel translated by Yunita Chandra, i.e.
Austen (1813/2011b) is labelled as TLT3.
The data for this study includes clauses
which represent verbal node collocation in
the SLT and their translations in the TLTs.
In collecting the data, the concordance
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program Ant.Conc. (version 3.4.4.w) was
used. With the use of this concordance
tool, the writers were able to identify 117
English verbal node collocations, which
were then classified as: verbal node followed
by collocate noun, collocate noun followed
by verbal node, verbal node followed by
collocate verb and verbal node followed
by adverb.

After analysing the English verbal
node collocations, the writers highlighted
the translations in the three Indonesian
versions of the novel and identified the
translation techniques used. The selected
data of English verbal node collocations
and their Indonesian translations were
triangulated by method and source. In
collecting the data, the methods employed
were documentary analysis and focus group
discussion. In the documentary analysis, the
writers investigated the patterns and their
equivalence found in the documents, i.e. the
novels. In the focus group discussion, three
raters were actively involved in analysing
the translation techniques applied. All of
the raters were experts in both English
and Indonesian linguistics and also in
translation.

RESULTS AND DISCUSSIONS
Verbal Node Collocations in the SLT

This study found that the total number of
verbal node collocations identified in the
novel Pride and Prejudice was 117 (see
Supplementary Data). Supplementary Data
shows that the most commonly used verb
functioning as a node was make with a total
of 20 occurrences. In second place was the
verb cry. The number of clauses containing
the verb cry as anode was 18. The third most
common verb was fake which appeared 17
times. Fourth was the verb give, with 13
clauses using give as a node. In fifth and
six places were the verbs break, have and
bear which were found 12, 12, and 11 times
respectively. In addition, three other kinds of
verbs appeared which functioned as nodes.
These verbs, which appeared nine times in
the results of the study, were return, run and
see. All the other verbs were used less than
nine times as nodes in the collocations.
The results of the study, as illustrated
in Figure 1, show that the verbal node
collocations found in the SLT were classified
as four different patterns of collocation, i.e.
clausal extension, verbal extension, clausal
enhancement and verbal enhancement. The

Verbal
Enhancement

Clausal
Enhancement

Verbal Extension

Clausal
Extension

Figure 1. Patterns and the use of collocations in the SLT
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manifestation of the patterns of verbal node
collocation in the SLT is presented in Figure
1. Aresearch on identifying the collocational
pattern was also done by Izwaini (2016).
This present study corresponds to the
findings reported by Izwaini (2016). He
stated that patterns in both SLT and TLT
helped the translator to make lexical choices
in constructing the TLT. He continued that
the constraints of the TL collocational
patterns played a significant role in shaping
the rendition of a collocation.

If we look at Figure 1, it can be seen
that most of the collocations in the SLT
were in the form of clausal extension. This
pattern is in line with the findings in a study
conducted by Feng et al. (2018). In their
research they found that one of the most
commonly pattern in collocation was verb
followed by noun.

The total number of occurrences of
clausal extension in the SLT was 151.
Clausal enhancement appeared more
frequently than verbal enhancement in the
patterns of collocation used in Pride and
Prejudice. The total number of appearances
of clausal enhancement was 92 or 32%.
Only a small number of collocations in the
SLT used verbal enhancement, namely 26
collocations or 9%. In contrast with the
occurrence of clausal extension—as shown in
Figure 1— the number of collocations using
verbal extension was found to be the least.
This pattern was found only 22 times, or
making up 7% of all the different patterns
used.
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Clausal Extension Collocation in the
SLT and its Equivalence in the Three
TLTs

The relation across the elements in a clause
is regarded as collocation, and particularly
the relation among the lexical items of
process realized in verbs and participants
realized in nouns (Martin & Rose, 2007).
This relation, between the process and
the participants, is referred to as clausal
extension (Martin, 1992). In other words,
clausal extension collocation is composed
of a node, manifested in the form of a verb,
and one or more collates, manifested in the
form of a noun.

The distribution of the equivalence of
the SLT’s clausal extension collocation in
the three Indonesian translations of the novel
is illustrated in Figure 2.

Based on Figure 2, this study found that
the most common pattern of English clausal
extension collocation when translated into
the three TLTs was clausal extension. As
shown in Figure 2, 92 of the clausal extension
collocations in the SLT were translated into
the same pattern in TLT1. Meanwhile, 88
of the SLT’s clausal extension collocations
were also transferred into clausal extensions
in TLT2. The lowest number of clausal
extension collocations from the SLT which
were transferred into the same pattern in the
TLT was found in TLT3, which included
only 83 cases.

If we look at Figure 2, it can be observed
that the second most common pattern of
translation of the English clausal extension
in the TLT was clausal enhancement. This
occurred in all three TLTs. Figure 2 shows
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M Clausal extension
BVerbal extension
BClausal enhancement
@ Verbal enhancement

B Non-verbal node collocation

Figure 2. Equivalence of SLT’s clausal extension in the three TLTs

that both TLT1 and TLT2 had the same
number of cases using clausal enhancement;
each TLT showed 24 incidences of the SLT’s
clausal extension transferred into clausal
enhancement.

As shown in Figure 2, the order of the
translation of clausal extension collocation
from the SLT as found in TLT1, from the
highest usage to the lowest, is clausal
extension, clausal enhancement, nonverbal
node collocation, verbal extension, and verbal
enhancement. In contrast to TLT1, the order
of the translation patterns found in TLT2 is
clausal extension, clausal enhancement,
verbal extension, verbal enhancement, and
nonverbal node collocation. On the other
hand, the order of equivalence of the SLT’s
clausal extension in TLT3, from the highest
to the lowest usage, is clausal extension,
clausal enhancement, nonverbal node
collocation, verbal extension, and verbal
enhancement.

The following example shows an
English clausal extension and its equivalence
in the three TLTs.
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(1) Sir William Lucas had made a
tolerable fortune. (SLT1)

(2) Sir William Lucas mendapatkan
cukup banyak kekayaan. (TLT1)
Gloss: mendapatkan ‘earned’,
cukup ‘enough’, banyak ‘a lot of”,
kekayaan ‘profit’.

(3) Sir William Lucas meraup banyak
laba. (TLT2)
Gloss: meraup ‘earned a lot’,
banyak ‘a lot of ’, laba ‘profit .

(4) Sir William Lucas berkembang
cukup berhasil. (TLT3)
Gloss: berkembang ‘growing’,
berhasil

cukup ‘quite’,

‘successfully’.

In (1) the collocation is shown by made
a tolerable fortune. This is made up of the
node made and the collocate a tolerable
fortune. The pattern of the SLT collocation
is clausal extension. The node is in the
form of a verb and the collocate is in the
form of a noun. Based on the results of
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the study, the total number of collocations
using the verb made was found to be 20. Of
these 20 appearances, 13 used the pattern
of clausal extension and seven used the
pattern of clausal enhancement. In (2) the
collocation made a tolerable fortune is
translated as mendapatkan cukup banyak
kekayaan. This equivalence is categorised
as clausal extension collocation. The node
of the collocation is a verb, i.e. mendapatkan
‘earned’; meanwhile, the collocate is in the
form of a noun, i.e. cukup banyak kekayaan.
For the translation technique, the translator
used established equivalence. Thus, the
meaning of the source language is as equal
as the meaning conveyed in the target
language.

Similar to TLT1, in TLT2, the collocation
made a tolerable fortune was translated into
the same pattern as it appeared in the SLT,
i.e. clausal extension. The translation in TLT
2 is meraup banyak laba. Meraup is a node
in the form of a verb and banyak laba is a
noun phrase. The translation technique used
was amplification. The meaning of tolerable
is amplified into the Indonesian: meraup
banyak ‘earned or got a lot’.

In both (2) and (3), the equivalence
of the SLT collocation made a tolerable
fortune is in the form of clausal extension,
whereas in (4), as found in TLT3, the
equivalence uses the pattern of verbal
enhancement: berkembang cukup berhasil
(berkembang ‘grow’ and cukup berhasil
‘quite successfully)’. The node of the
collocation is berkembang, which is a verb,
and cukup berhasil is the collocate, which is
in the form of an adverb. The juxtaposition
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of verb and adverb produces the pattern of
verbal enhancement. This change in the
point of view, from folerable fortune into
berkembang ‘grow’, is due to the use of the
translation technique, i.e. modulation.

Verbal Extension Collocation in the SLT
and its Equivalence in the Three TLTs
Verbal extension collocation refers to a
verbal group. The lexical process in a verbal
group is known as the event (Martin & Rose,
2007). A verbal group may include more
than one event. In a collocation, one of the
events functions as the node and the other
functions as the collocate. Martin (1992)
used the verbal group start + to chase
as an example of verbal extension. The
denotation or symbol of extension is ‘+’.
The distribution of verbal extension from the
SLT in the three TLTs is shown in Figure 3.

Based on Figure 3, it can be seen that the
order of usage of the equivalence of verbal
extension in TLT1, from highest to lowest,
is verbal extension, clausal enhancement,
nonverbal node collocation, and clausal
extension. Meanwhile, in TLT 2, the order
is clausal enhancement, verbal extension,
nonverbal node collocation, and clausal
extension. On the other hand, in TLT3 the
order is verbal extension, nonverbal node
collocation, clausal enhancement, and
clausal extension.

One similarity among the three TLTs is
that no examples of data were found which
used the pattern of verbal enhancement. The
following examples show verbal extension
and its equivalence in the TLTs.
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Figure 3. Equivalence of SLT’s verbal extension in the three TLTs

(5) took leave and rode on with his
friend (SLT)

(6) berpamitan dan berlalu bersama

kawannya (TLT1)
Gloss: berpamitan ‘said good
bye’, dan ‘and’, berlalu ‘passed,
bersama ‘with’, kawannya ‘his
friend’.

(7) berlalu pergi dan menunggang

kuda kembali bersama temannya
(TLT2)
Gloss: berlalu pergi ‘went away,
dan ‘and’, menunggang kuda ‘rode
a horse’, bersama ‘with’, temannya
‘his friend’.

(8) mohon diri dan pergi bersama
temannya (TLT3)

Gloss: memohon diri ‘leave’, dan
‘and’, pergi ‘go’, bersama ‘with’,
temannya ‘his friend’.

Based on example (5), it can be seen
that the collocation took leave and rode
is categorized as verbal extension. This is
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due to the elements of the collocation, i.e. a
verbal group. The node of the collocation is
took leave and the collocate is rode. In (6)
this collocation is translated as berpamitan
dan berlalu, as found in TLT1. Berpamitan
dan berlalu is also classified as a verbal
extension collocation. Berpamitan is a verb
and it is followed by the other event berlalu.
The translation techniques used were
established equivalence and generalization.
By using established equivalence, the
message in (5) is as the same as the message
conveyed in (6). On the other hand, the use
of generalization changes the meaning from
specific into general. The generalization
is found in the meaning of berlalu ‘went
away’. In (5), the message conveys the way
of leaving, i.e. by using a vehicle, whereas
in (6) this information is omitted.

In contrast to (6), in (7) the translation
technique used was producing the explicit
meaning. The translator translated rode on
into menunggang kuda ‘riding a horse’.
This translation was found in (TLT2). This
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translation provides additional information
which is more explicit than that in (5).
Meanwhile, the pattern used in (8) is also
verbal extension as it is composed of the
verbal group mohon diri and the other event
pergi.

In (8), the pattern used is verbal extension
mohon diri dan pergi. This equivalence was
found in TLT3. This collocation is composed
of a verbal group embracing two events. The
first event is a node mohon diri ‘leave’ and
the other event is pergi ‘go’. The translation
technique used was established equivalence
and generalization. By using established
equivalence, the translation of took leave
into memohon diri achieves a high level of
accuracy; meanwhile the translation of rode
into pergi shows the use of generalization:
no vehicle is mentioned to indicate the way
of leaving as stated in (5).

Clausal Enhancement Collocation in the
SLT and its Equivalence in the Three
TLTs

Clausal enhancement collocation is a
string of words comprising a process and
circumstance. The process is realised in

the form of a verb and the circumstance is
manifested in the existence of a conjunction
(Martin, 1992). Martin’s example of clausal
enhancement is chase x around the room.
The notation ‘X’ represents enhancement.
Furthermore, the types of conjunction that
may be applied are temporal, comparative,
causal, conditional and concessive (Emilia,
2005).

There were 92 occurrences of English
clausal enhancement found in the SLT.
Meanwhile, as shown in Figure 4, this
pattern was mostly transferred into the
same pattern, i.e. clausal enhancement in
TLT1, TLT2 and TLT3. In TLT1, the total
number of appearances was 39, whereas in
both TLT2 and in TLT3 the total number
was 34. This finding supports a research
done by Izwaini (2016). He declared that a
collocation comprising of verb followed by
adverb in Arabic retained the structure in the
English collocation.

Nonverbal node collocations were also
chosen to be used in translating English
clausal enhancement in the three TLTs.
This pattern was the third most common
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M Clausal extension
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BNon-verbal node collocation
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Figure 4. Equivalence of SLT’s clausal enhancement in the three TLTs
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in TLT1, TLT2 and TLT3, with 15 cases
of nonverbal node collocation across the
three TLTs. In TLT3, there were 17 cases of
verbal extension from the SLT which were
transferred into nonverbal node collocations.

Based on Figure 4, the two least
common patterns found in the TLTs were
verbal extension and verbal enhancement.
This was the case in all three TLTs. The
total number found in TLT1 was eight
cases of verbal extension and 8 cases using
the pattern of verbal enhancement. In
TLT2, in forth and fifth places were verbal
enhancement and verbal extension, with
nine and eight appearances respectively. In
TLT3, verbal extension was in fourth place
and verbal enhancement in fifth place, with
six appearances in total.

The following examples show an
example of English clausal enhancement
collocation and its equivalence in the three
TLTs.

(9) escape from Mrs. Bennet s civilities.
(SLT)

(10) melarikan diri dari keramahan Mrs.
Bennet (TLT1, TLT2, TLT3)
Gloss: melarikan diri ‘escape from’,
civilities ‘keramahan’.

The pattern of the collocation in the
SLT, as seen in (9), is clausal enhancement.
The node is in the form of a verb, i.e. escape
and the collocate is the circumstance from
Mprs. Bennet. The SLT was translated into
melarikan diri dari keramahan Mrs. Bennet
as seen in (10). This translation was found
in all three TLTs. This equivalence is also
categorized as clausal enhancement. The
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node is melarikan diri, which is in the
form of verb. Meanwhile, the collocate
is the circumstance dari keramahan Mrs.
Bennet. The translation technique used
was established equivalence. By using
established equivalence, the meaning of the
SLT is the same as the meaning in the TLT.

Verbal Enhancement Collocation in the
SLT and Its Equivalence in the Three
TLTs

In contrast to verbal extension, which
is composed of a verbal group, verbal
enhancement is made up of a process and
a circumstance in the form of an adverb of
manner. This adverb gives quality to the
verb in the process. Martin (1992) used as
an example of verbal enhancement chase x
furiously in which chase was the node and
furiously was the collocate.

The results of the study, as shown in
Figure 5, found that none of the verbal
enhancements from the SLT were translated
into verbal extension. The most commonly
used pattern in translating English verbal
enhancement into Indonesian was verbal
enhancement. There were 13 occurrences
of this found in both TLT1 and TLT2.
Meanwhile, in TLT3 there were nine uses
of the pattern of verbal enhancement. From
the 26 appearances of verbal enhancement
in the SLT (see Figure 1), eight were found
in TLT1, seven in TLT2 and six in TLT3.

In Figure 5, it can be seen that only a
few verbal enhancements were translated
into nonverbal node collocations. In TLT1
there were only 4 cases, while in TLT2 the
total number of the equivalence of verbal
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Figure 5. Equivalence of SLT’s verbal enhancement in the three TLTs

enhancement translated into nonverbal
node collocations was five cases. In TLT3,
meanwhile, as mentioned above, the
second most common patterns were clausal
extension and clausal enhancement.

The following examples show English
verbal enhancement collocation in the SLT
and its equivalence in the TLTs.

(11)She had instinctively turned away
(SLT)

(12) Elizabeth tanpa sadar membuang
muka (TLT1, TLT2)
Gloss: tanpa sadar ‘instinctively’,
membuang muka ‘turned away’.

(13) Elizabeth seketika ingin berbalik
(TLT3)
Gloss: seketika ‘suddenly’, ingin
‘want’, berbalik ‘to turn around’.

The pattern of the collocation from the
SLT as shown in (11) is verbal enhancement.
It is composed of a node in the form of verb,
i.e. turned away and the collocate in the
form of an adverb of manner instinctively.
This collocation was translated into the same
pattern across all three TLTs. In TLT1 and
in TLT2, the translation technique used was

Pertanika J. Soc. Sci. & Hum.

established equivalence. The node is also in
the form of a verb, i.e. membuang muka, and
the collocate is in the form of an adverb of
manner tanpa sadar as shown in (12). The
equivalence of instinctively tuned away in
TLT3 was seketika ingin berbalik as shown
in (13). The pattern of this equivalence is
also verbal enhancement. In contrast to
TLT1 and TLT2, the translation technique
used in TLT3 was discursive creation. This
produced a different meaning from the
meaning found in the SLT. The meaning of
turned away is different from the meaning
of berbalik. The meaning of berbalik is
to turn back. Meanwhile, the meaning of
instinctively and its equivalence, i.e. seketika
are not the same. Instinctively conveys
the meaning of unconsciously; however,
seketika implies the meaning of suddenly.

Translation Techniques Used in
Translating English Verbal Node
Collocations into Indonesian

Several translation techniques were
identified in the three translated versions of
the novel. Table 1 presents the translation
techniques used in translating English verbal

27 (4): 2215 - 2233 (2019) 2229
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node collocations into Indonesian. The table
is presented in descending order from the
highest to the lowest frequency.

Based on Table 1, there were 15 kinds
of translation techniques used in translating
English verbal node collocations into
Indonesian; these were adaptation, addition,
exploitation, deletion, generalization,
literal translation, established equivalence,
compensation, discursive creation,
modulation, particularization, pure
borrowing, reduction, transposition and
variation.

As seen in Table 1, established
equivalence was the technique most
commonly used in translating English
verbal node collocations into Indonesian.
This technique was found in all three of the
TLTs. In total 305 of all data used this kind
of translation technique in TLT1. In TLT2,

Table 1

this technique was implemented as many
as 288 times. Meanwhile, in TLT3 it was
used 263 times. With regard to translation
techniques, this findings support the result
of'the research done by Setiarini (2017). She
found that established equivalence was the
most frequent technique used by translator
in translating a bilingual recipe from English
into Indonesian.

The findings also correspond to the
research conducted by Punga and Parlog
(2017). Based on their study, the translation
techniques employed by the translators
in translating English collocation into
Romanian to obtain naturally-sounding
Romanian collocations are equivalence,
modulation, and transposition. They
argued that English collocations were only
sometimes translatable directly, by applying
the word-for-word technique.

Translation techniques used in translating English verbal node collocations

Translation Techniques

Translation Techniques

Translation Techniques

in TLT1 ) in TLT2 )2 in TLT3 )2
Established Equivalence 305 Established Equivalence 288  Established Equivalence 263
Discursive Creation 71  Discursive Creation 79  Discursive Creation 99
Modulation 47  Modulation 50  Modulation 38
Explicitness 27  explicitness 29  Reduction 30
Reduction 15  Reduction 16  explicitness 18
Pure Borrowing 10 Pure Borrowing 10 Generalization 13
Literal 8  Generalization 8 Pure Borrowing 10
Generalization 7  Literal 7 Literal 7
Addition 5 Particularization 5 Addition 6
Particularization 4 Addition 4 Deletion 5
Deletion 3 Deletion 2 Transposition 4
Transposition 2 Transposition 2 Variation 1
Variation 2 Variation 2 Adaptation 1
. Compensation 2 .
Compensation 1 . Compensation 1
Adaptation 1
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However, the result of the present study
is not in line with the study conducted by
Feng et al. (2018). The findings of Feng
et al. (2018) show that literal translation is
over used in translating Chinese to English
translation in a business text. The overuse of
literal translation is also reflected in a study
conducted by Zinel’aabdin and Ahmed
(2017). They found out that in translating
collocation from English into Arabic, Saudi
EFL students tended to use literal technique
to produce translation. This technique
results the unnatural collocation.

In this present study, the second most
common technique was also the same across
all three TLTs, i.e. discursive creation. In
third place it was modulation, with 47, 50
and 38 respectively found in TLT1, TLT2
and TLT3.

Based on Table 1, there were seven
cases of generalization used in TLT1.
One similarity found in TLT1 and TLT3
was that addition was the ninth most
common translation technique used. In
TLT2, particularization was in ninth place.
Based on the results, there were very
few cases of translation techniques using
transposition, variation, compensation and
deletion. Adaptation was only used in TLT2
and TLT3.

CONCLUSIONS

The patterns of verbal node collocations
found in SLT are clausal extension, verbal
extension, clausal enhancement and verbal
enhancement. For clausal extension, most
of the data showed that the collocations
were translated into the same pattern.

Pertanika J. Soc. Sci. & Hum. 27 (4): 2215 - 2233 (2019)

Some examples were translated into clausal
enhancement and some into nonverbal node
collocations. Only a few were translated as
verbal extension and verbal enhancement.
For verbal extension, it found that most of
the collocations were translated into the
same pattern as they were in SLT. Some were
translated into nonverbal node collocations.
Meanwhile, for clausal enhancement, the
most frequently used pattern was clausal
enhancement and the other common pattern
found was clausal extension. The study also
discovered the translation techniques used,
namely established equivalence, discursive
creation, modulation, explicitness, reduction,
pure borrowing, generalization, literal
translation, addition, particularization,
deletion, transposition, variation, adaptation,
and compensation. It revealed that the most
frequently used translation technique was
established equivalence.

However, this study is limited to
only the patterns of collocation and the
translation techniques implemented by
the translators. Further studies can be
conducted in investigating the translation
quality assessment and the cause of the
mistranslation. Moreover, the authors
suggest further study on comparing the
patterns in the translation of collocation
produced by professional translators, novice
translators, and students of translation.
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ABSTRACT

Puntong-Buna, spoken exclusively in Buna Cérca and Buna Léjos, in Indang, Cavite,
Philippines, is used by people who seem to be perpetually asking questions. Following
The United Nations’ proclamation of 2019 as International Year of Indigenous Languages,
the research has pioneered the documentation of the Puntéong-Bun4, and has identified
possible factors that have been contributory to its perceived threat of abandonment.
Anchored on uptalk, community of practice, and stereotypes of language use, the study
aimed to answer these questions: (1) How is the phonological variation characterized? (2)
Why does phonological variation occur in this speech community as opposed to others?
(3) What are the reasons for the perceived disappearance of this phonological variation?
The research techniques used were: (1) interviews; (2) observations (unstructured); and
(3) program software. The research instruments were (1) an interview guide; (2) field
notes; and (3) data sheet graphs. The investigation has yielded the following reasons for

the perceived disappearance of the PB:

(1) social stigma; (2) old generation; (3)

ARTICLE INFO . . . .
impurity; (4) influx of new residents; and

(5) occupations and mobility. Puntong-Buna

Article history: . .
Received: 22 March 2019 now being documented as a unique element
Accepted: 15 August 2019 to the world’s language heritage may finally

Published: 18 December 2019 . . . .
give it a fighting chance for survival.

) Keywords: intonation, language preservation,
E-mail address:

ruthrozul@yahoo.com language promotion, phonological variation, variable,

variant, voice pitch analyzer

ISSN: 0128-7702 o )
e-ISSN: 2231-8534 © Universiti Putra Malaysia Press



Ruthmita Santos Hapin — Rozul

INTRODUCTION

The social milieu has “pervasive effects
on the accents and dialects which are its
medium” (Chambers & Schilling, 2018).
However, studies on language variation and
change brought about by particular societal
conditions are fairly recent. Nevertheless,
change and variation are so prevalent in
language that distinctions would simply
be the norm. Language becomes available
to speakers by virtue of “choice of words,
selections of options within the grammatical
system, or exploitation of phonological
distinctions” (Clark et al., 2007). A certain
dialect may have distinctive phonological
features that contrast it from other dialects
and give its speakers the impression of
creating different sounds. Phonological
variation is thus the subject of this paper
as a variable where the speakers’ way of
speaking is not the same as the others living
around them. The actual instantiations, or
variants, of this variable are the use of the
Filipino intonation pattern 3-3-4 (asking
questions), that appears in the rise and fall
of the voice pitch during conversations.
Factors such as attitudes and emotions affect
the rhythmic and intonational patterns of
language. In fact, Crystal (1975), as cited in
Ukam et al. (2017), argued that “intonation
is not a single system of contours and levels,
but the product of interaction of features
from different prosodic systems — tone,
pitch-range, loudness, rhythmicality and
tempo.”

Buna Tagalog, spoken by the citizens
of Barangays' Buna Cérca and Buna

1 smallest administrative unit in Philippine
government
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Léjos, Indang, Cavite, Philippines, is a
curious case in the study of phonology
and sociolinguistics because people seem
to be perpetually asking questions, and
that it is unique as a barangay-level-only
phonological variant. In fact, this peculiar
intonation variant is used only in the two
barangays and nowhere else in the entire
town, nor in the entire Cavite province,
that it had taken on its own unique name:
“puntdng-Bund” (henceforth, PB), ‘puntd’
is Filipino for ‘intonation’). D. Trick
(personal communication, January 8, 2019)
stated that “language variation is typically a
consequence of long periods of time during
which there was little or no contact with
neighboring communities, but this is rather
rare for a particular barangay.. . [this] would
be referred to as a barangay-level dialect (as
opposed to, e.g., province-level, town-level,
etc.)”. Figure 1 shows the locale of the study.

Research Questions

This study set out to answer three questions:
(1) How is the phonological variation
characterized? (2) Why does phonological
variation occur in this speech community as
opposed to others? (3) What are the reasons
for the perceived disappearance of this
phonological variation?

In order to answer the questions, the
study anchored its framework on Warren’s
(2005, 2016) phonological variation called
‘uptalk’, Eckert and McConnell-Ginet’s
(1999) community of practice, and on
Meyerhoft’s (2011) motivations in regard
to variation. According to Warren (2005,
2016), a phenomenon called ‘uptalk’ is

Pertanika J. Soc. Sci. & Hum.27 (4): 2235 - 2247 (2019)
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Figure 1. Locale of the study. Upland Cavite towns and Buna Cérca and Buna Léjos () in Indang (Maplandia,

2019).

commonly used to describe rising intonation
at the end of declarative sentences. It
is “a marked rising intonation pattern
found at the ends of intonation units
realized on declarative sentences”. Some
communities tend to make statements
sound like questions and Warren argued that
‘uptalk’ was “perceptually salient” because
it was used in contexts where questions
would not be expected. PB’s high-rising
terminal is a perfect example of an ‘uptalk’
but this one is displayed by an entire
community (barangay) and is exclusive only
to them. Gussenhoven (2004) contended that
rising intonation gave utterances a further
discoursal meaning that was independent
of the meanings of the words themselves.
McConnell-Ginet (1983) argued that high-
rising terminals were used by interlocutors
in powerful ways, such as challenging,
grabbing, and maintaining control.

Eckert and McConnell-Ginet (1999)
introduced the concept of community
of practice (CoP) which described the
analytical domain of variation and was

Pertanika J. Soc. Sci. & Hum. 27 (4): 2235 - 2247 (2019)

defined in terms of the members’ subjective
experience of the boundaries between
their community and other communities.
It is to mean social categories that are
locally meaningful, “distinctions that the
participants themselves can and often do
orient to explicitly” (Ehrlich et al. as cited
in Meyerhoff, 2001). In CoP, variations
in language are analyzed in terms of the
speakers’ entire range of social practices. In
this context, the PB is seen as “one vehicle
by which speakers construct, maintain or
contest the boundaries of social categories
and their membership in or exclusion from
those categories” (Meyerhoff & Strycharz,
as cited in Chambers & Schilling, 2018).
These distinctions make the PB totally
unique because they are not random but
are systematic, encompassing the entire
community but not the adjoining areas.
Eckert’s (2012) ethnographic work
examines the role of variation and social
meaning. According to Eckert and Wenger
(2005), as cited in Chambers and Schilling
(2018), “practices” are the engagements
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or activities shared by the speakers which
should all share three criteria: mutual
engagement, jointly negotiated enterprise,
and shared repertoire. In mutual engagement,
the citizens of Buna Cérca and Buna Léjos
get together in order to experience shared
practices. In using the PB in all their day-
to-day tasks and activities, the citizens
are delineated from their neighboring
barangays and barrios. Examples that stood
out in the interviews and observations
are their occupation in preparing a local
delicacy (kaldmay-Buna), where the cooks
praise the goodness of the sweet rice while
using very heavy PB; in their farming and
animal care, and in leisure and pastime
activities. In jointly negotiated enterprise, a
purpose defines a certain pursuit and mutual
accountability. Religious processions and
the pasyon (epic narrative of the life of Jesus
Christ that is sung) using the PB identify
their speech community as Buna, different
from the way the pasyon would be uttered
and chanted in other areas. The purpose is to
be able to create a unique way of singing the
pasyon the “Buna way”. In shared repertoire,
the PB represents the cumulative result of
internal reserve and resources, especially in
local lore, traditional healing knowledge,
and beliefs. Figure 5 and Figure 6 show two
transcripts depicting such stories.
Meyerhoff (2011) related social
psychology with cases of language variation.
She identified four motivations in regard to
variation: (1) A desire to show how one
fits in with some people and are different
from others; (2) A desire to do things that
have value in the community (and associate

2238

oneself with that value); (3) A desire not to
do things that are looked down on in the
community (and have others look down
on the speaker); and (4) A desire to work
out how others are orienting themselves
to the concerns. The research aimed to
investigate the perceptions of the citizens
of Buna toward their variant intonation.
The PB marks the extent to which a speaker
identifies as a ‘real”’ Buna native, and the
extent to which he may want to differentiate
himself from outsiders visiting his place.
A wide dearth in the review of
literature regarding the PB exists since
this phonological variation has never
been identified as such in any scholarly
research, and thus has never been studied
phonologically or sociolinguistically.
Gonzalez (1970) did report on the results
of an investigation into the linguistically
relevant acoustic correlates of intonation on
Philippine languages. The study, however,
focused generally on Tagalog, and not on the
PB. The PB as being initially identified and
descriptively documented in this research
is the study’s justification. This work is a
contribution, too, to the development of
Philippine national culture and literary
scholarship by ascribing meaning to a
phonological variation, which is in line with
the Mother Tongue- Based Multilingual
Education. Moreover, the study is a direct
answer to the call of United Nations and
UNESCO towards the documentation and
preservation of the world’s unique dialects
and languages, 2019 being proclaimed as
International Year of Indigenous Languages.
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