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A s  d e m o n s t r a t e d  i n  Ta b l e  4 , 
Modal auxiliary, Passive structure and 
Approximators are the most frequent 
structures of realizing hedges in the 
editorials of both the NYT and NST. On the 

other hand, as shown in Table 4, Impersonal 
pronoun (NYT=0.16, NST=0.26 ptw), 
Clausal subject (NYT=0.28, NST=0.25 
ptw) and Phrases indicating uncertainty 
(NYT=0.23 and NST=0.07 ptw) did not have 

Table 4 (Continued)

NST = 63334 words NYT= 60005 words

Linguistic 
categories of 
hedges
N=1426

Raw 
number

Freq. 
(ptw)

Percent Linguistic 
categories of 
hedges
N=1245

Raw 
number

Freq. 
(ptw)

Percent

Modal 
auxiliary

269 4.27 18.86 Passive 
structure

209 5.08 16.78

Approximators 218 3.44 15.28 Approximators 184 3.06 14.78

Epistemic 
modality 
markers

147 2.32 10.30 Hypothetical 
expression

134 2.23 10.76

Hypothetical 
expression

136 2.14 9.53 Epistemic 
modality 
markers

96 1.59 7.72

Personal 
pronoun

128 2.02 8.97 Expressing 
counter 
expectation

93 1.54 7.46

Expressing 
counter 
expectation

88
1.38 6.17 Personal 

pronoun
31 0.51 2.49

Rhetoric 
question

87 1.37 6.10 Rhetoric 
question

28 0.46 2.25

Impersonal 
pronoun

17 0.26 1.19 Clausal subject 17 0.28 1.36

Clausal 
subject

16 0.25 1.12 phrases 
indicating 
uncertainty

14 0.23 1.12

Phrases 
indicating 
uncertainty

5 0.07 0.35 Impersonal 
pronoun

10 0.16 0.80

Total 1426 22.51 100 Total 1245 20.74 100
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1.                      The animal which attacked our chicken is a fox.		          [      ]

2. Ramu whose shirt we believe is torn has gone home. [      ]

Appendix B     

Participant Selection Form
Provide information at relevant columns

Part A
Name:____________________________________________________________
Age:______________________________________________________________
Secondary School:___________________________________________________
First Language:______________________________________________________
Main Communication Language:________________________________________

Part B
Name of University: __________________________________________________
Faculty:_____________________________________________________________
Semester: ___________________________________________________________

Part C
Profession:  __________________________________________________________	
Address:  ____________________________________________________________	

Visits to English speaking countries
Name of country	 :__________________________________________________
Duration of stay	 :__________________________________________________
Purpose of visit	 :__________________________________________________	
Contacts in the countries visited: __________________________________________
____________________________________________________________________
Frequency of visit	 :__________________________________________________
(The participants selected from the two secondary schools (G1 and G2) at the point 

of the selection of participants for the study did not attend any tuition class for English 
language.)
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on one side and proletarianization on the 
other (Saptari, 2013).

In the text, the workers successfully 
won their demands, which were protected 
and granted by the police. Consequently, 
H. Zainal had to pay the workers’ wages 
that he had suspended for a long time. 
Witnessing the Koepoe Taroeng cigarette 
factory workers’ victory, other cigarette 
factory workers joined them and formed a 
Cigarette Factory Labor Union.

With Koepoe Taroeng cigarette 
factory workers’ victory, other 
labours who experienced the same 
problem directly formed a Union 
Labor and searched for a capable 
person to be their leader. And they 
unanimously chose Soebagia to 
lead them, for Soebagia’s name 
has become popular among fellow 
workers. (Liem, 1937, p. 55).

From the quotation, it can be inferred 
that the Koepeoe Taroeng cigarette factory 
worker’s victory revived the consciousness 
and strengthened the courage of workers 
from other cigarette factories. The feeling 
of being equally shared by these cigarette 
factory workers fueled the establishment of 
the Cigarette Factory Worker Union, which 
became the manifestation of the workers’ 
power to speak about their complaints to 
the factory owners.

The workers’ success in gathering their 
power for their movement was not enough; 
they needed to choose a leader who did 
not come from their own kin. Soebagia 
came from an aristocratic background 

but still sympathized with the workers’ 
conditions, and workers saw him as their 
perfect representative. As he stood on 
the confluence between the workers and 
employers, Soebagia was expected to ably 
convey the workers’ aspirations.

Referring back to Goldman’s (1980) 
theory, literary treatment of a labour strike 
is strongly related to its social context. The 
occurrences within the story imitate the 
existing models of the work’s contemporary 
real-world society. During that time, 
although there were strikes initiated by 
the Labor Union, there were also strikes 
that were in fact begun by the initiative of 
workers, an example of which being when 
sugar factory workers initiated a strike in 
1919 (Shiraishi, 1997). 

Rejection of Communist Ideologies in 
Merah

Soebagia’s close relationship with the 
workers led to the accusation that he was 
someone who was “merah” (red). In the text, 
“merah” was a connotation for communist 
ideology proliferating in the Indies during 
the 1920s (McVey, 2010). Even though 
the performed labour strike was in line 
with Marx and Engels’ thoughts, Soebagia 
rejected communist ideology and the “red” 
label attributed to him. This was proven by 
Soebagia’s explanation to the Regent during 
the aftermath of the Communist Party’s 
failed attempt at revolution.

“I shall ask you a question: Is it true that 
recently, on the 27th of August, Moesa, 
the great leader of PKI paid a visit to 
your residence?”
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CONCLUSION

Labourers in Merah were depicted as agents 
with the ability to speak their minds, the 
courage to assert their rights, and class 
consciousness. The workers’ demands 
were met within the story, but in achieving 
their goal, they remained dependent on 
someone from a higher social class to lead 
their movement. Such a condition indicates 
that workers were still a marginal group. 
Merah does not espouse the extreme idea 
of class eradication and explicitly rejected 
the ideology of communism. The workers 
did not wish to wage a war with the capital 
owners. Merah certainly defends workers, 
but this does not necessarily mean that the 
work itself is a pro-communist text.	

Liem’s al ignment with workers 
expressed in Merah is consistent with his 
other journalistic writings. Soebagia’s 
depiction as a young idealist was coherent 
with the existing zeitgeist of the period. As 
a Peranakan Chinese, Liem perpetuated his 
kin’s attitudes in rejecting communism. 
Liem never agrees to the eradication of the 
capitalist class. In fact, the class gap was 
preserved within the text, and the condition 
was interpreted as a necessity so that workers 
may remain employed. Liem’s alignment to 
workers by demanding humane treatment 
from the employers could be interpreted as 
his own worldview. The labour movement 
presented in Merah is the embodiment of 
Liem Khing Hoo’s alternative perspective, 
arguing that labour movements do not 
always base themselves on communism 
and therefore do not perpetually reject 
capitalism.
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the subordination of both women and nature. 
Consequently, ecofeminism is used both 
as a feminist as well as an environmental 
theory. Ecofeminists believe that society 
is capitalistic patriarchal in nature and 
therefore, ecofeminism also deals with 
the aspect of how women are treated in an 
essentially patriarchal society. Rosemary 
Radford Ruether, Vandana Shiva, Paula 
Gunn Allen, Andy Smith, LuisahTeish, 
IvoneGebara, Alice Walker, Karen Warren, 
Monica Sjoo and Susan Griffin are some of 
the very well-known ecofeminists. 

In the same way, vegetarian ecofeminism 
is an academic movement which states that 
all kinds of oppression like sexism, racism, 
casteism are related to one another and 
hence they must be eradicated. The theory of 
vegetarian ecofeminism emphasizes on the 
fact that not only the humans, but also the 
non- human animals undergo domination; 
just like how men exploit women and the 
human race as a whole exploits nature 
and non-human animals. Vegetarian 
ecofeminism extends beyond ecofeminism 
since it believes that the killing of nonhuman 
animals and their exploitation by humans 
should be taken note of distinctly. According 
to Gaard (2002), vegetarian ecofeminism is 
feminism’s third generation. Greta Gaard 
and Carol J. Adams are the key thinkers 
of Vegetarian ecofeminism. Greta Gaard’s 
essay “Vegetarian Ecofeminism: A Review 
Essay” (2002) includes many of the key 
concepts within the field along with the 
importance of speciesism in ecofeminism. 
Correspondingly, Carol J. Adams who is a 
key vegetarian ecofeminist writer and activist 

focuses on the importance of connecting 
speciesism to sexism and she has spent over 
twenty years writing about ecofeminism. 
Her article titled “Ecofeminism and the 
Eating of Animals”(1991) is an essential 
work to the field which focuses upon the 
importance of not consuming meat as an 
ecofeminist. “The Sexual Politics of Meat” 
(Adam, 1990) is her earlier major works that 
examines various major themes that come 
under vegetarian ecofeminism. 

On the similar line, SheriLucas’s 
“A Defense of the Feminist-Vegetarian 
Connection” (2005) which is a response 
to Kathryn Paxton George’s (2000) book, 
“Animal, Vegetable, or Woman? A Feminist 
Critique of Ethical Vegetarianism” is the 
one to establish a connection between 
feminism and vegetarianism for the first 
time. According to the feminist- vegetarian 
connection that she talks about, Lucas 
(2005) mentioned that the oppression of 
animals by slaughtering them was just 
like how women were oppressed in a 
patriarchal society. Hence, a connection 
between women and animals can also be 
traced out here and Carol. J. Adams had first 
published on this topic in 1975. Similarly, 
Rosemary Radford Ruether (1975) in one 
of the ecofeminist books, “New Woman, 
New Earth: Sexist Ideologies and Human 
Liberation” stated: 

Women must see that there can 
be no liberation for them and no 
solution to the ecological crisis 
within a society whose fundamental 
model of relationships continues 
to be one of domination. They 
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must unite the demands of the 
women’s movement with those 
of the ecological movement to 
envision a radical reshaping of the 
basic socioeconomic relations and 
the underlying values of this society 
(Ruether, 1975, p. 204). 

Her statement made it clear that both 
women and nature were subjects of the 
tyranny of male domination. This violation 
can be clearly traced through the violence 
depicted in the novel under discussion, The 
Vegetarian. 

Speciesism, another form of oppression, 
is central to the concept of ecofeminism. It 
plays a fundamental role in distinguishing 
vegetarian ecofeminism from ecofeminism. 
This concept is significant because of 
the focus of vegetarian ecofeminism on 
the oppression of nonhuman animals as 
speciesism connects all the other forms of 
oppression, especially the oppression of 
women as mentioned by Jason Wyckoff 
(2014) in his article “Linking Sexism and 
Speciesism”. The belief that ‘speciesism 
is a valid form of oppression that must 
be eradicated’ is at the centre of most of 
the vegetarian ecofeminist arguments. 
Vegetarian ecofeminism also opposes 
humanism as the latter argues that the 
humans who are oppressed based on 
color or caste are morally humans while 
nonhuman animals are not (Kheel, 2004). 
The vegetarian ecofeminists affirm that 
there is a bond between human beings and 
non- human animals. The act of empathizing 
with animals is not unusual as humans, 
across cultures, lovingly keep animals as 

pet which is a testimony of the strong and 
emotional bond between animals and human 
beings. 

Vegetarian ecofeminism argues that 
the killing of any animal is part of a larger 
system of oppression and that instead 
of choosing one animal over another, 
or a human over a nonhuman animal, 
humans should care about all oppressed 
subjects, investing themselves in ending 
each subject’s oppression so as to end the 
oppression of all beings. Hence, Brian Luke 
(1992) asserted that the:

 “Act of expiation in which humans 
justify the act of killing nonhuman 
animals shows that humans are 
inclined not to harm animals, 
otherwise there would not need to 
be any mechanisms created cross-
culturally to help deal with the guilt 
felt in killing animals” (Luke, 1992, 
p. 82). 

Moreover, the creation of hierarchies in 
nonhuman animals can become the creation 
of hierarchies in humans, and thus one can 
once again observe how speciesism is linked 
to racism, classism, sexism, and other forms 
of oppression. Therefore, Best asserted 
that as long as “humans are violent toward 
animals, they often are violent toward 
one another” (Best, 2006, p. 22) and this 
“vicious circle of violence and destruction 
can end only if and when the human species 
learns to form harmonious relations – 
non-hierarchical and non-exploitative – 
with other animal species and the natural 
world” (Best, 2006, p. 22). Some people 
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absorbed all her suffering inside her, deep 
into the marrow of her bones” (Kang, 2015, 
p. 129).

Disturbing narratives such as the 
sufferings undergone by young little Yeong-
hye and In-hye demonstrate the extent of 
brutality and violence they experienced 
by the hands of their father. There is only 
a silent rebellion on the part of Yeong-hye 
and the sister In-hye against their father’s 
cruel attitude. For In-hye, taking up the 
household chores is a means of escape 
from their father’s wrath. While initially 
this behaviour has been comprehended as 
“a sign of maturity” (Kang, 2015, p. 158), 
it had been a survival strategy. The deeper 
anxieties and fears of Yeong-hye and her 
sister can only be understood through their 
dreams and not through their conversations. 
They do not convey their deepest feelings to 
each other through their conversations and 
this is how dream sequences evolve into 
narratives in The Vegetarian. Therefore, a 
peek into Yeong-hye’s dreams ascertains 
that she has surrendered herself to her 
unconscious mind- a frightening world filled 
with the memories of her past. Moreover, in 
an interview with Sarah Shin, author Han 
Kang explains that:

Yeong-hye only has a voice in very 
brief dream-monologues, so the 
image of this singularly tough and 
determined woman is gathered into 
an imperfect composite, through the 
gazes and voices of those around 
her. I am concerned with stories 
and certain moments of truth which 
cannot be told using traditional 

modes of narration (Shin, 2016, 
para. 16). 

It can be further comprehended when 
Kang wrote, 

With her words sounding in his ears 
like a lullaby, one he could make 
neither head nor tail of, she plunged 
over the edge of consciousness and 
into a seemingly bottomless sleep. 
But I’m not scared anymore. There 
is nothing to be afraid of (Kang, 
2015, p. 113). 

It is evident from the text that along with 
Yeong-hye, her husband and also her sister 
experience violent nightmares. Yeong-hye’s 
husband, Mr. Cheong dreams of peeling 
the flesh off a person’s body until only the 
skeletons remain. Similarly, In-hye also 
loses sleep over her bizarre and disturbing 
dreams. She dreams of black rain and blood 
trickling down her forehead. Further, In-
hye admits: “I have dreams too, you know. 
Dreams… and I could let myself dissolve 
into them, let them take me over…but surely 
the dream isn’t it all there is? We have to 
wake up at some point, don’t we?” (Kang, 
2015, p. 182) Thus, there emerges a clear 
conflict between reality and dreams. 

The dreams of the characters of the 
novel are about their life’s reflections which 
have altered and ruptured their superficial 
faces and veiled identities. The dreams can 
be viewed as their primal self. However, only 
Yeong-hye avoids contact with the material 
world, unlike the other two characters as a 
result of the nightmares she has. In-hye and 
Mr. Cheong are not capable of giving into 
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to keep the flower paintings on her body 
but also wants her brother-in-law to paint 
them again for her, once the colours of the 
painting start to fade.Yeong-hye’s behaviour 
resonates with the ecosexual statement that 
asserts, “these human bodies are part of the 
nonhuman material world” (Morris, 2015, p. 
3). When the brother-in-law asks Yeong-hye 
whether he can film their act of lovemaking, 
she does not respond. Also, her face does not 
show any expression of a surprise because 
now she no more perceives her body in the 
same way the conformist society does. She 
feels as if “there was nothing she wouldn’t 
do as if limits and boundaries no longer 
held any meaning for her. Or else, as if in 
quiet mockery” (Kang, 2015, p. 169). She 
understands that her physicality is of no 
particular use to her. Hence, it will not have 
anything to do with her inner identity. 

The brother-in-law, when he dreams of 
making love to Yeong-hye imagines, 

her skin was a pale green. Her body 
lay prone in front of him, like a leaf 
had just fallen from the branch, 
only barely begun to wither. The 
Mongolian mark was gone; instead, 
her whole body was covered evenly 
with that pale wash of green (Kang, 
2015, p. 96). 

Amusingly, it looks like the brother-in-
law is making love to a plant itself and not a 
human being. Kang describes it as follows: 

When he pulled out, on the point 
of climax, he saw that the whole 
of his penis was stained green. A 

blackish paste was smeared over 
his skin from his lower stomach to 
his thighs, a fresh sap which could 
have come from either her or him 
(Kang, 2015, p. 96).

This proves that body painting is an 
aphrodisiac for the brother-in-law as well. 
It makes one realize that art can reveal the 
deepest desires and the darkest thoughts 
of a human being. It can unveil all those 
emotions that are inexplicable for people 
in its rawest and purest of forms. It also 
demonstrates how the brother-in-law creates 
a parallel reality for himself by escaping the 
suffocation he experiences in his real-life 
and for this, he uses Yeong-hye as a resort 
to fulfil his fantasy. As a reaction to his 
behaviour, his wife In-hye wonders:

Had she ever really understood 
her husband’s true nature bound 
up as it was with that unseemingly 
impenetrable silence she’d thought 
at one time that might be revealed 
in his work in this video art. Before 
she met him she hadn’t even been 
aware that such a field of art existed 
despite her best efforts though it 
was proved incomprehensible to 
her nothing was revealed (Kang, 
2015, p. 168). 

When In-hye is reminded of the video of 
her husband’s and her sister’s intertwining 
bodies, she perceives their physical intimacy 
not as something sexual but as resistance 
against their own identity and existence. 
She feels as if her husband and Yeong-hye 
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simulations, or verbal instruction” (Bandura, 
1997, p. 80). This is because the method 
involves the strategy of “breaking down 
complex skills into easily mastered subskills 
and organizing them hierarchically” 
(Bandura, 1997, p. 80) which increases the 
frequency of success in task performances. 
Therefore, the effectiveness of enactive 
mastery experiences in building self-efficacy 
necessarily includes repeated and perseverant 
effort as well as consistent exercise of skills 
in overcoming the struggles faced while 
fulfilling a certain task. Pajares (2002) 
rightly pointed out that “strong self-efficacy 
beliefs are generally the product of time and 
multiple experiences” (par. 25) coupled by 
the strength of “self-motivational and self-
management capabilities” (Bandura, 1997, 
p. 104), and the ability to “handle pressure 
and failure well” (Bandura, 1997, p. 104). 
Bandura (1994) further explained that 
enactive mastery experiences accumulated 
from past accomplishments built “coping 
skills and instill beliefs that one can exercise 
control over potential threats” (par. 24). 
Subsequent successes thereby strengthen 
efficacy beliefs to the extent that “occasional 
failures are unlikely to have much effect on 
judgments of one’s capabilities” (Bandura, 
1986, p. 399).

The second source  of  e ff icacy 
information involves vicarious experience 
where individuals learn self-efficacy 
and improve their personal competency 
through “observing how other people 
behave and seeing the consequences of 
their behaviour” (Schultz & Schultz, 2008, 
p. 353) particularly from “proficient models 

who possess the competencies to which they 
aspire” (Bandura, 1997, p. 88). Although not 
as indicative as enactive mastery experience, 
“modeling influences that enhance perceived 
self-efficacy can weaken the impact of 
direct experiences of failure by sustaining 
performances in the face of repeated failure” 
(Bandura, 1986, p. 400). Further, research 
has shown that “[w]hen adequacy must be 
gauged largely in relation to the performance 
of others, social comparison operates as 
a primary factor in the self-appraisal of 
capabilities” (Festinger, 1954; Goethals 
& Darley, 1977; Suls & Miller, 1977, as 
cited in Bandura, 1997, p. 87). By drawing 
motivation from competent others through 
social comparison, vicarious experience is 
thus able to “alter efficacy beliefs through 
transmission of competencies” (Bandura, 
1997, p. 79).

The third source of self-efficacy 
appraisal comes from verbal persuasion 
which includes feedback and judgments 
that others provide pertaining to one’s 
competency. Bandura (1997) observed that 
a person’s self-efficacy was also enhanced 
when “significant others express faith 
in one’s capabilities than if they convey 
doubts” (p. 101) during difficult phases. 
Accordingly, “[p]eople who are persuaded 
verbally that they possess the capabilities 
to master given tasks are likely to mobilize 
greater effort and sustain it than if they 
harbour self-doubts and dwell on personal 
deficiencies when difficulties arrive” 
(Bandura, 1997, p. 106). This is especially 
salient during the early stages of skill 
development. Bandura (1997) opined that 
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[d]uring formative years, the 
significant models in people’s 
lives play a key role in instilling 
beliefs of their potential and power 
to influence the direction their lives 
take. These self-beliefs shape basic 
orientations to life. People who 
triumph over severe adversities 
provide some of the most striking 
testimony of enduring persuasory 
influences (p. 106). 

The fourth source of efficacy information 
forwarded by Bandura was conveyed through 
a person’s physiological and affective 
states. These involve an individual’s bodily 
functions as well as emotional experiences 
during task engagements. Bandura (1997) 
maintained that people determined their 
capabilities based on “somatic information 
conveyed by physiological and emotional 
states” (p. 106) which helped them to 
“judge their capableness, strength, and 
vulnerability to dysfunction” (p. 79). The 
physiological and affective indicators 
“are especially relevant in domains that 
involve physical accomplishments, health 
functioning, and coping with stressors” 
(Bandura, 1997, p. 106). Understanding 
one’s physiological and affective states 
therefore allows the individual to improve 
his / her “physical status, reduce stress levels 
and negative emotional proclivities, and 
correct misinterpretations of bodily states” 
(Bandura, 1991a; Cioffi, 1991a, as cited in 
Bandura, 1997, p. 106). Subsequently, an 
improved physiological and affective state 
increases one’s sense of self-efficacy to 
overcome the challenges faced. 

Resea rch  ove r  t he  yea r s  have 
affirmed the influence of self-efficacy as 
a fundamental factor in determining an 
individual’s sense of agency (Bandura et al., 
2001; Foster, 2006; Gariglietti et al., 1997; 
Pajares, 1997; Pajares & Schunk, 2002; 
Schultz & Schultz, 2008). This is because 

bel iefs  of  personal  eff icacy 
touch virtually every aspect of 
people’s lives – whether they think 
productively, self-debilitatingly, 
pessimistically or optimistically; 
how well they motivate themselves 
and persevere in the face of 
adversities; their vulnerability to 
stress and depression and the life 
choices they make (Pajares, 2004, 
par. 23).

Following that, “understanding critical 
issues related to our children’s sense of self 
is crucial to understanding the manner in 
which they deal with all of life’s tasks and 
challenges” (Pajares & Schunk, 2002, p. 4). 
For this reason, Bandura (1986) asserted that

[e]ducational practices should 
be gauged not only by the skills 
and knowledge they impart for 
present use but also by what they 
do to children’s beliefs about their 
capabilities, which affects how 
they approach the future. Students 
who develop a strong sense of 
self-efficacy are well equipped 
to educate themselves when they 
have to rely on their own initiative. 
(p. 417). 
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lot and some of the poses are quite 
sexy. (Wilson, 2003, p. 10).

This communicates an unconscious 
message that is destructive to Lola Rose’s 
body image. Gilligan (1982) maintained that 
“girls, in identifying themselves as female, 
experience themselves as like their mothers, 
thus fusing the experience of attachment 
with the process of identity formation” (p. 
8).  For Orbach (2009), the family is where 
a girl’s consciousness of her body is first 
acquired, absorbed and transmitted (p. 8). 
Resulting from Vicky’s preoccupation with 
physical perfection, Lola Rose looks at her 
own body with a sense of shame and disgust: 

I’ve tried locking the bathroom door 
and stripping down to my knickers 
and trying out some of those poses 
myself. I look ridiculous […] I 
haven’t got a proper figure. It 
doesn’t go in and out in the right 
places. My hair’s wrong too […] 
It’s boring old mouse (Wilson, 
2003, p. 10-11, italics original).

Pipher (1994) noted that “the pressure 
to be beautiful is most intense in early 
adolescence. Girls worry about their clothes, 
make up, skin and hair. But most of all they 
worry about their weight” (p. 183). Likewise, 
Orbach (2009) expressed her concern 
towards young girls who were “made bodily 
self-conscious and are striking sexy poses 
in their mirrors which are more chilling 
than charming” (p. 3). She also cautioned 
against the damaging “preoccupation with 
thinness and beauty which has been eroding 

individual self-worth” (Orbach, 2009, p. 4). 
Within the novel, this preoccupation with 
physical appearance leads Lola Rose to seek 
external factors to substitute her lack of self-
worth. She renamed herself ‘Lola Rose’ after 
a model from her scrapbook, believing that 
the borrowed identity was able to transform 
her into a physically attractive person and 
increase her social acceptance. She also 
convinced herself that owning a new pink 
furry denim jacket enhanced her physical 
appeal.

Not only that, Lola Rose was frequently 
exposed to her mother’s acts of body 
shaming. This was directed both towards 
Lola Rose and her Auntie Barbara. Vicky 
made derogatory remarks about their 
physical built: 

‘If you think [the hotel cleaning 
maid] was fat you should see 
your Auntie Barbara,’ said Mum. 
(Wilson, 2003, p. 67).

‘What’s with the whale lady? […] 
she’s a dead spit of your Auntie 
Barbara.’ Mum giggled and adjusted 
her jeans over her own tiny hips. 
(Wilson, 2003, p. 111).

‘You’re starting to sound just like 
your Auntie Barbara,’ said Mum. 
‘Watch out you don’t start to look 
like her too!’ She started poking my 
tummy. (Wilson, 2003, p. 126).

Vicky’s demeaning comments convey to 
Lola Rose that a person’s body size becomes 
“a primary form of identity” (Conroy, 2015, 
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par. 7). The repeated emphasis that “fat is 
bad and thin is good” (Orr, 2009, par. 3) 
hence invokes within the pre-adolescent 
girl protagonist “an underlying anxiety” 
(Conroy, 2015, par. 17) about her own 
physical imperfections. Throughout her 
career counselling adolescent girls, Pipher 
(1994) noticed that “[g]irls are terrified of 
being fat […] Being fat means being left 
out, scorned and vilified […] Because of 
guilt and shame about their bodies, young 
women are constantly on the defensive” 
(p. 184). For Montemayor and Eisen 
(1977), physical attributes is one of the 
vital indications of how young children 
“conceive of and describe themselves” (p. 
315). The preoccupation with a socially 
accepted physical make up which Lola Rose 
learns from her mother therefore becomes a 
detrimental element which undermines her 
sense of self and identity within the story. 

Lola Rose’s first encounter with a 
healthy body image in the text comes from 
the cleaning maid of their hotel room in 
London. The unnamed maid is portrayed 
as a large-sized lady who nevertheless 
exudes confidence, self-acceptance and joy. 
Despite her stature, the maid demonstrates 
skill and agility in dancing without showing 
any sense of embarrassment towards her 
physical attributes (Wilson, 2003, p. 67). 
By observing her, Lola Rose realizes that 
physical appearance does not hinder one 
from living a contented life. Moreover, 
the maid encourages and guides them to 
the housing association through which the 
family eventually secures a flat to start their 
new lives in London (Wilson, 2003, p. 72-

74). This vicarious experience garnered 
from the maid raises Lola Rose’s sense of 
agency and self-efficacy towards her body 
image. 

The second character whom the pre-
adolescent girl protagonist meets is Ms. 
Balsam, the head teacher of her new school 
in London. Lola Rose describes her as 
“wasn’t very pretty but she didn’t seem 
to care […] her clothes certainly weren’t 
posh. She was wearing comfy old trousers 
and a creased jacket with bulging pockets” 
(Wilson, 2003, p. 96). However, the 
headteacher exhibits compassion and tact 
as she bypasses the bureaucratic procedures 
in order to enrol the children into the school, 
thereby affording them an opportunity 
for education. Through the examples of 
vicarious experience observed from the 
cleaning maid’s kindness and generosity as 
well as Ms. Balsam’s benevolence despite 
their unattractive physical built, Lola Rose’s 
self-efficacy is enhanced to withstand the 
acts of body shaming experienced. 

The body shaming which the pre-
adolescent girl protagonist experiences 
continue to worsen when Vicky begins a 
relationship with Jake. In the aftermath of 
an argument with Lola Rose, Vicky ridicules 
her physical features: ‘“Don’t kid yourself 
you’ll ever get a man like Jake,’ she said 
looking me up and down” (Wilson, 2003, 
p. 119, italics original). Consequently, Lola 
Rose’s body image is affected: 

I’d hoped I’d grow up little and 
pretty like Mum. I’d so hope it 
might happen when I turned into 
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Lola Rose. But now I wondered 
how I’d kidded myself. Mum had 
made it obvious. I wasn’t ever going 
to look like her. I’d end up like 
Auntie Barbara instead” (Wilson, 
2003, p. 120-121). 

Although she is unable to resist her 
mother’s damaging acts of body shaming, 
Lola Rose is nevertheless able to stop the 
teasing of the neighbourhood boys: 

‘Give us a kiss then, Lola Rose,’ 
[Peter] called.

I pulled a face at him. ‘Get lost, 
Peter Piglet,’ I said fiercely […] 

The other boys laughed, and made 
more kissing noises […] I hurtled 
down the street away from them. 
I ran and ran away from their 
raucous laughter (Wilson, 2003, p. 
121-122).

This represents her enactive mastery 
experience in resisting their sexual 
harassment. Through the incident, her sense 
of agency and self-efficacy are enhanced.

As the story progresses, Vicky continues 
to show off her thin figure which earns 
Jake’s affection and praise: ‘“I think [your 
figure] is gorgeous,’ said Jake. Mum 
beamed and nodded her head at me, as if 
to say, So there!” (Wilson, 2003, p. 124, 
italics original). Due to that, Lola Rose’s 
self-esteem gradually diminishes. When 
Kendall likens her to a fish (p. 129), the 
pre-adolescent girl protagonist’s body image 
plummets: “I just wished I looked more 

like my idea of Lola Rose” (Wilson, 2003, 
p. 129, italics original). This corroborates 
Orbach’s (2009) observation that

[c]hildren who feel that they are 
unloved can believe that there 
must be something very wrong 
about them which makes them 
unacceptable. The stinging sense 
of being not right causes them 
confusion and hurt, but they do 
not give up the desire for love and 
acceptance […] their pursuit of love 
and acceptance will dovetail with 
an attempt to change themselves 
into someone the child himself can 
accept (p. 18-19).

The influence of Vicky’s body shaming 
sets within Lola Rose a mindset that her 
body must conform to an ideal physical 
type in order to secure love and acceptance. 
According to Pipher (1994), girls are 
increasingly measuring their own bodies 
to “cultural ideals and find them wanting” 
(p. 184).  In her desperate desire to seek 
validation, Lola Rose attempts to assimilate 
her mother’s image onto herself by adorning 
Vicky’s make up and clothes. She then 
parades herself around the neighbourhood 
to covet social acceptance (Wilson, 2003, 
p. 129-130). The attention which the pre-
adolescent girl protagonist garners from 
her neighbours temporarily pacifies the 
emotional effects of the body shaming 
experienced (Wilson, 2003, p. 131-133), 
thereby increasing her physiological and 
affective states. 
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Nevertheless, Lola Rose remains 
insecure in her value and self-worth. She 
admits:

I couldn’t convince myself. I could 
call myself Lola Rose until the 
cows came home but I was still 
stuck being shy, soft old Jayni. I 
was never going to get pretty and 
sparky and sexy like Mum. I was 
going to get bigger and blobbier and 
end up like Auntie Barbara, just as 
Mum said. Poor elephantine Auntie 
Barbara who was so wibbly wobbly 
that no man would ever want her. 
Maybe no man would ever want me. 
(Wilson, 2003, p. 134).

The passage shows how the pre-
adolescent girl protagonist is affected by her 
frequent experiences with body shaming. 
These lead her to think that being fat isolates 
and invalidates a woman. Similarly, Pipher 
(1994) worried about how girls “have been 
culturally conditioned to hate their bodies, 
which are after all themselves” (p. 184). The 
excerpt above clearly shows how Lola Rose 
exhibits a sense of self-loathe towards her 
own body. Convinced that securing a man’s 
affection is the only means of regaining 
her self-worth, Lola Rose hence sets out to 
display herself to the neighbourhood boys 
whose sexual advances she previously 
rejected. In their presence, she allows 
herself to be objectified. At the same time, 
she fantasizes about being romantically 
involved with Ross, the leader of the group. 
According to Orbach (2009), “[g]irlie-sexy 
culture now entrances more rather than 

fewer of us. Putting the body on show and 
making it appear ‘attractive’ are presented as 
fun, desirable and easily accessible” (p. 2). 
Resulting from that, Lola Rose is sexually 
assaulted (Wilson, 2003, p. 135-137).

Through her enhanced sense of self-
efficacy, however, the pre-adolescent girl 
protagonist is empowered to resist the sexual 
aggression by shouting for help. Her cries 
catches the attention of Ms Balsam, who 
happens to be walking her dogs nearby 
(Wilson, 2003, p. 137-138). The headteacher 
rescues Lola Rose and accompanies her 
home. During their journey, Ms Balsam 
affirms Lola Rose’s self-worth and value: 
“You are somebody, Lola Rose. You’re a 
very special, clever, creative girl, and very 
mature for your age too” (Wilson, 2003, 
p. 140, italics original). This act of verbal 
persuasion enhances the pre-adolescent 
girl protagonist’s self-efficacy. When Jake 
degrades her in the following scene, Lola 
Rose is able to regulate her emotions and 
manage her disappointment: 

‘Look!’ I copied one of Mum’s 
favourite poses, head tilted up, 
mouth slightly open, chest thrust 
forward, hand on hip, one knee 
slightly bent. ‘For God’s sake,’ 
said Jake cruelly. I rushed off to the 
bathroom, not wanting Jake to call 
me a crybaby too. ‘I hate him,’ I 
muttered, hugging myself. (Wilson, 
2003, p. 159). 

This enactive mastery experience 
empowers her to endure the persistent 
onslaught of body shaming experienced. 
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As her self-efficacy increases, Lola Rose 
displays a better sense of body image. 
This is exemplified when she comforts her 
mother who laments about her aging skin 
(Wilson, 2003, p. 174).

Auntie Barbara’s arrival into their 
lives in the second half of the story further 
reinforces Lola Rose’s self-efficacy against 
the occurrences of body shaming within 
the novel. Although portrayed as “a very 
large woman” (Wilson, 2003, p. 217), 
Auntie Barbara is regarded as a stature of 
stability and security. This presents a stark 
comparison against Vicky’s small physique 
which lacks warmth and safety:

Whenever I hugged Mum hard she 
always teetered on her heels and 
said, ‘Careful, you’ll knock me 
over.’

‘No one could knock Auntie Barbara 
over. She didn’t budge an inch. She 
stayed still, like a well-upholstered 
sofa, while I leant against her and 
cried on the big soft cushion of her 
chest (Wilson, 2003, p. 217).

The pre-adolescent girl protagonist 
also observes how her aunt models natural 
beauty and confidence without resorting to 
make-up or other enhancement products. 
Auntie Barbara’s body image, self-esteem 
and social acceptance are neither dependant 
on her physical size nor easily threatened 
by the impression and reception of other 
characters within the novel (Wilson, 2003, 
p. 218-219; 231; 287). On the contrary, 
she demonstrates contentment and self-

sufficiency by adapting her lifestyle to 
complement her large features: “She 
makes most of her clothes because she’s 
so huge she can’t find anything in the 
shops” (Wilson, 2003, p. 229). Lola Rose 
thus derives vicarious experience through 
Auntie Barbara’s healthy body image. In 
addition, she finds solace in seeing how 
her aunt indulges in eating without feeling 
any sense of guilt or self-condemnation. 
Instead, Auntie Barbara is able to joke 
about her size (pp. 220-221; 237). When 
Lola Rose laments that she does not inherit 
Vicky’s physical attributes, her aunt verbally 
persuades her: ‘“I don’t think you need 
take after anyone. You’re yourself. Unique. 
The one and only Jayni’” (Wilson, 2003, p. 
221). These sources of efficacy information 
obtained from Auntie Barbara thus enhance 
the pre-adolescent girl protagonist’s sense 
of agency and self-efficacy which empower 
her to subvert the effects of body shaming 
experienced.

As Lola Rose’s self-efficacy develops, 
she is able to better resist the instances of 
body shaming encountered. She opposes her 
classmate’s pre-occupation with thinness 
and speaks out against the body shaming 
directed at Auntie Barbara (Wilson, 2003, 
p. 234-235). These examples show the 
transformation of the pre-adolescent girl 
protagonist’s mindset from being fixated on 
mere physical appeal to one that embraces 
a healthy body image. Trites (1997) opines 
that “[t]his reconnection with the community 
is only made possible by the words of a 
woman’s narratives that validate the girl’s 
sense of self” (p. 127). In Wilson’s Lola 
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ABSTRACT

Social Networking Sites (SNS) are a relatively new strand of the Internet, and are rapidly 
emerging as a popular and meaningful platform for teachers to engage in online professional 
development activities (OPD). However, literature indicates that very little studies have 
been done on how teachers actually use SNS, specifically Facebook, for professional 
development. Hence, their practices and experiences of Facebook for professional 
development are not well understood. Therefore, this study, which involved 113 English 
language teachers, was undertaken with the aim of understanding English language teachers’ 
practices of online professional development using the Facebook platform. Findings do 
indicate how Facebook may have contributed to teachers’ OPD. This has meaningful 
implications for planners and organizers of teacher development programmes to better 
integrate Facebook in enhancing teachers’ meaningful learning and experiences, particularly 
during their professional development.

Keywords: Facebook, online professional development, social media, social networking sites

INTRODUCTION

The Internet (including Web 6.0), with 
its capacity for creating connections and 
interconnections, creative capabilities, 
interactivity and sharing resources, holds 
huge promise to host effective professional 
development activities and programmes 
for English language teachers. This is also 
known as online professional development 
(OPD), which refers to, 
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… . a c t i v i t i e s ,  p r o g r a m m e s , 
opportunities, or experiences, 
undertaken using the Internet 
(and its tools) by teachers, leading 
to the achievement and, later, 
the enhancement of the preset 
objectives of individuals or groups 
in a learning context that may be 
identified by themselves or their 
institutions (Kabilan, 2004a, p. 51).

OPD could be informal, i.e. initiated 
by themselves for their own personal 
and professional needs and interests or 
it could be formal, whereby the OPD is 
planned, designed and implemented in a 
formal setting, with structured and specific 
learning objectives and outcomes that 
are determined and guided by systematic 
activities, engagements and instructions. 
For the purpose of this study, OPD refers 
to both formal and informal structures and, 
could be more effective than face-to-face 
(F2F) professional development (in certain 
aspects) since the Internet overcomes 
territorial and geographic boundaries, 
and cuts time and financial constraints. 
Moreover, the emergence of social media 
(such as Facebook, Twitter and WhatsApp), 
has brought teachers from all over the world 
even closer than ever before. These factors, 
combined with the status of English as the 
lingua franca, highlights the significance 
of English language, as the inter-national 
language of a modern and globalized world 
(Jenkins, 2008). 

The reality is, that the Internet has 
transformed into a dominant platform for 
the spread of English (Danet & Herring, 

2007), facilitating English language teachers 
from different parts of the world, to create 
opportunities for networking with colleagues 
and experts in English language teaching 
(ELT). The benefits include learning new 
ideas, information and developments in 
ELT and other (un)related fields, as well as 
creating, developing, finding and sharing 
materials and resources extensively. This 
helps to establish global communities of 
practicing English language teachers and 
breaks down barriers that may discourage 
teacher professional development. Internet 
helps in uniting teachers from diverse 
contexts, whilst engaging in meaningful and 
purposeful professional development that 
are universal in nature.

Studies show that OPD enhances 
teachers’ capabilities of creating and 
orchestrating an ideal classroom atmosphere 
for effective teaching and learning of English. 
For instance, the sharing and exchanging of 
knowledge via Internet enhance teachers’ 
interaction and communication with 
learners, whereby they constantly switch 
roles from teachers to learners and vice 
versa with the idea of sharing “common 
learning goals and strive to create a common 
ground in which to share their experiences” 
(Alvarez & Olivera-Smith, 2013). Such 
experiences would also lead to teachers 
gaining “a rich treasury of teaching ideas 
through the responses of group members to 
[their] own and others’ questions” and allow 
them to solve problems in their teaching 
based around principles of “collective 
exploration, play and innovation” and 
their abilities “to connect to specialized 
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information nodes and sources as and when 
required” (Selwyn, 2011). 

Research in the area of teachers’ OPD 
– using synchronous or/and asynchronous 
tools – is available in abundance since the 
new millennium and they indicate positive 
learning and experiences (Chen et al., 2009; 
Dash et al., 2012; Kabilan & Embi, 2006; 
Rienties et al., 2013; Yang & Liu, 2004). 
However, research in the use of Social 
Networking Sites (SNS), a relatively new 
strand of the Internet, for teacher’s OPD 
is just recently emerging with very little 
studies exploring how teachers actually 
use SNS for professional development. 
Veletsianos (2012, 2013), for instance, 
pointed out that, in the higher educational 
contexts, scholars’ and educators’ practices 
and experiences of SNS were not well 
understood since they were inadequately 
researched. There is also little evidence of 
teachers’ uses of social network “particularly 
with reference to groups of teachers on 
Facebook” (Ranieri et al., 2012), and in 
terms of creating professional learning 
communities (Bissessar, 2014). Most likely, 
as explained by Rutherford (2010) earlier, 
the scarcity of research in this area was 
due to the ‘vast and uncharted waters of 
social network sites (which) remains to be 
explored as scholars currently have a limited 
understanding of who is using these sites, 
and why they are using these sites’. 

Therefore, this study is undertaken with 
the aim of understanding English language 
teachers’ practices of online professional 
development using the Facebook platform. 
The specific research questions for this 

study are: (i) ‘What are the English language 
teachers’ practices of online professional 
development using the Facebook platform?’ 
and; (ii) ‘How do English language teachers 
make use of Facebook to enhance their 
professional development?’ 

Examining the teachers’ professional 
practices of Facebook would inform 
us on how Facebook may contribute to 
teachers’ OPD as well as, aiding planners 
and organizers of teacher development 
programmes to better integrate the 
Facebook in enhancing teachers’ meaningful 
learning and experiences, particularly 
during their professional development. 
Another significance of this study is that 
teacher educators around the world will 
gain valuable insights into how Facebook 
could be integrated in the training and 
professional development of future teachers. 
Therefore, these future teachers would 
have the experience, knowledge and skills 
and, are able to incorporate Facebook 
meaningfully (formally or informally) 
into their own teaching and learning. This 
is crucial, as teachers need to be engaged 
with students and “provide a rich discursive 
environment, and not merely to provide ad-
hoc opportunities for use in a classroom.” 
(Chandler, 2013).

LITERATURE REVIEW

In a review of literature, Kabilan (2004b) 
concluded that there were five aspects of 
teacher competencies that teachers could 
attain when they undertook OPD: (1) 
motivation; (2) skills, knowledge, and ideas; 
(3) self-directed learning; (4) interactive 
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competence; and (5) computer technology 
awareness and skills. The above are possible 
because the Internet is a huge virtual “oasis 
of knowledge” (Schrum, 1995) that has the 
ability to create “collaborative professional 
culture among the teachers” (Becker, 
1999), even more so in the era of Web 6.0 
whereby, it permits ‘hybrid learning spaces 
that travel across physical and cyberspaces 
according to principles of collaboration 
and participation’ (Greenhow et al., 2009). 
In addition, teachers are able to link up or 
create independent information, linkages 
and applications and share them among 
teachers and thus, build and develop a 
network of teachers and “increase the 
number and range of people to consult for 
feedback or support” (Greenhow et al., 
2009). Such networks foster professional 
learning that increases peer discussions 
of content and teaching practices, which 
then positively affect teachers’ knowledge 
and practice (Masters et al., 2012). An 
example of this positive change is presented 
in a study of English language teachers’ 
pedagogical transformation that leveraged 
on the affordances provided through the 
integration of SNS, which resulted in the 
teachers foreseeing themselves more as a 
facilitator than a “point person when it came 
to teaching.” (Archambault et al., 2010). 

Literature points out that SNS has great 
potentials in augmenting and enriching 
the professional development of English 
language teachers. For instance, Cruz-
Yeh (2011) found that Facebook could 
help English teachers: (i) gain knowledge 
about teacher professional development 

opportunities that are available online; 
(ii) access real time links to teaching 
resources, web pages and online events 
related to teaching and learning and, (iii) to 
be connected with other English teachers. 
Roach and Beck (2012) demonstrated 
how a language teacher’s sharing of her 
experiences, beliefs and ideas in Facebook 
eventually led to meaningful professional 
development that included extending 
networking with colleagues and students, 
being more aware of li teracies and 
pedagogies and, thinking and reflecting of 
one’s development as a professional. Apart 
from Facebook, Kim and Jang (2014) found 
that by using other SNS such as podcasting 
and blogging, English language teachers 
were engaged in dialogic practices in 
developing innovative teaching methods, 
enhancing their professional identities, 
encouraging educational engagement and 
augmenting teachers’ active learning.

Lieberman and Pointer-Mace (2010) 
earlier foresaw the above professional 
learning initiatives as ‘Growing your own’ 
professional development that had value and 
meaning to the daily classroom decisions a 
teacher had to make and thus, influenced and 
affected classroom teaching and learning. 
Lieberman and Pointer-Mace (2010) strongly 
believed, that, Facebook, and other social 
media, facilitated professional learning and 
development that were “intentionally local, 
humble sustainable, and intended to nourish 
both individuals and their communities” 
through the sharing of practices with others 
that “starts with us.” This is based on the 
premise that making and sharing practices, 
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artifacts, events (of practice) and reflections 
on practice in a public forum or platform 
(such as Facebook, Twitter and Blogs) 
improve teaching and benefit other teachers 
(Kabilan et al., 2010; Lieberman & Pointer-
Mace, 2010). 

The  in te rconnect ions ,  c rea t ive 
capabilities, and interactivity of Web 6.0 
described above would facilitate teachers to 
immerse culturally in the virtual environment 
and participate in a community of practice, 
whereby teachers are able to engage with 
each other in various OPD activities and 
programmes with the aim of enhancing 
their professionalism through improving 
their practices (Jenkins, 2008; Kabilan, 
2004a, 2004b). With the emergence of SNS, 
exploration into OPD has intensified into 
the realms of social constructivism whereby 
social interactions are seen as an overarching 
embodiment to build and expand teacher 
networks, share information and practices 
and, promote autonomous and collaborative 
efforts in teaching and learning. 

In the process of sharing information 
using Facebook, teachers are actually 
“communicating with larger audiences 
with whom they might have no personal 
relationship, but are doing so because 
they perceive the value of sharing their 
knowledge with the larger public” (Beach, 
2012). The potentials of Facebook, 
particularly in sharing and showcasing 
ideas and materials in a collegial and 
collaborative manner, are immense and are 
very much parallel to the notion of a member 
of a community of practice.  The teachers 
are in a “familiar territory” and can handle 

themselves competently i.e. through the 
community of practice (CoP) in Facebook, 
the teachers experience competence and are 
“recognized as competent” as well as having 
the knowledge and skills on “how to engage 
with others” (Wenger, 1999). 

In terms of OPD, Wenger’s (1999) 
notion of CoP is integral and explains 
important ideas related to the professional 
development of teachers such as teacher 
engagement, teacher learning and teacher 
practices. CoP is basically an activity 
system or groups of people or participants, 
who share understandings about what they 
do and what that means in their lives and 
community (Lave & Wenger, 1991). In 
experiencing OPD, a teacher functions 
as an active member of a CoP through a 
complex socialization process with fellow 
teachers by engaging in various online 
activities using different online platforms 
that lead to meaningful OPD experiences, 
which then enhance and solidify teachers’ 
learning processes (Schwen & Hara, 
2004) and teacher competency (Kabilan, 
2004b). The Internet technologies have 
the capability to improve teachers’ 
abilities not only to learn and develop 
independently and autonomously but also 
“to work simultaneously in a collaborative 
environment with fellow teachers” (Kabilan, 
2004a). Online interactions via Internet 
technologies also enable teachers 

….to map their thoughts and ideas 
carefully, and reflect on others’ 
ideas before responding to the 
concerning issues. The responses 
were then available for others 
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(and the teacher) to see, to digest, 
to formulate, and to evaluate in 
relation to the teachers’ needs and 
learning outcomes. The teachers 
would be then able to self-direct and 
manage their consequent process 
or course of action, depending 
(and based) on the outcomes and 
analyses of their initial evaluation. 
(Kabilan, 2004a, p. 54). 

Cevik et al. (2014) concurred with 
the above impact of OPD via Facebook 
on teachers’ learning and interaction as 
they discovered that teachers’ overall 
professional development was enhanced 
and they had become more “capable of 
integrating novel technology and solving 
learning problems in real-life teaching 
settings”. Such professional development 
experiences are even more important in the 
21st century learning environment or spaces 
where teachers need to “share and develop 
their skills and resources” (Blair, 2012) 
in order to engage learners in meaningful 
learning in creating 21st century learners. 

METHODS

Participants and Sampling Technique

This study was carried out in 37 schools, in 
the northeast district of the Penang Island. 
This district was identified mainly because 
of two reasons. Firstly, the identified schools 
include both high-performing and low-
performing schools which can be found in 
this district. These schools’ performance 
was identified by their overall achievement 
in the national examinations. Secondly, 

the location of the identified schools 
are relatively close to each other, thus 
enabling the researchers to easily distribute 
and collect the questionnaires from the 
participating teachers. A quantitative survey 
study exploring the English language 
teachers’ general practices of OPD using 
Facebook and their views on how English 
language teachers made use of Facebook 
to enhance their professional development 
would be appropriate in answering the two 
research questions. For this purpose, two 
hundred (200) English teachers were chosen 
from the 37 schools to participate in the 
survey using the criteria sampling technique 
i.e. the teachers were identified by simply 
asking if they had Facebook accounts. 
Teachers without Facebook accounts were 
not chosen as participants for this study. The 
researchers visited all the 37 schools and 
obtained permission from the principals of 
the schools to distribute the questionnaire to 
the teachers. (Note: Prior permission from 
the related agencies such as the Ministry of 
Education and State Education Department 
were also obtained). The questionnaires 
from each school were collected once the 
teachers completed them (This was done on 
the day of the school visit). 

Instrument and Data Analysis 

The instrument used in this survey was a 
questionnaire that consisted four sections. 
Section I sought demographic information 
of the teachers’ teaching experience and 
qualification. Section II attempted to obtain 
information regarding the use of Facebook 
by the English language teachers. Section 



English Language Teachers’ Practices of OPD using Facebook

257Pertanika J. Soc. Sci. & Hum. 28 (1): 251 - 266 (2020)

III identified the professional development 
activities that the English teachers were 
engaged in using the Facebook environment.  
This construct, which used a 5-level 
Likert scales of ‘Always to ‘Never, had a 
very high Cronbach alpha score of 0.86. 
Section IV comprised of items enquiring 
information on the Facebook tools that were 
used by English teachers for professional 
development activities and used a 4-level 
Likert scale of “Very Important’ to “Not 
important at all’. This construct has a 
Cronbach alpa score of 0.85. The above two 
constructs were developed by the authors 
based on previous studies that examined the 
practices and experiences of using Facebook 
(Bissessar, 2014; Kabilan et al., 2010; 
Rutherford, 2010) and other computer-
mediated-communication (CMC) and ICT 
tools for language learning and teaching  
(Kabilan, 2016; Kabilan & Embi, 2006). 

The items for the above constructs 
were then refined and aligned to address 
the two research questions of this study. 
An open-ended item (‘How do the tools 
contribute towards enhancing your 
professional development? Please explain 
with examples’) was also included to 
describe and explain the quantitative data. 

For the analysis of the demographic 
data, frequency and percentages were used; 
whereas for the description of items in 
the construct, mean scores, frequency and 
percentages were employed to describe 
the English language teachers’ practices of 
Facebook for professional development.  As 
for the open-ended item, the teachers’ views 
were categorized into emerging themes and 

analyzed using situation and activity coding 
strategies (Bogdan & Biklen, 1992). The 
situation codes were assigned to units of data 
that described how the English language 
teachers defined and practiced in using 
Facebook for professional development, as 
well as to identify the situations in which the 
utilization of Facebook would be important 
and meaningful in terms of enhancing their 
professional development. The activity 
codes were assigned to units of data that 
described the English language teachers’ 
regularly occurring behavior (i.e. engaging 
in professional development activities), 
such as collaborating with other teachers 
(using ‘Group’) and sharing experiences 
(using ‘Comments’), that were transpired 
as a consequence of their activities in FB. 

The qualitative data were used to 
support and give meaning to the quantitative 
data analysis, and for systematic analysis 
and presentation of each teacher’s responses. 
The teachers were coded, as T1, T2, T3...
T200, respectively. The comments from 
the respondents were cited as they were 
expressed or stated by the English teachers 
and identified by their respective codes. 

RESULTS

Out of the 200 questionnaires distributed 
to the identified English teachers, only 
113 teachers returned their completed 
questionnaires. Those who did not return 
the questionnaires were teachers who were 
absent or were attending official events 
elsewhere or, were on medical leave. 
Table 1 shows the demographic profile of 
the respondents. Majority of them were 
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utilized Facebook as a platform to enhance 
professional development, as well as 
ensuring that his students benefited from 
their learning engagement in a secure and 
safe Facebook environment:

I have both general and professional 
prof i le .  Many don’t  see  the 
importance of having professional 
profile as for their practices. By 
setting professional profile, I can 
control who can view information 
pertaining my educational work. 
I  have set up groups for my 
class students, for my English 
department. Most importantly, these 
profile members are more focused 
on the content they are reading, 
sharing with me. 

In terms of frequency of logging into 
Facebook, teachers in this study were active 
users i.e. 106 teachers (93.8%) log in 4 times 
or more per day (Table 2) with 44 teachers 
(38.9%) login between seven to nine times 
per day. 

English Language Teachers’ Practices 
of OPD using Facebook

Table 3 and Table 4 show the mean scores, 
frequency and percentages (respectively) 
for the use of Facebook for OPD practices 
i.e. the professional development activities 
that English language teachers undertake 
using Facebook. Data show that seven 
items have a mean score of more than 
4.0, which indicate that the teachers in 
this study are frequently engaged in the 

Table 2
Frequency of Facebook login (daily)

Frequency
Login times (per day) 1-3 4-6 7-9 10-12 12 
f (%) 7 (6.2%) 22 (19.5%) 44 (38.9%) 37 (32.7%) 3 (2.7%)

Table 3
Mean scores of frequency of the use of Facebook for OPD

Items Mean Std Dev.
To share educational information 4.63 160.5
To view posts on language oriented posts 4.60 168.9
To share TESOL ideas 4.54 147.1
To collaborate with other English teachers 4.52 142.7
To tag colleagues’ useful posts on teaching 4.30 130.5
To discuss new innovation for classroom teaching 4.25 111.7
To share teaching materials 4.19 115.3
To share experiences of other TESOL teachers 3.12 49.4
To add educational application 2.70 53.9
To organize educational events with other English teachers 2.31 36.7
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respective PD activities using Facebook. 
These seven PD activities are sharing 
educational information (mean score= 4.63; 
f=110, 93.8%), viewing posts on language-
oriented posts (mean score= 4.60; f=100, 
88.5%), sharing TESOL/TESL ideas (mean 
score= 4.54; f=100, 93.8%), collaborating 

with other teachers (mean score= 4.52; 
f=113, 100%), tagging colleagues useful 
posts on teaching (mean score=4.30; f=89, 
78.7%), discussing new innovation for 
classroom teaching (mean score=4.25; f=96, 
85%) and sharing teaching materials (mean 
score= 4.19; f=99, 87.6%). 

Table 4
Frequency and percentage of use of Facebook for OPD

I engage in the following PD activities 
using Facebook

Never Rarely Sometimes Frequently Always
n % n % n % n % n %

To share educational information 0 0 0 0 3 2.7 36 31.9 74 65.5
To view posts on language oriented posts 0 0 0 0 13 11.5 20 17.7 80 70.8
To share TESOL ideas 0 0 0 0 7 6.2 38 33.6 68 60.2
To collaborate with other English teachers 0 0 0 0 0 0 54 47.8 59 52.2
To tag colleagues’ useful posts on teaching 0 0 7 6.2 17 15 25 22.1 64 56.6
To discuss new innovation for classroom 
teaching

1 0.9 0 0 16 14.2 49 43.4 47 41.6

To share teaching materials 0 0 0 0 14 12.4 64 56.6 35 31.0
To share experiences of other TESOL 
teachers

15 13.3 23 20.4 46 40.7 12 10.6 70 61.9

To add educational application 14 12.4 39 34.5 4 38.9 0 0 16 14.2
To organize educational events with other 
English teachers

25 22.1 53 46.5 21 18.6 3 2.7 11 9.7

In relation to the above proliferation of 
knowledge and practices, the key question 
that arises is ‘How do English language 
teachers make use of Facebook to enhance 
their professional development?’

Teachers in this study identified seven 
main tools of Facebook that they felt were 
important in enhancing their PD (see Table 5 
and Table 6) with the ‘Pages’ as the main tool 
(mean score= 3.46; f=113, 100%). Teachers 
did indicate, through qualitative data, that 
the ‘Pages’ and ‘Groups’ tools support their 
professional needs and interests:

Pages and Groups become a peer-
supporting tool. By joining page 
like English Language Centre, 
I get informative feedback from 
educators and colleagues who are 
expert in language (T99)

I am able to communicate or get 
in contact with other educators 
around the world by joining groups 
/ pages. This ‘Pages’ that I joined is 
very close to my need and interests 
such as English Teachers Club, 
Teaching English-British Council 
(T87)





Malini Ganapathy, Muhammad Kamarul Kabilan and Sharimala Devi Meenakshisundram

262 Pertanika J. Soc. Sci. & Hum. 28 (1): 251 - 266 (2020)

educational information. It is a tool that 
notifies ‘the trending issues in the world of 
education’ (T45).

DISCUSSION 

Though quantitative data indicate that most 
of the teachers in this study have and prefer 
a general profile, qualitative data point 
to the fact that teachers utilize both types 
of profiles in enhancing their profession 
as teachers. Findings indicate that the 
profiles are platforms for teachers to engage 
in “continued professional networking” 
that allow for posting queries, resource 
needs, professional opportunities and 
career updates (Staudt et al., 2013). This 
implicates that the teachers are willing 
to share information, engage with fellow 
teachers in a community of practice, and 
explore and form new connections with 
common interests and needs. Hence, these 
teachers are most likely to create and 
maintain greater amounts of social capital 
than an individual with a small, constrained 
network (Staudt et al., 2013). With greater 
social capital, Johnson et al. (2011) argued 
that teachers’ resources were increased, 
as they were able to “access through peer 
collaboration to support their ongoing 
learning by introducing new resources into 
the teachers’ social network or by improving 
the teachers’ access to the resources that 
already existed in that network” (Johnson 
et al., 2011). 

The above nexus between social capital 
and professional development of English 
language teachers, are exemplified in the 
main findings of this study.  The items 

that have the highest mean scores and 
frequencies (see Tables 3 and 5) reflect 
three main OPD activities of a true 
professional learning community i.e. (i) 
sharing educational information, ideas, and 
materials; (ii) collaborating with others and 
(iii) creating and maintaining resources. 
The above OPD practices by teachers 
in this study are transpired as a result 
of exchanges of expertise and resources 
through interactions among the teachers 
in Facebook (Kabilan, 2016; Penuel et al., 
2009), which are in the form of a community 
of practice (Wenger, 1999).  In this vein, the 
best practices and innovation are moved 
quickly, “accelerating knowledge creation 
and innovation” (Watkins, 2013).

The acceleration of knowledge, creation 
and innovation stated by Watkins (2013) 
in the above, illustrate the importance of 
the use of Facebook tools or features for 
engaging in meaningful OPD. Quoting 
Ferdig (2007), Staudt et al. (2013) concured 
that in terms of meaningful OPD activities, 
the Facebook environment was able to: (i) 
scaffold mentoring; (ii) facilitate active 
participation (iii) enable creation and/or 
sharing of discourse artifacts and reflection 
and; (iv) become a safe space to try out new 
ideas.  These are easily facilitated by the 
use and application of Facebook tools, as 
indicated by the participants of this study. 
It includes public and private messaging via 
‘Comment’ and ‘Messages’ respectively; 
posting questions and comments in 
‘Comment’; sharing resources (such as text, 
media, and Web links) using ‘Share’ and 
engaging with experts and peers in ‘Groups’ 
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and ‘Pages’. By engaging in all the above 
activities in the Facebook environment, the 
teachers underwent informal professional 
development experiences that are of interest 
to them since they, on their own accord 
choose to be involved in those activities. 
Hence, the teachers are presented with 
“varied options of empowering themselves 
with professional skills and knowledge” 
(Kabilan, 2004b) that are relevant and 
meaningful to them and their responsibilities 
as an English language teacher. 

Findings from this study have clear 
and meaningful implications for school 
administrators and professional development 
managers/planners.  Administrators, 
managers and planners should think of 
ways and strategies of connecting teachers 
to fellow professionals in other schools/
districts/state using Facebook. The primary 
aim should be to enhance and expand their 
social capital and networks and eventually, 
their professional development – formally 
and informally. This could be attained 
by facilitating, planning and organizing 
collaborative projects using Facebook, 
that would have the potential to gather 
teachers from different schools as a CoP 
with a common aspiration, work ethics 
and professional gains (Kabilan, 2016; 
Schroeder & Greenbowe, 2009). Again, 
such initiatives and projects could be formal 
or informal in nature. 

Another implication is derived from 
the fact that the use of Facebook enabled 
the teachers in this study to experience a 
much-diversified practice of professional 
development activities using different 

tools available in Facebook. Each practice 
facilitates a focused and specific kind of 
professional development experiences, 
especially the ones that would enhance 
their teaching and, which is integral to their 
teaching, as well as the ones that would 
fulfill their professional needs and interests. 
Therefore, future professional development 
activities (formal or informal ones) carried 
out or planned in Facebook should optimize 
the use of as many Facebook tools as 
possible, in order to diversify the activities. 
Besides that, teachers need to be engaged in 
various professional development activities, 
which facilitate rich and meaningful 
professional development experiences. 
Such strategy may lead to a more active 
and constructivist learning process, where 
the teachers will have more opportunities 
to engage with others as an expert and as a 
learner (Darling-Hammond & Mclaughlin, 
2011; Rutherford, 2010) within their CoP 
and thus, energize their social capacity. 

CONCLUSION

In a nutshell, the teachers’ interaction 
and engagement with peers and fellow 
professionals in Facebook (using the various 
tools available) in this study has expanded 
and enriched their social capital and their 
professional involvement in a CoP. It is an 
indication of the potentials of Facebook in 
enhancing teachers’ access to a vast social 
capital and extended network, which in turn 
may develop and increase their capacity 
to grow professionally, as a result of the 
meaningful practices and experiences gained 
through OPD. This, arguably, will lead to 
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further proliferation and enhancement of 
knowledge and innovation, if further proper 
supports and encouragements are given to 
the teachers. Nevertheless, more research on 
the use of social media (especially Facebook) 
for teacher professional development should 
be explored and expanded. As of now, this 
is an area that is still at an infancy stage 
albeit an emerging one – not many published 
articles or papers on the different use of 
Facebook for teacher development.  From 
the current study, there are a few critical 
questions that emerge and need answers or 
solution: (i) What are the OPD practices 
undertaken via Facebook that lead to 
meaningful and useful experiences? (ii) Do 
the Facebook tools contribute to different 
professional development experiences? 
(iii) Does OPD via Facebook contribute 
or enhance teacher competencies? If yes, 
what are the OPD practices and what kind 
of teacher competencies? Addressing these 
questions would enable practitioners, 
researchers and planners to plan OPD via 
Facebook that are based on strong literature 
and theoretical and pedagogical frameworks 
in providing useful, meaningful, relevant 
professional development experiences.
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intelligence (Salthouse, 2005), particularly 
since it was considered as culture-free test 
(Chen et al., 2017). The instrument (and its 
forms) has been used in at least 45 countries 
(Brouwers et al., 2009). In Asian, the 
RAPM has been studied in countries such 
as Afghanistan, China, Hong Kong, India, 
Japan, Malaysia, Philippines, Singapore, 
South Korea and Taiwan (TalentLens, 
2007). In Malaysia, studies on Raven’s 
instrument include the work of Hashmi et 
al., (2015) using the Coloured Progressive 
Matrices for students with learning ability, 
while Amin et al. (2015) used the RAPM 
in their study among engineering students.

There are many forms of RPM. The 
Raven’s Standard Progressive Matrices 
(RSPM) contains 60 items presented in 5 
set of 12 items. Meanwhile, the Raven’s 
Advanced Progressive Matrices (RAPM), 
is a more difficult version of the RSPM. 
The original RAPM contains 36 items 
with a test-taking time of 40 - 60 minutes. 
However, because of these time constraints, 
shorter versions of RAPM are available 
such as a 12-item version (Arthur & Day, 
1994) and an 18-item medium form (Sefcek 
et al., 2016). Apart from the two versions, 
simplified version called the Colored 
Progressive Matrices is also available, 
which is mainly used to measure those with 
limited intellectual ability. 

Because of its popularity, studies have 
been conducted in various settings to further 
investigate the psychometric properties 
(such as test-retest reliability,  convergent 
validity) of the RAPM, with many of the 
studies reporting positive results. However, 

many of these studies only dealt with test-
level statistics such as internal consistency 
and factor structure of the instrument using 
raw score measurement theory or classical 
test theory (CTT) (Bors & Stokes, 1998; 
Raven, 2000; Wicherts et al., 2010). CTT 
assumes that a person’s score is combination 
of his or her true ability score, as well as 
some error in the measurement. It should be 
noted that both true score and error score are 
unobservable. Therefore, assumptions are 
needed in order to measure a person’s score. 
Hambleton and Jones (1993) specified that 
the assumptions were (1) both unobserved 
scores are uncorrelated, (b) that the average 
of the error scores in the population is zero, 
and (c) that the error scores on parallel tests 
are uncorrelated. Nevertheless, as rightly 
observed by Vigneu and Bors (2005), the 
fact that some items in RAPM are very 
easy whereas others are relatively difficult 
resulted in skewed distributions of the items 
which violate  the assumptions of normality 
in assessing factor structure using CTT. As 
such, the objective of the present study is 
to evaluate the psychometric properties of 
the RAPM using the Rasch Model analysis. 
This study is significant since information 
on the psychometric properties of the RAMP 
will help users to have clean, correct, and 
useful data that in turns help to interpret the 
results more appropriately.

The development of item response 
theory (IRT) and its models provides an 
opportunity for more stringent analysis 
of dichotomously scored data. In Rasch 
Measurement Model framework, which is 
one family of IRT models, a person’s score 
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The reliability of item difficulty 
measures was relatively high (1.00), and 
this was probably due to the large sample 
size used in this study. With regard to 
construct validity, all items demonstrated an 
acceptable discrepancy between empirical 
data and the model expectations, as shown 
in their infit and outfit MNSQ values. As 
such, it can be concluded that the threat to 
construct irrelevant variance is minimised. 
Table 3 shows inspections of item difficulty 
measures between items. Overall, it shows 
that all the gaps between subsequent items 
are less significant since their sizes are less 
than 0.5 logits (Linacre, 2006). Table 3 
also shows that both genders interpret the 
items similarly based on the acceptable DIF 
contrast values of between 0.00 - 0.45 logits. 

In terms of test targeting, range of the 
easiest to the most difficult item is nearly 
3.0 logits of general intelligence, which is 
considered appropriate. Nevertheless, one 
important factor that needs further discussion 
is the distribution of item’s difficulty and 
respondents’ general intelligence. Figure 
1 shows this distribution, where the items 
are coded Q1-Q23, while respondents are 
indicated by #. Each # representing 11 

respondents and “.” represents a proportion 
of that 11 respondents. The items at the 
top of the vertical scale, such as Q1 and 
Q6, are difficult to score items, whereas 
corresponding students at the top of the 
scale indicate respondents with higher 
intelligence. Going down the line, the 
items became easier and respondents 
demonstrated less intelligence. It is evident 
from the figure that there are no items that 
target respondents at the upper and lower 
ends of the scale. The general intelligence 
of the lower groups of respondents is 
estimated using statistics for items that 
are far from the respondents’ true general 
intelligence, such as items Q21, Q22 and 
Q23. Similarly, the general intelligence of 
the high ability respondents at the top of 
the scale is estimated using statistics for 
items Q1 and Q6, which are far from the 
respondents’ true general intelligence. Since 
the items are far from the respondents’ true 
general intelligence, the estimation of item 
difficulty measure is therefore less accurate. 
The Rasch Model analysis reported that 
279 respondents (15.56%) showed infit 
and outfit MNSQ values of more than 
1.4 logits. As such, it provides evidence 

Table 2 
Results from the principal component analysis of residuals

Empirical Modeled
Total raw variance in observations = 35.9 100.0% 100.0%
Raw variance explained by measures = 12.9 35.9% 35.3%
Raw variance explained by persons = 6.5 18.1% 17.8%
Raw Variance explained by items = 6.4 17.8% 17.5%
Raw unexplained variance (total) = 23.0 64.1% 100.0% 64.7%
Unexplained variance in 1st contrast = 1.5 4.1% 6.4%
Unexplained variance in 2nd contrast = 1.4 3.9% 6.0%
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ABSTRACT

The emergence of teungku, another term of ulamâ (Islamic scholars) in Aceh, from different 
worlds (e.g., lecturers of natural sciences) has been a growing phenomenon in recent years, 
which affects their academic identity. However, research on this issue has been scant. This 
study attempted to fill in the gap by examining the trajectory of the academics’ hybrid 
identity reconstruction. Drawing upon social learning theory, this study purposively selected 
two academic-teungku for in-depth interviews. Narrative inquiry was employed as it best 
captures their detailed life stories or experiences. The results show that the factors behind 
their identity reconstruction are more or less similar, including their awareness of the 
individual Muslim obligation to do dakwah, their good ability and experiences of reading 
the Quran publicly, their past religious activities during their study in Western countries, 
and their commitment to improving their ability to be able to participate in the community 
of practice of teungku world.  In conclusion, their identities have been revised, refined, and 
renegotiated to align with the academic needs and their religious obligation.    

Keywords: Academics, Aceh, different worlds, identity reconstruction, Islam, teungku

INTRODUCTION

Iden t i ty  r econs t ruc t ion ,  r ev i s ion , 
strengthening, and renegotiation occur in 
many contexts. In Aceh, an Indonesian 
province in the northern tip of Sumatra 

Island, several academics teaching non-
religious disciplines in many universities 
have reconstructed their identities into 
teungku. At the same time, they keep their 
existing professional identity as academics 
who teach at a university. Consequently, 
they now hold hybrid professional identities, 
teungku-academics.

Teungku  is  a  unique social  and 
professional identity in Aceh province.  
The identity commonly belongs to local 
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Islamic scholars who have graduated from 
a dayah (a traditional Islamic boarding 
school). Called teungku, they are believed 
having a high knowledge of Islam and 
abilities to serve people with several Islamic 
religious rituals.  Their roles range from 
being a dai (preacher) or khatib who gives 
a sermon before Friday afternoon prayer, 
leader (imam) of five-time-a-day prayers, 
to the reciters of the Quran in several 
community rituals. They are endorsed to do 
so because of their religious competencies 
after completing their study in dayah. 
Differently, the academics come into the 
university world and continuously construct 
and reconstruct their identities.          

Understanding an individual’s identity 
and identity development is crucial for 
several reasons. Firstly, identity influences 
what one does (Crow & Møller, 2017).  
Secondly, it can help shape our beliefs 
and aspirations (Morrison, 2013). Identity 
also provides “directions, aspirations, and 
images of oneself that guide the shaping 
of the trajectory going forward” (Wenger, 
2010).  Especially for teachers, thirdly, 
it can help them “construct the nature of 
their work on a daily basis (motivation, 
satisfaction, and competence)” (Bolívar 
et al., 2014). Through understanding their 
narrative as teachers, for instance, they 
know how suitably they dwell where 
they already are (Aoki, 1992; as cited in 
Phelan, 2000). Fourthly, as Wrench (2017) 
concluded, personal narratives can be 
used as resources for understanding one’s 
experiences and the process of becoming 
a certain kind of person. Concerning this, 

Connelly and Clandinin (1999) stated 
that by understanding our lived story, the 
connection between what we believed and 
how we practiced it could be strengthened.

In researching the change of identities in 
a variety of disciplines, a narrative approach 
has commonly been used (e.g., Alsup, 2006; 
Connelly & Clandinin, 1999; Farnsworth, 
2010; Kelchtermans, 2005; Nelson, 1993; 
Nghia & Tai, 2017; Søreide, 2006; Watson, 
2006). Using a narrative approach, they 
found that identity was not static; it was 
changeable and involved a trajectory.  
They also found that people have multiple 
identities in their lives. 

Despite the abundance of the studies on 
identity, there has been less attention to the 
trajectory of teungku identity that transforms 
from their different worlds, such as from 
non-religious or secular departments, in the 
Aceh context. Researching the emergence 
of teungku identities through narrative 
inquiry can bring to the fore a multitude 
of complex life stories, including their 
influential factors, that motivate them to 
negotiate and renegotiate their identities. 
According to Sfard and Prusak (2005), 
through understanding the past experiences, 
we can make sense of the present. 

This research was carried out to fill 
in the gap by exploring the reconstruction 
of the secular academics to teungku, and 
grasping the processes associated with the 
development of them. Specifically, this 
study focused on the identity reconstruction 
of the academics-teungku through the ways 
they talk about themselves and their work. 
As Goodson (1992)  claimed that listening 
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to teachers talk/talking about their work 
should be all the proof scholars needed to 
understand that the autobiographical was of 
utmost importance to teachers even when 
discussing policy and practice. For this 
purpose of the study, several questions were 
addressed, including:

1.	 Why do they reconstruct their 
identities?

2.	 How do they negotiate their 
identities of being a teungku? 

LITERATURE REVIEW

Identity

Despite considerable research studies on 
identity, the concept of identity is still 
used with such a variety of meanings over 
the last century (Day et al., 2006). Some 
characterize personal, some social, and 
some professional identities. This supports 
the divide of identity into three types, 
including personal identity, social identity 
and professional identity (Burke & Stets, 
2009), even though criticism on the divide 
exists. Thoits and Virshup (1997), for 
instance, viewed the distinction of identity 
was misleading as the three interact with 
one another. 

According to several theorists (e.g., 
Gee, 2010; Wenger, 1998, 2010), identity 
can be generally defined as how we feel 
about ourselves and how we are recognized 
by other people. However, Crow and Moller 
(2017) reminded that “Identities are not 
simply who we say we are, but reflect the 
motivation, drive, and energy connected to 
our actual practices”. In this regard, Beijaard 

(1995) stated that identity was “the various 
meanings someone can attach to oneself 
or the meanings attributed to oneself by 
others”. In terms of professional identity, 
Adams et al. (2006) defined it as our sense or 
perceptions about our professional capacity, 
responsibilities, and relationships. Other 
scholars, Scribner and Crow (2012) defined 
professional identities as “identities which 
individuals use to make sense of and enact 
(their) roles”.  

However, it has been reminded that 
roles are different from identity even though 
roles determine one’s identity. With respect 
to this, Wenger (1998) contended that roles 
could be designed, but not the identities; it is 
through the roles identities are manifest. In a 
different way, Ryan (2007) stated that “roles 
are scripted, deterministic, and static, while 
identities are improvisational, stress human 
agency, and are dynamic” (p. 345).  Hence, 
two academics may have similar roles but 
have different identities.

Furthermore, Gee (2010) argued that 
identity was not single, but multiple, hybrid 
and conflicting. One may have more than one 
identity at the same time. This is in line with 
Ryan’s (2007) argument that an individual 
may “take on different and sometimes 
contradictory identities in different social 
contexts”. For instance, a Malayan in terms 
of ethnicity may be professionally a teacher 
who is a constructivist active learning 
implementer and personally self-sufficient.  
Moreover, a teacher may be a constructivist 
or a behaviorist or both as she or he may 
mix the ways of teaching at the same time.
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an obligatory sermon as an integral part 
of Jumah Prayer in the mosque. He then 
attempted to serve as a khatib on Friday 
prayer at a mosque. He successfully made 
in his debut as he had public speaking skills, 
good Quran reciting, and existing basic 
knowledge on Islamic. Since then, he was 
requested to do that again and again. The 
opportunities to practice it significantly 
made him more confident to do Islamic 
sermon publicly.  

He did similar things when he took a 
Ph.D. program in linguistics in Australia, 
which made him recognized among the 
Indonesian Muslim society as a well-capable 
person in Islamic religious sermon. He also 
participated in fundraising for building 
an Indonesian mosque for the Indonesian 
Muslim society in Melbourne. He was also 
invited to do religious speech following 
prayers during his whole life in Australia.  

Back to Aceh after having completed 
his doctoral program, Tgk Dr. Buh returned 
to his work at university as a tenured 
English lecturer. Since then, he had also 
been frequently invited to be a khatib for 
Jumah prayers in several mosques and 
as a dai in Banda Aceh municipality and 
Aceh Besar district. He felt that being a dai 
was an individual obligation of Muslim, 
besides doing his main job as an English 
teacher educator. He frequently wore 
several attributes or markers of dai, such 
as wearing peci (Muslim hat) almost the 
whole day, and gamis dress when joining 
Islamic rituals in the society.  Because of his 
active participation in such activities, he is 
currently called Tgk Dr. He has frequently 
been invited to a jury for MTQ at many 

levels in Aceh. Hence, he currently has 
multiple social identities, such as an English 
lecturer and teungku.

More importantly, Pak Buh also often 
used Islamic related teaching materials in 
teaching English to his EFL students at 
university. He believed that in that way he 
could make his students gradually familiar 
with English vocabularies related to Islamic 
religious terms and more attached to Islamic 
knowledge and practices. In that way, he 
expected that they would be able to speak 
about Islam in English and at the same time 
improved their understanding of Islam. 

To  improve  h i s  conf idence  in 
participating further in such social and 
religious activities in his society, he 
continued investing in learning Islamic 
knowledge and the Arabic language.  He 
believed that these have been barriers to 
participating fully in Islamic religious 
activities and understanding the books 
written in the Arabic language.

Tgk Dr. Ham: Using Sciences in 
Preaching Islam

Dr. Ham is currently a lecturer of natural 
sciences in a public university in Aceh and 
voluntarily works as imam (prayer leader) of 
a local mosque. His participation in Islamic 
activities is inseparable from his childhood 
experiences.  When he was a child, his 
father, who had good knowledge of Arabic 
and the Quran and worked as a math teacher, 
taught him to read the Quran in the correct 
manner and explained its contents. While 
studying at primary through senior high 
schools, he often participated in MTQ.  
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same inclusion and exclusion criteria used 
for the inter-rater reliability check. It was 
found that a majority of the documents, 
because they did not meet all four eligibility 
criteria, had to be excluded, resulting in 350 
articles found to be relevant to ECF and 
eligible for bibliometric analysis. 

DATA ANALYSES

The Trend of Publication for Both WOS 
and Scopus Databases During 1993 to 
2017

The terms used to describe ECFs differed 
across regions.  American-based journals 
tended to use the term ‘faculty’ for academic 
staff, and this designation had an impact on 
the metrics employed by the data search. 
In other parts of the world, especially 
in British and its commonwealth-based 
institutions, the term ‘faculty’ mostly 
refers to the collection of several schools 
within the university context, with the term 
‘academics’ or ‘lecturer’ more prevalent in 
articles originating from this region.

Since work on ECFs emerged only 
in 1993, there were fewer than 10 ECF-
generated publications between 1993 and 
2010 in both databases, and some years 

produced no ECF-related publications at all.  
Following 2010, however, the number of 
ECF-related publications in both databases 
began to rise, with the trend of publication in 
WoS reflecting a significant increment after 
2012 (Figure 3), with the total number of 
related publications reaching 35 in 2016. In 
the Scopus database, the number decreased 
after 2012. 

The overall trend is clear and indicates 
that since 2010, research and publications on 
issues affecting ECFs are increasing. Further 
analysis of the themes of publications 
post-2012 reflected a focus on issues such 
as preparation towards life in academia, 
motivation and challenges, support 
structures for ECR, and strategies to adapt 
to life as a faculty member. The increase 
in ECF-related publication is comparable 
between WoS and Scopus (R2 = 0.73 & 
0.82, respectively), with the volume of work 
higher in Scopus because of the inherent 
nature of the databases. 

Types of Document

Frequency analysis results related to the 
type of publication shows that the highest 
frequency for both databases belonged 
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citizen students do not continue their 
education after the sixth or ninth grade (The 
Isaan Record, 2016). 

Regardless of this, aid for stateless 
children continues to take shape in Thailand 
and Myanmar. UNHCR and other NGOs 
constantly assist the stateless people and 
their children. The Human Rights Watch 
in Thailand, for instance, conducted a 
comprehensive study on stateless children 
of the Moken origin of Thailand and 
Myanmar who are deprived of their human 
rights.  Governments of both countries are 
urged by UNHCR to immediately confer 
the basic human rights to these children and 
adults. The rights to citizenship, education, 
and health care are still a major concern for 
stateless children in Thailand and Myanmar 
indeed (UNHCR, 2015).

Malaysia

One of the fundamental rights enshrined in 
the United Nations (1948) Declaration of 
Human Rights and Article 28 (a) of the CRC1 
is access to education. As a member nation 
of the United Nations, Malaysia acceded 
to CRC but entered a reservation to Article 
28(a) when it adopted the Convention on 
17 February 1995. Notably, compulsory 
free primary education is limited to children 
who are Malaysian citizens. Alternatively, 
the non-citizen children are required to pay 
1 Malaysia’s reservation on CRC: The Government 
of Malaysia accepts the provisions of the Convention 
on the Rights of the Child but expresses reservations 
with respect to Articles 2, 7, 14, 28 Paragraph 1(a) 
and 37 of the Convention and declares that the said 
provisions shall be applicable only if they are in 
conformity with the Constitution, national laws and 
national policies of the Government of Malaysia.

a minimal fee in order to be registered in 
government schools. Unlike the Malaysian 
children, the refugees, undocumented and 
stateless children in Malaysia have no access 
to formal education in government schools.

The policies and regulations for school 
children which are different for citizens 
and non-citizens limit stateless children’s 
access to education. There is no law or 
policy laid formally for stateless children 
and Malaysia has yet to formally recognize 
Alternative Learning Programmes as an 
option to existing formal education (The 
United Nations Children’s Fund [UNICEF], 
2015b).  And the fact that many stateless 
children are undocumented leaves their 
presence often unknown to the local 
communities and authorities. The stateless 
children are unable to access the national 
education system. However, they often rely 
on alternative learning centers managed by 
NGOs, foundations, churches, madrasahs 
and other non-government entities for basic 
primary education. The opportunities for 
private education in places such as Sabah, 
Sarawak or areas in West Malaysia are very 
limited with high tuition fees that are out of 
reach for the undocumented children. 

Nevertheless, the government seems 
to show concern and support in providing 
education for stateless children. There 
are still many stakeholders in Malaysia, 
including government agencies, UNHCR, 
NGOs, corporates, foundations, faith-based 
agencies, communities, and individuals 
providing alternative learning opportunities 
to refugees, undocumented and stateless 
children in the absence of access to formal 
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although the court considered the issue of 
discrimination together with the principle 
of natural justice.  

In the case of Integrated Forwarding 
& Shipping Bhd. v Rozia Abdullah (2000), 
a workman claimed against the employer 
who treated her differently when compared 
with other employees who obtained 
retirement benefits. The court deemed it 
as a wrong exercise of the employer that 
amounted to discriminatory practice thus 
constituted unfair labour practice. In a 
recent case, Rajasekar K. Suppiah & Ors v. 
Malaysian Airline System Berhad & Anor 
(2019), one of the claims was about the 
different working hours (that breached the 
collective agreement), thus asserted this as 
discrimination. Looking at the nature of 
work which was unalike, the court viewed 
that the claimants cannot compare the two 
categories when alleging discrimination 
as it is not an apple to apple comparison. 
The Industrial Court in National Union of 
Employee in Companies Manufacturing 
Rubber Products v. Ansel Companies 
Operating in Melaka (2014), at 397, decided 
that: 

The respondents chose to absorb the 
meal allowance into their basic wages of 
only 128 workmen who fell in the lower 
job category. The meal allowance of the 
other workmen who earned basic wages of 
more than RM 900 per month just before 
the implementation of the said order and 
for those in the higher job categories was 
maintained. That was obvious discrimination 
of workmen in the lowest job category and 
it has disturbed the conscience of the court.

Furthermore, in Leo Burnett Advertising 
Sdn. Bhd. v Agnes Ann Rodriquez (2003), 
the workman proclaimed the company 
for refusing her yearly increment, bonus 
and angpow when compared with almost 
all other employees. The Industrial Court 
ruled that angpow, bonuses and year 
increment are the company’s decisions 
that relied on the workers’ performance. 
There was no discrimination because the 
claimant was not the only one who did not 
receive these.  As a matter of fact, “there 
is no evidence adduced by the claimant to 
prove that the company had deliberately 
discriminated against her in favour of others 
who were equal to her in position, salary, 
job function and work performance”. In 
Ahmad Tajuddin bin Hj Ishak v Suruhanjaya 
Pelabuhan Pulau Pinang (1997), the claim 
was about breaching Article 8 of the Federal 
Constitution. When deciding whether 
there was an unfair treatment among the 
security assistants, the Court of Appeal 
had compared every one of them with the 
auxiliary police constable and found that 
all of them were on the same salary scale, 
received the same amount of take-home pay 
at the end of each month, and were given 
the same opportunity to apply for the post 
of auxiliary police sergeants. On this point, 
there was no breach of Article 8. 

Looking at all these judgments, the 
courts in Malaysia generally and incidentally 
consider the elements of “less favourable” 
and “comparison” in determining the claims 
of discrimination practices at the workplace.
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language” is because “Bahasa should be 
used not only for official purposes but also 
as an instrument for bringing together the 
diverse and polyglot races that live here and 
thus promote national unity”: Suffian LP 
in Merdeka University Bhd v Government 
of Malaysia (1982), at 249 (Merdeka 
University).  Although being guaranteed by 
the Constitution, as a result of globalisation, 
other languages such as English or Mandarin 
essentially become preferential in the private 
sector employment.  This nevertheless shall 
not be seen as against the Constitution as far 
as “official purpose” is concerned. Article 
152(6) provides “official purpose” to mean 
“any purpose of the Government, whether 
Federal or State and includes any purpose 
of a public authority”.  Reading Article 152 
together with the National Language Act, the 
practice is not unconstitutional to the extent 
that “a person is prohibited from using any 
language for official purposes” and “no 
person shall be prohibited or prevented from 
using (to be specific) Chinese for unofficial 
purpose” (Suffian LP in Merdeka University, 
at 249).

It is quite common for some private 
employment to request for Chinese language 
or Mandarin as a prerequisite to employment. 
Since language could represent race, it is 
perceived that only the Chinese would be 
able to fulfil the requirement.  In some way, 
this may incite racial discrimination, against 
the principle of equality and be counted 
as indirect discrimination affecting other 
groups of people. Considering the defence 
of the employer, a justification for doing so 
is commanded.

Having considered the cases and 
judgments in Malaysia, although the cases 
might not be entirely pertinent to the 
context of employment discrimination, it 
is deemed to understand that the courts are 
seemingly prepared to hear such claims 
in the absence of any legal provisions 
that outlawing discrimination. Even one 
can see in some cases, the application 
of ‘comparison’ has been exercised in 
assessing the element of ‘less favourable’ 
while determining the discriminatory 
treatment. Be that as it may, the right 
interpretations of the word discrimination 
should be expected when an appropriate 
approach to the concept, in particular within 
the employment setting, is anticipated. 
To look at the issue of employment 
discrimination from the legal context of 
Malaysia as at present is unpromising in 
the absence of a specific provision that 
prohibits discrimination. Without an explicit 
explanation to the word makes the claim 
of employment discrimination ineffective 
even though less favourable incidences are, 
to some extent, prevalent in the workplace 
particularly when it arises in covert and 
subtle ways. In response to the current 
fact and in the light of Article 8 of the 
Federal Constitution as discussed above, 
it is therefore recommended for Malaysia 
to legislate a specific provision or law that 
prohibits employment discrimination or any 
discrimination practices. It is predictable 
that by having a specific law, the problem 
can be addressed more effectively and 
seriously.
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estimates of the GAWI. The results show 
that Iran shares the 75th rank with the 
neighbouring Turkey out of the total of 97 
countries covered by the Index. For Iran, 
domains of Health Status hold a relatively 
higher rank and the Capability and Enabling 
Environment being at the lowest rank. 
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ABSTRACT

The world population is ageing as a consequence of demographic changes: the number 
of older persons will double from its current number of about one billion people to two 
billion by 2050. Iran is no exception in this respect as its population of older persons 
would reach approximately 29 million by 2050. This speed of ageing categorizes Iran 
as a fast ageing society, emphasizing the need for adopting comprehensive policies and 
interventions to address issues related to older ages. To this end, constructing monitoring 
instruments will facilitate evidence-informed policymaking. One such recently developed 
instrument is the Global AgeWatch Index (GAWI) which consists of four domains and 13 
indicators, namely Income Security, Health Status, Capability and Enabling Environment. 
This paper constructed GAWI to measure well-being for older people in Iran and determine 
the country’s relative position in comparison to 96 other countries included in the latest 





























Wellbeing of Older People in Iran

423Pertanika J. Soc. Sci. & Hum. 28 (1): 409 - 424 (2020)

REFERENCE 

Abbasi-Shavazi, M. J., McDonald, P., & Hosseini-
Chavoshi, M. (2009). The fertility transition in 
Iran: Revolution and reproduction. Dordrecht, 
Netherlands: Springer.

Gallup. (2013). Gallup analytics. Retrieved May 22, 
2013, from https://analytics.gallup.com

HelpAge International. (2015a). Global age watch 
index 2015: Insight report. London, England: 
Author.

HelpAge International. (2015b). Global age watch 
index 2015: Methodology update. London, 
England: Author.

International Labour Organisation. (2013). Key 
indicators of the labour market, labour 
force participation rate. Retrieved February 
17, 2015, from www.ilo.org/empelm/what/
WCMS_114240/lang--en/index.htm

Koosheshi, M., Khosravi, A., Alizadeh, M., 
Torkashvand, M., & Aghaie, N. (2014). 
Population ageing in I. R. Iran: Socio-economic, 
demographic, and health characteristics of the 
elderly (Research Report of a Joint Project, 
University of Tehran, United Nation Population 
Fund and Statistical Research and Training 
Center). Retrieved July 6, 2016, from ). Jadavel-
e-omre keshvar bar asas-e-amarhaye sabte 
marg dar Iran [Constructing life tables based 
on registered data for Iran in 2011 and 2012]. 
Tehran, Iran: Insurance Research Center (Central 
Insurance of Iran).

Koosheshi, M., Niakan, L., & Darzi, R. S. (2017). 
Tadvine hesabhaye melli enteghalat dar iran: 
daramad-e-kar va masraf  [Constructing 
national transfer accounts: Labour income and 
consumption]. Tehran, Iran: National Institute 
of Population Studies.

Lee, R. (1994). The formal demography of population 
aging, transfers, and the economic life cycle. In 
G. Linda & S. H. Pretson (Eds.), Demography 
of ageing. Washington, USA: National Academy 
Press.

Mirzaei, M., Koosheshi, M., & Naseri, M. (1996). 
Baravord va tahlil-e shakheshaye hayati-
jamiati dar Iran dar sarshomarihaye 1365 and 
1370 [Estimating and analyzing demographic 
measures of Iran in censuses 1986 and 1991]. 
Tehran, Iran: Population Division, Institute 
for Social Research and Studies, University of 
Tehran.

Saraei, H. (1997). Gozar-e jamiati-e Iran: Molahezat-e 
moghadamati [Demographic transition in Iran: 
Preliminary statements]. Journal of Social 
Science, 9(Fall), 1-18.

Sharifi, M. (2006), Marhal-e enteghali marg-
o-mir, shavahedi az estemrar-e enteghal-e 
epidemiologic-e Iran dar dahey-e akhier 
[Association of mortality and epidemiological 
transition in Iran: Evidence from the last decade]. 
Journal of Population Association of Iran, 1(2), 
171-194.

Statistical Center of Iran. (2013). Household income-
expenditure survey 2013. Retrieved July 6, 2016, 
from https://www.amar.org.ir/english/Metadata/
Statistical-Survey/Household-Expenditure-and-
Income 

World Bank. (2013). GNI per capita, PPP - World 
Bank data. Retrieved June 10, 2016, from https://
data.worldbank.org/indicator/ny.gnp.pcap.pp.cd 

Zaidi, A. (2011). Exclusion from material resources 
among older people in EU countries: New 
evidence on poverty and capability deprivation 
(Policy brief series). Vienna, Austria: European 
Centre for Social Welfare Policy and Research.



Majid Koosheshi, Kambiz Kabiri and Asghar Zaidi

424 Pertanika J. Soc. Sci. & Hum.28 (1): 409 - 424 (2020)

Zaidi, A. (2013). Global age watch index 2013: 
Purpose, methodology and results. London, 
England: HelpAge International.

Zaidi, A., Gosior, K., Zolyomi E., Schmid, A., 
Rodrigues, R., & Marin, B. (2017). Measuring 
active and healthy ageing in Europe. Journal of 
European Social Policy, 27(2), 138-157. 













Giti Razieh Khazaie, Seyed Abolhasan Riazi and Taghi Azadarmaki

430 Pertanika J. Soc. Sci. & Hum. 28 (1): 425 - 440 (2020)

attitudes and behaviours. 
2.	 Prophecies and religious beliefs 

exist in the unconscious memory of 
societies and give them social and 
cultural content. Therefore, even in 
a social system with less attention 
to religious rituals, religion is a key 
factor in shaping behaviours and 
attitudes.

3.	 Religious beliefs, whether in form 
of religious or moral propositions, 
or in the form of their ecological 
approach, establish the relationship 
between human and environment, 
determine how to view nature, how 
to communicate with it, how to use 
it, and, in general, where human is 
located as part of the nature. 

4.	 Political and economic institutions 
are not sufficient to establish a 
balanced relationship between 
humans and nature. The institution 
of religion has a powerful influence 
in constructing behaviours towards 
the environment.

5.	 Environmental ethics, which is 
one of the major environmental 
protection strategies, guides us to 
focus on religion as a protective 
solution.

Typology of Religions 

To understand the ecological approach 
of religions and to understand how the 
relationship between humans and nature is 
constructed, a comparative study has been 
done in three groups of religions. Each of 
these religions, based on their historical, 

identical, and cultural status in societies, 
is one of the important identical societal 
layers which somehow determine the socio-
cultural identity of the Iranian society.

1.	 Semitic or Abrahamic religions, 
including Judaism, Christianity, 
and Islam, are an important feature 
of the cultural and social context 
of Iran; the cultural-religious 
identity of a society is constructed 
through the meaning system of 
these religions. Being located in 
the Middle East -the origin of 
Abrahamic religions- makes these 
religions key to shaping the cultural 
identity of the society. The long 
history of Abrahamic religions 
in the region, and the cultural 
dominance of Abrahamic religions 
globally and in Iran, make the 
identity given by these religions a 
crucial component in any study of 
religion. 

2.	 Religions of ancient Iran form 
the historical identity of Iranians. 
The ancient Iranian religions, in 
addition to being part of Iranian 
society, are part of the historical 
identity of the Iranian community 
due to civilizational attachments of 
identity. Religions of ancient Iran 
are still represented in some parts of 
society and reflect an important part 
of the semantic religious identity of 
Iranians. 

3.	 East Asian religions, including 
Hinduism and Buddhism, are 
considered “religions in the shade” 
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“The Place of Human in the World” 
Based on Concerned Religions

Humans’ relationship with the world is 
determined by the role individuals assume 
for themselves based on their religious 
or ideological attitudes. Humans behave 
based on the criterion of their status in the 
world. Part of this worldview is shaped by 
the religious approach to human status in 
creation. Religions describe the position of 
the human in the world and teach humans 
what their role among other beings is and 
what place they occupy in relation to nature 
and other beings. This notion of human-
nature relations is called ecology. Ecology 
deals with how humans relate to nature 
determine how this relationship plays a role 
in protecting nature, and at what level it is 
destined to destroy it.

Semitic Religions. In Sami religions, there 
are two main axes that represent the status 
of the human in nature:

1.	 belief in the superiority of human 
over all creatures;

2.	 belief in conquering dominance of 
human beings over nature.

In Semitic religions, the human being 
is superior to all creatures. This approach 
places human beings in a position beyond 
all creatures and all creatures are under 
human control. In the holy book of Islam, 
it is mentioned that: “The Lord created 
human, created heaven and earth and 
ordered the cosmic system to follow and 
conservation work to include spiritual elements and 
for contemporary religion and spirituality to include 
awareness of and engagement in ecological issues 
(Sercey, 2007).

prostrate him” (Quran 1: 34). With respect to 
Abrahamic religions, “All beings have been 
commanded to obey human and prostrate 
him” (Quran 1: 30-33).

In Semitic religions, human is generated 
from nature (natural components), but nature 
intrinsically is naughty, evil, submissive, 
and low-value. Based on this approach, 
human has been promoted to the position 
of superior of all creatures due to the Spirit 
of God in him. During her/his life, he has 
always consisted of these two natural and 
spiritual parts; her/his natural part is her/his 
submissive and low-value part in the human 
biological system. This approach considers 
nature to be despicable and worthless.

In Christianity, also, human is superior 
to nature and all creatures. Among the 
creatures, it is only humans who are created 
like God, while the rest are inferior to him. 
In Christianity, mankind is also promoted to 
the status of the Holy Spirit.

In the Old Testament, it is said that 
human is a creature created by God and 
like Him. The divine form of human 
is not transversal, but her/his intrinsic 
features. Verse 1, which is very important 
in understanding the Christian view of the 
nature of mankind and the status of the 
human in nature, reads, “human is created 
in the image of God and in the likeness of 
him”; even after sinning, the image of God 
in her/his identity remains.

In Judaism, God congratulates himself 
for the creation of the new existence, and 
in Genesis (1: 27) it is stated that God 
has created humans like himself. In some 
respects, humans are superior to animals and 
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compulsory, and both human and natural 
benefits and rights should be preserved.

Sometimes, the human’s relationship 
with nature is an interactive and non-
dominant relationship. Human is a living 
person like other beings and does not 
have the right to dominate nature. The 
relationship between humans and nature is 
based on rapprochement, cooperation, and 
coexistence. This is demonstrated in Table 1.

Based on this comparative study, the 
human-nature relationship is significant at 
three levels: 

1.	 In religions of ancient Iran, the 
relationship between humans and 
nature is a balanced relationship; 
it is profitable and non-destructive. 
Both humans and nature enjoy 

balanced rights, and there is not 
a dominant relationship between 
them. See Figure 1 for the illustrated 
information.

Figure 1. The relationship between religion and 
environment in ‘religions of ancient Iran’

2. 	 In Semitic (Abrahamic) religions, 
human is superior to all creatures 
and nature is under the control 
of mankind. Human beings have 
the right to seize the abundant 

Table 1
Comparative table on a religious environmental approach

Ethical 
recommendations Consumption/Resources Relation with nature Religion

The observance of 
the rights of nature 
is optional.

Consumption is unlimited.
Resources are unlimited.

Human is the owner of Nature.
Human is worshipable
Human is the superior of all 
creators
Nature is for humans
Nature must be dominated.

Abrahamic 
Religions

The observance of 
the rights of nature 
is compulsory.

Consumption is unpleasant.
Resources are limited.

Human is not the owner of 
Nature.
Nature is worshipable.
Human is one among 
creatures.
Nature is for humans.
Nature must be respected.

East Asian 
Religions 

The observance of 
the rights of nature 
is compulsory.

Consumption is subject to 
resources.
Resources are limited.

Human is not the owner of 
Nature.
Nature and humans should 
interact. 
Human is one among 
creatures.
Nature and humans co-exist.
Nature must be respected.

Ancient Iranian 
Religions

Human Nature
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programming and proposed methods. 
However, the 1970s are epitomized by the 
prolific growth of EE in the world. This was 
an era of exuberant capacity building for 
the field. The momentum of the legislation 
and activism of the 1960s continued to 
build on both national and international 
levels (Disinger, 2001). According to some 
educators and scholars EE is defined as:

… A continuous activity by which 
the educational society takes into 
account the global reality, the types 
of relationships that human beings 
establish between themselves 
and nature, the problems which 
result from those relationships, 
and their fundamental causes. It is 
developed through practice which 
links the learner to the society, 
values, and attitudes that promote 
behaviours directed towards the 
transformation of that reality, in 
both environmental and social 
terms, and develops in the learner 
the skills and attitudes needed for 
that transformation’. (Teitelbaum 
1978 as cited in Gaudiano, 1999)

Generally, it teaches the concept of 
individual responsibility and, similar to 
traditional education that appreciates law and 
order or religious education that promotes 
morality, this kind of education focuses on 
the fundamental aspects of the environment 
(Orr, 2009). According to Martin, it is 
proven that the implementation of EE in 
many national contexts is a complicated 
process:

…. i f  we do accept  a  more 
socially analytical approach to 
environmental education, this has 
its own problems within the formal 
education system. The overt or 
critical stance to social values and 
ways of life can create concerns 
about motivations, objectivity, 
and sometimes relevance to what 
most teachers think they ought 
to be doing. Using education to 
challenge, even alter, social attitudes 
and values and thereby socio-
economic systems–particularly 
if these are preconceived–poses 
enormous issues of acceptability 
from teachers, school managers, 
parents, and the local and central 
government’. (Martin, 1996)

One of the main elements of EE, not 
only in a local and national view but also 
in a global, human, and environmental 
context is curriculum (Slattery & Rapp, 
2002; Nussbaum, 2006). Efforts should be 
made to include the importance of EE, its 
protection, and its revival into curricula to 
change the learner’s cognitive, effective 
and participatory knowledge, skills and 
behaviour (Carleton-Hug & Hug, 2010). EE 
taps into a broad range of source disciplines 
for its content. Science, mathematics, 
language arts, social sciences, politics, 
and philosophy make up just a part of the 
mix. It also draws from a broad base for its 
pedagogy (Carter & Simmons, 2010). The 
integration of EE with social studies has 
also attracted the attention of scholars due 
to the nature of this field, namely, helping 
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southern cities (Delangizan & Motlagh, 
2013), deforestation, and soil erosion 
(Vlayati & Kadivar, 2006).

It is necessary to consider environmental 
issues in the formal curriculum. The social 
sciences textbooks (SST) are chosen for 
this analysis because, in recent years, 
environmental challenges such as increasing 
air pollution, continuity of droughts, shortage 
of water resources, and invasions of dust 
particles from neighbouring countries have 
emerged as a social issue among Iranians. 
SST was chosen as the target population to 
identify the status of EE in textbooks with 
the following questions in mind:

1.	 To what extent has EE been 
addressed in 10th grade SST?

2.	 To what extent has EE been 
addressed in 11th grade SST?

3.	 To what extent has EE been 
addressed in 12th grade SST?

4.	 To what extent is EE taken into 
account in senior high school SST?

MATERIALS AND METHODS

The research method is descriptive, using 
quantitative content analysis methods in 
order to evaluate senior high school SST for 
the main indicators of EE. The indicators 
of EE include environmental protection, 
man-made environment protection, water 
pollutants, soil pollutants, air pollutants, 
sound pollutants, industrial pollutants, 
environmental pollution and its relation to 
human life, environmental pollution and its 
relation to the life of plants and animals,  
environmental protection in the constitution.

 

The statistical population consists of 
all senior high school SST (3 volumes) in 
the 2017-2018 academic year. Due to the 
limited statistical population, sampling 
was discarded and the whole population 
(i.e. a census) was used as the sample. 
The content of SST was divided into four 
sections based on the cutting operation: 
text, picture, question, and activity. Next, 
the main indicators of EE were analysed in 
each of these sections. Sentences were used 
as the unit of analysis for text, question, and 
activity. The unit of analysis for pictures 
was the pictures themselves. After the 
cutting and classification operations, the 
calculations of selected indicators for each 
section were carried out. Each of these units 
was placed in the relevant table and the 
number of corresponding units was written 
in front of them. To assess its validity, the 
opinions of six experienced teachers (each 
with over 20 years of work experience) 
and two environmental experts were used, 
and test-retest correlation was used to 
measure their reliability. Therefore, after 
two studies on senior high school SST with 
a week between each study, the correlation 
coefficient among the counted frequencies 
was 0.89 which is computed as: 

0.87 +  0.91
2

= 0.89

The content of senior high school SST 
is based on three resources (10th, 11th, and 
12th grade textbooks), the targeted concept 
(EE), and the components (respectively, 
1. environmental protection, 2. man-made 
environment protection, 3. water pollutants, 
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The content analysis checklist for senior high school SST based on environmental education

         Components

                       Resource
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ABSTRACT

This paper investigates how women’s pre-farming careers affect the development of 
their individual activities and their empowerment. Japanese rural women used to work 
in agriculture under patriarchy and therefore did not have any decision-making authority. 
Nowadays, rural women have a variety of non-agricultural knowledge, which they 
acquired well before entering agriculture. It is assumed that their pre-farming careers 
boosted women’s empowerment such as startup women’s activity with own free will. To 
verify this assumption, we conducted semi-structured interviews with seven rural women 
entrepreneurs who had non-agricultural experiences before entering agriculture. From our 
results, we conclude that women’s pre-farming careers have the following two positive 
effects: (1) Rural women acquire decision-making right by using their savings from their 
pre-farming careers for the initial investment of their individual activities; (2) Any kinds 
of the women’s pre-farming careers – even if they are non-agricultural experiences and 
skills – are easy to be used in public relation, negotiation, and selling of their individual 
activities.
Keywords: Individual activity, Japan, pre-farming career, rural women entrepreneurial activity, women’s 
empowerment, web-based group

INTRODUCTION 

Background

Gender equality is of great importance in 
the world. In Japan, women in rural areas 
play an essential role. Fifty years ago, 
rural women were considered a labor force 
who helped with family farming, but their 
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viewpoints were not accepted, especially in 
family agriculture. However, rural women 
succeeded in improving their position in 
family farm management through women’s 
entrepreneurial activities (Tsutsumi, 2010). 
These activities not only include assisting 
in primary agricultural production, but 
also value-adding through food processing, 
establishing restaurants, and food education. 
Women, through these activities, utilize 
their housework experiences. Women 
have advanced into society thanks to 
housework simplified by the home appliance 
revolution over the past 50 years (Tsutsumi, 
2000). The number of women accounts for 
approximately 50% of the total farming 
population (Ministry of Agriculture Forestry 
and Fisheries [MAFF], 2018), and the 
importance of women’s workforces has 
been recognized and considered as being 
equivalent to that of men (Hara-Fukuyo & 
Ouchi, 2012).

The MAFF started to support rural 
women’s activity to pursue their economic 
independence and empowerment. In order 
to strengthen the support, MAFF named it 
“Rural Women’s Entrepreneurial Activity 
(RWEA)” to make clear their position in 
the agricultural system and to offer more 
support to their activities (Joseini Kansuru 
Bijon Kenkyukai [Society for the Study 
of Women’s Vision], 1992). MAFF’s 
target was mainly women’s traditional 
groups such as the women’s unit from the 
already established agricultural cooperative 
association. Under MAFF’s support, 
the traditional group performs the same 

activities in cooperation with the group’s 
members. The number of RWEAs recently 
reached approximately 10,000 (MAFF, 
2017). These activities helped to solve social 
problems, particularly women’s economic 
independence, and to promote women’s 
empowerment. Nowadays, it has become 
the hub for social enterprise in regional 
activation (Sawano, 2012).  

R u r a l  w o m e n  i m p r o v e  t h e i r 
empowerment through RWEAs; however, 
they still are not equal to men in terms 
of obtaining decision-making rights in 
agricultural management and borrowing 
from banks due to low retention of fixed 
assets (Egami, 1997). For this reason, it is 
considered difficult for rural women to start-
up entrepreneurial activity by the individual. 
Although, recently the number of individual 
activities has increased since 2000 which 
is also supported by MAFF (Figure 1). We 
hypothesized that their savings, which are 
obtained from their pre-farming careers, 
encourage them to start-up their individual 
activity. Figure 2 illustrates that most rural 
women in recent years had pre-farming 
careers, with more than 65% of rural women 
aged between 30-50 years moving into 
farming after having worked outside of 
agriculture. For that reason, rural women 
have savings and diverse skills resulting 
from differing pre-farming careers. 

Therefore, in this study, we focus on 
how to use rural women’s pre-farming 
careers in their RWEA each step and the 
effect of women’s empowerment.
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Related Work

This section relates preceding studies 
with our study from the viewpoint of the 
utilization of former careers.

Effect of Women’s Former Careers in 
Non-Agricultural Businesses. Boeker and 
Fleming (2010) mentioned that past work 
experiences in the same industrial area 
gave a positive effect on the credibility and 
expertise of entrepreneurs. However, they 

did not take women’s work position into 
account.

Taniguchi (2002) showed women’s 
former careers promoted entry to self-
employment by examining the process of 
transition into self-employment. Xavier 
et al. (2012) also showed that women 
entrepreneurs used their previous job 
experiences in their small or medium 
businesses. The target of these studies 
is entrepreneurial women who made a 
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change from salaried employment to self-
employment. They have not focused on 
agricultural businesses, which is in a 
different situation from ordinal businesses 
(Kagawa & Oda, 2008). We explore the 
effect of women’s former careers in the 
agricultural individual business.

Effect of Women’s Pre-Farming Careers 
in Agriculture. In the research on the effect 
of rural women’s pre-farming careers in 
agricultural management, Katakura (2007) 
mentioned that their pre-farming careers 
effectively improved family farming. He 
also pointed out that the pre-farming careers 
were used especially in marketing and 
financial management. Hara-Fukuyo (2009) 
claimed that rural women starting individual 
activities were more accessible than before 
due to their various skills.

From these studies, it is presumed 
that women’s pre-farming careers have a 
positive effect on the development of rural 
women entrepreneurial activity. However, 
they do not mention what kind of job 
experiences could be used at which step of 
women’s entrepreneurial businesses. From 
these preceding researches, in this study, 
we discover how the pre-farming careers of 
rural women are helping improve individual 
activities and whether it is connected to 
promoting women’s empowerment. 

METHOD

To clarify how women’s pre-farming 
careers affect individual activities, and 
whether it promotes rural women’s women 
empowerment, we focused on the following 

two points: First, the effect of women’s 
pre-farming careers on improving their 
individual activities, and second, the 
outcome of Saitama career-up program 
and the current required support. To further 
understand these points, we selected a 
method of semi-structured interviews 
which could produce rich and detailed data 
sets offering an accurate assessment of the 
characteristics of individuals and phenomena 
(Drever, 1995; Fallon, 2008). Therefore, we 
conducted the semi-structured interviews in 
Saitama prefecture with seven interviewees. 
Table 1 summarizes interviewees’ age, 
the situation of entry to farming, marital 
status, major crops, acreage, and contents 
of activity. The interviewees participated 
in the “Saitama Career-up program for 
agricultural women,” the details of which 
will be given later in this paper. The survey 
period was from September to November 
2017 for 1.5 to 2 hours per person. The 
contents of the interviews were composed 
of the following 12 points: (1) Academic 
and career background, (2) Encounter with 
agriculture, (3) Who decided to start, (4) 
Concrete activity, (5) Technical acquisition, 
(6) Initial investment, (7) Operating fund, 
(8) Number of women entrepreneurial 
activity employees, (9) Sales amount, (10) 
Participation background of the support 
program, (11) Acquired support, and (12) 
Facing problems.

For the survey Saitama prefecture was 
selected, which is located near Tokyo. 
There is a connection with Tokyo by public 
transportation. The prefecture started 
support for the RWEAs by launching the 
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problems but has also had positive effects 
such as confidence creation and formation 
of a new network of RWEAs.

Detail of Web-Based Group Activities

Web-based group activities were established 
by rural women who participated in the 
Career-up program. The web-based group 
differs from traditional groups in several 
ways. 

In many traditional group activities, 
rural women cooperated by producing and 
selling their products. On the other hand, in 
web-based group activities, individual rural 
women entrepreneurs aim to strengthen PR 
and labor productivity by only cooperating 
with the PR and sales department.  

A web-based group activity has the 
following characteristics: First, there are no 
rules or restrictions. Members of a traditional 
group activity hold regular meetings on food 
processing and decision-making. The web-
based group members do not need to attend 
meetings. They share information on SNS 
instead of hosting regular meetings. 

For these reasons, this group activity is 
considered web-based and is referred to as 
a web-based group in order to differentiate 
it from the rural women’s traditional group.

Interviews with participants from the 
web-based group activity revealed that they 
felt positive about areas such as branding, 
personal problem-solving, expansion 
of sales channels, and PR promotion. 
Participants also indicated that they planned 
to be developed collaborative products in 
order to share each member’s customers. In 
addition, some respondents answered that 

group activities could use collective abilities 
to develop individual activities further. 
However, because web-based groups have 
only recently been established, a detailed 
investigation has not yet been undertaken. 
For that reason, further inquiry into the web-
based group is necessary. 

DISCUSSION

As it is described in Section 3.1, all the 
interviewees use their pre-farming careers in 
their individual activity. We concluded that 
pre-farming careers relevant to agriculture 
are easy to use in planning, product 
development, and food processing in their 
activity categories.  On the other hand, 
public relations, negotiation, and selling do 
not depend on their activity contents. These 
categories are involved in all individual 
activities. Thus, the non-agricultural career is 
easy to use in these non-depends categories.  
In previous research, rural women’s pre-
farming careers were pointed out to be 
utilized in financial management and selling 
(Katakura, 2007). However, we show that 
any kind of women’s pre-farming careers 
could use in public relations, negotiation, 
and selling of RWEAs too.

In addition, many respondents started 
individual activities on their own free will. 
Their goals have changed from the economic 
independence set by MAFF to earning extra 
income from their family farm management. 
Being able to start individual activities 
on their own signifies that their ideas 
and abilities are accepted in family farm 
management. Likewise, it can be said that 
working for their family farm management 
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increases their level of participation. 
Additionally, women’s pre-farming careers 
provide not only non-agricultural skills but 
also savings. The number of women with 
savings is increasing, thanks to salaries from 
their pre-farming careers. Earlier, funding 
for rural women, such as securing initial 
investment expenses, was difficult without 
the family’s acceptance. Therefore, it was 
difficult for them to start their activity or 
to make decisions in their family farm 
management. This investigation reveals that 
rural women are currently able to establish 
their own activities by using their savings. 
Even if their activities are a part of family 
agricultural management, women who pay 
the initial investment take command of their 
activity’s management. Hence, it can be 
said that the abilities and savings of rural 
women are helping foster rural women’s 
empowerment. However, only their savings 
are not enough to cover the additional 
development of their activity. 

 By studying the Career-up program, 
women who participated in the program 
are able to address various issues such as 
gaining affirmation of their entrepreneurial 
activities, solving problems through 
personal consulting, and expanding their 
network. Although each rural woman 
entrepreneur faces different issues, the 
support they require also differs. It is, 
thus, difficult to make recommendations 
for supporting the diverse needs of the 
group members. One potential solution that 
each participant attends to most pertinent 
seminars individually to information 
gathering. 

For the above reasons, the research 
is focused on web-based group activities 
that were established by rural women who 
participated in the Career-up program. 
It is believed they could improve their 
entrepreneurial activities through the 
web-based group activity. The women 
realize that the effects of web-based group 
activities, such as public relations, are 
being strengthened more than individual 
activities. Moreover, women entrepreneurs 
shared their customers with other members 
of the web-based group, such as products 
developed in collaboration for the expansion 
of sales channels. As their group activity 
inferred, these improved their individual 
activities. Additionally, it can be said 
that group activities have further positive 
effects such as the reduction in sales 
cost, improvement of the external image, 
acquisition of consulting partners, and it 
would be easier to receive support from 
the local extension center than individual 
activity. We think that the web-based group 
activity would not only solve the problems 
of individual activity, by utilizing members 
with various pre-farming careers but would 
also lead to women’s empowerment.

CONCLUSION

This study aimed to find out the effects 
of women’s pre-farming careers in the 
development of individual activities and 
women’s empowerment. We interviewed 
seven entrepreneurial rural women who 
participated in the Career-up program. 
From their response, we narrowed in on 
two points: the effect of their pre-farming 
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careers on their individual activity, and the 
development of their activity through the 
Saitama Career-up program. Based on these 
points, we further analyzed and discussed 
their responses. 

It is clarified that rural women utilize 
their pre-farming careers in all aspects 
of their activity (e.g., management, food 
processing, selling, and PR). They developed 
their individual activity using their non-
agricultural experience and knowledge. 
Through the interview, we discovered 
two points about empowerment. First, 
they regarded their individual activities as 
benefitting the whole family agricultural 
management. Therefore, it can be said 
that women are beginning to participate in 
management. Secondly, they had acquired 
the authority of decision-making in their 
activity. This is because they spent their 
own savings for the initial investment in 
their activity. The savings have been earned 
through their pre-farming careers, which is 
before they entered the family agricultural 
management. However, if there is a shortage 
of funds needed to expand rural women’s 
individual activity, we need to find a way 
to solve the problem in the future. 

Ru ra l  w omen  have  deve loped 
entrepreneurial activities that utilize their 
pre-farming career skills. On the other 
hand, the diversity of pre-farming careers 
has made providing support for their 
entrepreneurial activities difficult. Women 
are trying to solve the above problems 
using the web-based group. They overcome 
their lack of abilities by collaborating with 

members who have those required skills, 
gained from their various pre-farming 
careers. Furthermore, through the interview, 
we were able to assume that web-based 
groups are more likely to benefit than 
individual activity, such as the promotion 
of public relations.

The findings of this research indicate 
that the pre-farming careers of rural 
women not only lead to the development of 
individual activities but also promote the 
empowerment of rural women. Moreover, 
it is presumed that the web-based group 
activity much improves their individual 
activity. The web-based group may lead 
to opening a new path to rural women’s 
empowerment. 

This research has its limitations because 
it is focused on the small and medium scale 
of individual RWEAs. Therefore, our results 
cannot be directly applied to large-scale 
activities. In addition, we revealed the pre-
farming careers’ effect only qualitatively 
by semi-structured interviews. Further 
quantitative studies need to be conducted to 
show what kind of pre-farming careers have 
how much effect on each step of RWEA.
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al., 2015). In addition, it is widely reported 
that less energy-consuming lifestyles, such 
as those involving increased sedentary time 
and usage of electronic devices such as 
smartphones, tablets, personal computers, 
and videogames, have been pervasive 
particularly in rapidly developing urban 
areas (Dong et al., 2017). Due to these 
changes in dietary and lifestyle habits, the 
proportion of overweight and obese people 
is increasing for both men and women (Su 
et al., 2015). As a result, the prevalence rate 
of noncommunicable or lifestyle diseases 
such as cardiovascular diseases, diabetes, 
and hypertension is higher in the order of 
China > Korea > Japan in East Asia (Ma 
et al., 2017). At the moment, addressing 
the increasing number of diseases and 
preventing adult overweight and obesity 
have become an urgent policy issue in 
China.

For this reason, a wide range of 
research on overweight, obesity, and 
noncommunicable/lifestyle diseases has 
been done actively in China in recent years. 
Previous Chinese studies can be broadly 
divided into 1) studies on factors resulting 
in overweight and obesity; 2) studies on 
factors resulting in noncommunicable/
lifestyle diseases; and 3) studies on factors 
affecting dietary behavior that have been 
highly associated with overweight, obesity, 
and non-communicable/lifestyle diseases.

The first study mentioned above, 
which is most closely related to our study, 
points out that the factors associated with 
overweight and obesity include excess 
calorie intake or carbohydrate, lipid, and 

protein intake along with the westernization 
of diets (Hu et al., 2002; Ma et al., 2017; 
Su et al., 2017); rising age (Hu et al., 2002; 
Su et al., 2017; Zhou et al., 2017); marital 
status (Hu et al., 2002; Zhou et al., 2017); 
education level (Hu et al., 2002; Su et al., 
2017); income and economic levels (Hu 
et al., 2002; Su et al., 2015, 2017); less 
frequent physical exercise (Dong et al., 
2017; Hu et al., 2002; Su et al., 2015, 2017; 
Zhou et al., 2017); long television viewing 
time (Dong et al., 2017); lack of sleep (Gong 
et al., 2017; Su et al., 2017); more frequent 
eating out (Dong et al., 2017); less frequent 
eating of vegetables and fruits (Dong et al., 
2017); more frequent eating of snacks and 
nocturnal meals (Watanabe & Yu, 2016), 
smoking (Hu et al., 2002; Su et al., 2017), 
and drinking alcohol (Hu et al., 2002; Su 
et al., 2017); misunderstandings of parents 
and grandparents about the appropriate 
weight of children and grandchildren (Jiang 
et al., 2007; Shi et al., 2007); and place of 
residence (Su et al., 2017).

However, while Hu et al. (2002) pointed 
out that the higher the education level, 
the higher the obesity level for both men 
and women, Su et al. (2017) reported the 
negative correlation between education and 
obesity level for women. Moreover, various 
contradicting results of the relationship 
between income levels or economic status 
and overweight/obesity prevalence have 
been reported. For instance, although Hu 
et al. (2002) found, irrespective of gender, 
a person in the higher-income group was 
more likely to be overweight/obese, Su et 
al. (2017) found the significant correlation 
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the value of RR rises by 1.140 (= 2.140 – 
1.000) between the 20s and 30s groups, it 
rises by 1.656 (= 3.796 – 2.140) between 
the 30s and 40s groups, by 0.484 (= 4.280 
– 3.796) between the 40s and 50s groups, 
and by 2.266 (6.546 – 4.280) between the 
50s and 60s groups. Except for the 40s 
group, the proportion of being overweight 
increases more rapidly with rising age. 
Therefore, we should pay attention to the 
possibility that the proportion of people 
who are overweight will increase with age. 
Previous studies (Hu et al., 2002; Ma et 
al., 2017; Su et al., 2017) had shown that 
obese Chinese adults were more likely to 
consume calories and carbohydrates, lipids, 
and proteins. Considering the evidence 
that the increase in high-lipid and high-
calorie diets is responsible for the increase 
in lifestyle diseases in China (Du et al., 
2004), it is important for the government to 
further promote awareness-raising programs 
and activities targeting middle-aged and 
elderly people to disseminate information 
on healthy diets and nutritional balance 
commensurate with their age to prevent 
noncommunicable or lifestyle diseases.

Because the RR of eating meals at 
regular times is significantly less than 1 
(RR = 0.680), the more irregular the dietary 
time is, the more likely the individual 
is to be overweight. In view of the fact 
that breakfast skipping and disturbed 
dietary habits in a broader sense induce 
noncommunicable/lifestyle diseases (Luo et 
al., 2016; Yang et al., 2015), the importance 
of regular eating habits, along with the 

abovementioned proper energy intake and 
nutritional balances, should be recognized 
anew.

The RR of the relative living standards 
is significantly higher than 1 (RR = 1.417), 
showing that those who feel their living 
standards are lower than those of other 
households living around them tend to be 
overweight. However, the dummies for 
annual household income and subjective 
satisfaction with daily life were not 
significant. In the rapidly growing Chinese 
economy, it has been pointed out that 
there is a tendency for consumers in urban 
areas to take on conspicuous consumption 
behavior by the Veblen effect. Those who 
feel that their standard of living is relatively 
low may tend to consume high-lipid, high-
calorie meat, which is a relatively expensive 
ingredient with high-income elasticity, as 
a result of their conspicuous consumption 
behavior in accordance with the standard of 
people living around them. In this respect, 
a more detailed analysis using other data is 
needed.

In the estimation result of obese persons, 
the RRs of gender dummy; age dummy 
in the 50s and 60s groups; stress and 
depression intensity; subjective satisfaction 
with daily life; and the dummy for annual 
household income less than 50,000 yuan, 
100,000 yuan or more, and 125,000 yuan 
or more were significant. The RR of the 
dummy for gender is greater than 1 (RR = 
1.791), and male adults are more likely than 
female adults to be obese. Similar to the 
estimation results of overweight persons, the 
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between more detailed lifestyle factors and 
obesity may need to be considered given the 
fact that increased sedentary, TV-viewing, or 
videogame-playing times increase obesity 
and the risks of future cardiometabolic 
diseases (Dong et al., 2017; Ye, 2018). A 
more detailed analysis using longitudinal 
data remains an issue for further study.

CONCLUSION

This study aimed to examine the factors 
determining adult overweight or obesity 
in urban China. The multinomial logistic 
regression analysis was performed using 
individual questionnaire data from the 
SPEPP conducted by Osaka University in six 
urban cities: Beijing, Shanghai, Guangzhou, 
Chengdu, Wuhan, and Shenyang. Estimation 
results from the multinomial logistic model 
show that 1) women and those who are 
not in good health tend to be lean; 2) men, 
middle-aged people, those eating meals 
irregularly, and those with a lower relative 
standard of living tend to be overweight; 
and 3) men, middle-aged people, those 
with a strong sense of stress and depression, 
those with a lower level of satisfaction with 
life, and those with lower or higher annual 
household incomes tend to be obese.

The results of this analysis suggest a 
need to further strengthen awareness-raising 
activities aimed at preventing overweight 
and obesity in men and middle-aged and 
elderly people. To do so, it is necessary 
to strengthen the provision of information 
on food and health particularly for men 
and middle-aged people on websites or 
social network services where information 

is frequently collected and, at the same 
time, to activate food education activities 
for middle-aged people in the workplace 
and for elderly people in the community. 
Furthermore, to not only promote regular 
dietary habits but also improve living 
satisfaction and strengthen resistance to 
stress, it is necessary to provide opportunities 
to learn about improving coping skills from 
early on through public relations activities 
by the government and various educational 
activities at workplaces and communities as 
well as through educational opportunities 
in schools.
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ABSTRACT 

In 2010, Indonesian banks implemented International Financial Accounting Standards 
(IFRS) for reporting information about financial instruments. The adoption is hypothesized 
to make risks more transparent. Its effect on the relevance of accounting information 
reported by publically traded Indonesian banks from 2007-2013 was investigated. Contrary 
to our expectations, value-relevance and risk-relevance of accounting information declined 
after the adoption of IFRS. Findings suggest that IFRS exerts a lesser influence on the 
relevance of accounting information in developing countries with smaller, less liquid, and 
weakly enforced capital markets.
Keywords: Accounting information quality, financial instruments, IAS 32, IAS 39, IFRS 7, risk relevance, 
value relevance

INTRODUCTION 

Indonesia adopted International Accounting 
Standard (IAS) 32 or International Financial 
Reporting Standard (IFRS) 7 and IAS 39 
for financial instruments (collectively, 

IFRS-FI to align Indonesian accounting 
with internat ional  s tandards) .  The 
adoption changed the scope, recognition, 
measurement, presentation, and disclosure 
of information about financial instruments 
presented on financial statements. The 
adoption is expected to increase banking 
transparency in which financial assets 
and liabilities dominate its balance sheets. 
Therefore, comprehensive disclosure of risk 
exposure and risk management of financial 
instruments would help stakeholders to 
understand banks’ risk appetites better, thus 
would improve their monitoring capability. 
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Indonesia’s banking industry criticized the 
IFRS adoption for its drawbacks, including 
costly implementation, negative effect on 
earnings volatility, less timely determination 
of loan loss provisions, and high complexity. 
Some argued that the use of fair value 
on markets with low capitalization, less 
liquidity, and weak legal enforcement 
increase more potential misstatement 
compared to the use of historical cost. 

This research investigates how the 
adoption of IFRS-FI affects the quality 
of accounting information reported by 
Indonesian banks. Increased use of fair value 
is expected to better reflect the economic 
value of financial assets and liabilities, 
thereby improving the relevance of book 
value. Although compulsory use of fair value 
would escalate the bank’s earnings volatility, 
yet, the incurred loss model of IAS 39 is 
capable of limiting earning management 
which is conducted through manipulation of 
loan loss provisions. Accordingly, adoption 
of IFRS-FI is expected to improve the 
quality of accounting information reported 
by Indonesian banks.

Using a sample of all publically 
traded Indonesian commercial banks for 
2007-2013, contrary to expectations, this 
research finds that adopting IFRS-FI have 
a negative effect on the value-relevance 
and risk-relevance of financial assets and 
liabilities reported in financial statements. 
The relevance of net income and total 
comprehensive income volatility after 
implementation of IFRS-FI is also declined.  
In short, the research shows that adopting 
IFRS-FI impairs the relevance of book value 
of a financial asset, financial liabilities, 

and income in financial statements. This 
finding supports the argument that adopting 
fair value accounting in illiquid and weak 
legal enforcement has magnified potential 
for financial misstatement compared to 
historical costs.

This research establishes new contexts 
for studying the fair value reporting of 
financial instruments, namely: the context 
of the banking industry and the Indonesian 
context as one of the developing economies. 
Prior research on fair value accounting 
practices (Ahmed et al., 2006; Barth et al., 
1996; Venkatachalam, 1996; Zhang, 2009) 
address developed countries, where firms 
have incentives for transparency, capital 
markets are active, and legal enforcement 
is strong. Ali and Hwang (2000) found that 
in countries with bank-oriented financial 
systems, accounting information had less 
relevance than in countries oriented toward 
capital markets. Fair value accounting raises 
the potential for misstatements compared to 
historical cost accounting. Indonesia as one 
of developing economies has low market 
capitalization illiquid markets and weak 
legal enforcement that give management 
greater opportunity to manipulate the fair 
value and reduce the reliability of financial 
asset reporting.

Literature Review

Effect of IAS 32/IFRS 7 and IAS 39. 
Adoption of IFRS-FI had a significant effect 
on Indonesian banks. Three features of 
IFRS-FI that affect the quality of Indonesian 
banks’ financial statements are discussed 
follows.
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Determining Loan Loss Provisions. Before 
the adoption, banks calculated loan loss 
provisions under Regulation of Bank 
Indonesia. Criteria for determining credit 
quality and reserves are required for each 
credit quality classification. In contrast, 
IAS 39 places more emphasis on the 
impartial evidence of value declines and on 
the evaluation of the possibility of decline 
at balance sheet date. Estimated loan loss 
provisions are calculated and performed 
individually and collectively which requires 
the probability of default data and historical 
loss of data for at least three years back.

Use of Fair Value Accounting. Changes in 
Indonesian accounting standards post-IAS 
39 led to the increase of fair value application 
as follows. First, all financial instrument 
items are measured by initial recognition 
based on fair value plus transaction cost 
(except for fair value through profit and loss 
exclude transaction cost), while in previous 
SFAS, financial instruments not for trading 
is measured by acquisition cost. Second, 
although the financial instruments are not 
for trading, they are allowed to be measured 
using fair value at the balance sheet date 
(fair value option). Third, IAS 39 is more 
extensive than previous standards, for 
example, loan that in previous accounting 
standard is not included in the scope of 
financial instruments but is included in the 
current standard.

Financial  Ins truments  and Risks 
Disclosures. IAS 32 revised IFRS 7 to 
require more disclosures than previous 

Indonesian standards. Under previous 
standards, information disclosed for each 
group of securities covers an aggregate of 
fair value, unrealized gains, and acquisition 
cost (including unamortized premiums and 
discounts). IAS 32 revised IFRS 7 requires 
an entity to disclose a fair value for each 
group of financial assets and liabilities along 
with a description of how was fair value 
was determined. In addition, the current 
standard requires disclosure of qualitative 
and quantitative information about the 
significance of financial instruments to an 
entity and the nature and extent of their 
risks. All Indonesian banks had to adopt IAS 
32 and IAS 39 completely in 2010.

Empirical Evidence of the Effect of IFRS-
FI Adoption and Fair Value Accounting 
on Financial Statement Quality. Barth 
(1994a, 1994b), Bernard et al. (1995), and 
Beatty et al. (1996) found that disclosures 
under fair value accounting were relevant 
to investors and reliably reflected in stock 
prices. Barth et al. (1996) found that 
estimated fair values of loans, securities, 
and long-term liabilities were more relevant 
than historical cost. Landsman (2006) 
reviewed capital market research in the 
United States, the United Kingdom, and 
Australia. He examined the relevance of 
fair value in accounting and concluded that 
it (recognition or disclosure) was relevant 
to investors. However, the magnitude of 
measurement errors and sources of fair 
value estimation influenced the degree of 
relevance.



Viska Anggraita, Hilda Rossieta, Ratna Wardhani and Buddi Wibowo

518 Pertanika J. Soc. Sci. & Hum. 28 (1): 515 - 532 (2020)

Prior research also examines the impact 
of IFRS-FI using data from developed 
economies. Studies generally find that 
adopting IAS 39 adds relevance to accounting 
information (Duh et al., 2012, Fiechter, 
2011) and reduces earnings management 
via loan loss provisions (Leventis et al., 
2011). Bonetti et al. (2012) and Gaynor et 
al. (2011) found that financial instrument 
disclosures based on IFRS 7 supported 
users’ understanding and interpretation.

Hypotheses Development

The information has value-relevance when 
it correlates significantly with predicted 
market values (Barth et al., 2001). If 
the relationship is significant, then, it is 
assumed that accounting information is 
sufficiently relevant and reliable enough to 
be reflected in the market prices. Application 
of IAS 39 increases the use of fair value 
accounting for banks financial assets and 
liabilities. Theoretically, the use of fair 
value measurement increases the relevance 
of financial statements because assets and 
liabilities in financial statements reflect the 
economic value at the balance sheet date 
so that it is highly relevant and useful in 
decision-making. 

Fair value accounting better reflects 
market conditions, thereby providing more 
timely information, improving transparency, 
and facilitating rapid remedial action 
(Swamy & Vijayalakshmi, 2012). According 
to Barlev and Haddad (2007), earnings based 
on historical costs do not reflect earnings 
quality and are inadequate for investment 
decisions. Hence, theoretically, the use of 

fair value measurement will increase the 
relevance of financial statements. However, 
on the other hand, fair value accounting 
opens the opportunity for management 
to manipulate the estimated fair value of 
financial instruments. 

Adopting IAS 39 potentially increases 
the relevance of the financial statement 
value due to the increased use of fair 
value measurement on financial assets and 
liabilities. In addition, a more comprehensive 
disclosure on IAS 32 on fair value and the 
risks exposure associated with financial 
instruments provides more information for 
investors to assess the company. Duh et 
al. (2012) and Fietcher (2011) using data 
from developed country found that the 
adoption of IAS 39 increased the relevance 
of accounting information in the bank’s 
financial statement. Based on this argument, 
the following hypotheses are proposed:

H1a: Adoption of IAS 32 and IAS 
39, regarding financial instruments, 
enhances the value relevance of 
financial assets

H1b: Adoption of IAS 32 and IAS 
39, regarding financial instruments, 
enhances the value relevance of 
financial liabilities

As explained above, the application 
of IAS 39 increases the use of fair value 
measurements on financial instruments. 
Fair value measurements generate volatility 
in accounting information compared to 
historical cost. Barth (2004) attributed 
increased volatility due to changes in 
real economic value, reflected in changes 







































































Breast Cancer Etiologies

553Pertanika J. Soc. Sci. & Hum. 28 (1): 547 - 562 (2020)

are attributed to supernatural causes and 
non-supernatural causes. 

Theme 1: Supernatural Causes

It was observed that the informants in this 
study attributed their breast cancer illness to 
the role played by supernatural forces such 
as saka and spirit attacks.

Saka (Guardian Spirit). One of the 
informants, a 39 years old cancer patient 
associated her breast cancer illness with 
the role played by saka. In on one of the 
interviews she said:

She believed that her breast cancer 
was due to ‘saka’ that was passed 
down indirectly from her late aunt 
to her. According to her mother, in 
the context of their family, ‘saka’ 
would be matrilineally passed 
down from an elderly female in one 
generation to a younger female in 
the other generation in their family 
tree. She was told by her mother 
that her late grandmother was a 
‘bidan’(midwife) and wanted her 
eldest daughter (her aunt) to take 
over the role as ‘bidan’ from her 
grandmother. However, her aunt 
refused to accept her grandmother’s 
suggestion. A few years later, her 
aunt suffered from breast cancer 
and died not long after that. Many 
of her family members associated 
the cause of her aunt’s illness was 
due to her refusal to become a 
‘bidan’. A night before her aunt’s 

death, she was told by her mother 
that she and some other family 
members saw a ‘lembaga hitam’ 
(black ghost) sat near her aunt’s 
body which disappeared when her 
aunt passed away. No one knows 
exactly what the lembaga hitam 
was and where did it go after that, 
but many believed it was ‘saka’. 
She further explained that when she 
got her breast cancer, her mother 
strongly believed that it was ‘saka’.

Similarly, another informant, a 29 years 
old cancer patient mentioned:

Many of her relatives told her that 
her breast cancer was ‘saka’. This 
was due to several incidences of 
breast cancer in the family on 
her father’s side. She described 
her grandmother (her father’s 
mother) died from breast cancer 
and later two of her father’s sisters 
were also diagnosed with breast 
cancer. Following the incidence, a 
few years later she and one of her 
cousins (her father’s niece) were 
diagnosed with a similar illness. 
However, she narrated did not know 
how the ‘saka’ was passed down 
from one generation to the other 
generation in her family. None of 
her relatives including her late 
father could explain about it to her.

In relation to saka, the Malays strongly 
believe that saka is a causal factor for breast 
cancer illness.
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despite having high production of 
breastmilk. According to her, she 
started to inconsistently breastfeed 
her six months old son when she 
accepted an offer to enroll in a 
professional teaching course. She 
described that she lived on campus 
during weekdays and only went 
home during the weekend. This new 
routine had caused her not only 
unable to consistently breastfeed 
her son but also caused soreness 
in her breasts resulting from high 
production of breastmilk. For 
that reason, she decided to stop 
breastfeeding to avoid ‘bengkak 
susu’ for it also caused throbbing-
like pain or ‘sakit berdenyut-
denyut’. After discussing it with 
her husband, she went to a clinic 
to consult a doctor on her decision. 
She was given medication to stop 
the production of her breastmilk. 
This was believed had caused the 
clog in her breast duct area and 
later developed into the symptom 
of breast cancer. It was confirmed 
by the doctor that the development 
of her breast cancer symptoms was 
caused by the clog in her breast 
duct area.

Several informants narrated that they 
had been informed by the doctors that the 
onset of their breast cancer symptoms was 
caused by a clogged in their breast duct area 
which could be associated with the short 
duration of breastfeeding.

Food. Several informants associated types 
of food consumed with breast cancer 
symptoms. One of the informants aged 
42 for instance, enjoyed eating animal’s 
internal organs and charcoal-grilled food 
for many years before she was diagnosed 
with Stage 2 breast cancer. She described 
as follows: 

She narrated that she loved eating 
animal’s internal organs like 
chicken liver, gizzard, and intestines 
and preferred them to be fried 
before she was diagnosed with 
Stage 2 breast cancer. According 
to the doctor, her preference for the 
food could have contributed to the 
development of her breast cancer 
symptoms. In relation to that, she 
was advised by the doctor to stop 
the consumption of the animal’s 
internal organs for they were highly 
toxic and rich in calories. The 
doctor explained that an internal 
organ like the liver helped to 
carry body waste produced in the 
body and restore the wastes in 
the body before being purified. 
Therefore, each time when she ate 
any animal’s internal organs, it was 
like indirectly she was eating the 
toxic waste residing in the organ. 
This could bring harm to her health 
and placed her at a higher risk of 
developing many other illnesses.

Besides, several informants also 
attributed high consumption of charcoal-
grilled food such as satay, ikan bakar 
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ABSTRACT

Amateur vlogs on YouTube provide a glimpse of everyday life and reveal things one 
might not normally show in public. This paper explored two case studies, female-run 
YouTube accounts Jamerrill Stewart, Large Family Table and Parsnips and Parsimony, 
and focused on how both accounts blurred the boundaries between private and public lives 
as they invited the audience to know about their domestic lives. It aimed at exploring how 
these female vloggers constructed a particular self-presentation while using YouTube as a 
personal online diary to archive their everyday lives. The study, however, avoided depicting 
vlogs as “reality” because vlogs, just like any other audio-visual medium, could be edited. 
The research findings revealed that in constructing their self-presentation, both women 
offered an unstructured portrayal of large-family lives in comparison to the representation 
of American family lives in other mainstream media, such as television (TV) reality shows. 
By showing the audience incidental and chaotic everyday occurrences for instance, children 
arguing, messy living rooms, or what they called “real life”, these vlogs were redefining 
what was understood as “reality” in audio-visual material.

Keywords: Everyday lives, female vloggers, large family, representation, YouTube

INTRODUCTION

The development of new technologies is 
changing the hierarchy of power in the 
social and political realm, particularly 
regarding gender. These new technologies, 
including social media, have the potential 
to alter the boundaries between private 
(domestic) and public lives, particularly 
for women. New technologies also create 
new spaces for interaction and participation 
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(Molyneaux et al., 2008). Interaction and 
participation are crucial in social media 
because they disrupt the social and cultural 
conventions of patriarchal ideologies, 
creating spaces for women to articulate 
themselves in the virtual public space. The 
cultural representation of women and their 
everyday lives in social media is becoming 
an arena in which socially constructed 
femininity is negotiated, evaluated or even 
reproduced.

YouTube, which was established in 
2005, has evolved into the most popular 
video-sharing website and hosts more videos 
than any of its rivals. It contains many types 
of content; however, most YouTube videos 
are amateur and document the everyday 
lives of vloggers (Godwin-Jones, 2007). 
Strangelove (2010) stated that:

YouTube is not merely an archive 
of moving images. It is much more 
than a fast-growing collection of 
millions of homemade videos. 
I t  is  an intensely emotional 
experience. YouTube is a social 
space. It has become a battlefield, 
a contested ground where amateur 
videographers try to influence 
how events are represented and 
interpreted. (p. 4).

These home videos, according to 
Strangelove, are not merely documentation. 
They also display the expressions and 
creativity of the creators, making YouTube 
a social space for its users. Day-to-day 
activities are represented and interpreted 
through these homemade amateur videos 

(Rettberg, 2014). These videos have become 
a space to connect with other YouTube users 
(Christian, 2009).

YouTube has been utilised by female 
vloggers to articulate their agency even 
though it has been often claimed as a male-
dominated digital technology. Szostak 
(2013) highlighted how female vloggers 
were actively involved in the YouTube 
community based on an analysis of video 
responses to the video “Girls on YouTube”. 
Maguire (2015) argued that female vloggers, 
particularly Jenna Marbles, negotiated with 
the mainstream demand that young girls 
needed to be able to market themselves as 
“hot” if they wanted to gain popularity on 
YouTube. Maguire (2015), pointed out that:

Her strategy is to offer a range 
of self-representations that are 
sometimes contradictory (like the 
nerdy retainer girl, the Master’s 
Degree scholar,  and the hot 
bimbo in this clip), but which are 
pulled together under the Jenna 
Marbles brand. These competing 
representations work to speak 
back to and interrupt the dominant 
narratives of girlhood in digital 
spaces and beyond. (p. 84).

By negotiating with the normative 
ideals of YouTube, these female vloggers 
are constructing an alternative space of 
empowerment. Research has shown that this 
user-generated technology is a potentially 
empowering space for female vloggers 
or even for advocacy work (Horak, 2014; 
Miller, 2017; Maguire, 2015; Szostak, 2013; 
Wotanis & McMillan, 2014).
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However, a research gap exists in regard 
to one type of female vlogger which has 
not been discussed extensively, that is, the 
housewives and mothers from large families 
who have been vlogging and displaying 
their family’s every day live on YouTube. 
Based on my digital ethnography work 
on their channels, by documenting and 
archiving their families’ everyday lives 
they are actually blurring the boundaries of 
the private and the public while contesting 
ideal portrayals of femininity. As most 
blogs focus on personal themes (Nardi 
et al., 2004), boundaries are distorted 
because vloggers invite strangers who watch 
YouTube into their private, domestic lives. 
The two channels chosen as the case studies 
for this article were Jamerrill Stewart, Large 
Family Table and Parsnips and Parsimony. 
The main question is how mothers from 
large families portray their lives in their 
vlogs. It aims to contribute to the scientific 
discussion on YouTube’s female vloggers 
and how this video-sharing platform has 
been used to express new ways of portraying 
oneself and how an individual relates to 
others.

MATERIALS AND METHODS

As explained earlier, this research focused 
on two YouTube accounts namely Jamerrill 
Stewart, Large Family Table by Jamerill and 
Parsnips and Parsimony by Janelle. Jamerill 
and Janelle, the respective vloggers, were 
stay-at-home mothers of eight children and 
they both home-schooled their children as 
well. In their vlogs, audiences were invited 
to see their day-to-day activities, including 

home-schooling time, grocery shopping, 
visits to relatives’ houses or any mundane 
everyday activities they did around their 
houses. The justification for choosing 
these two vloggers was the identities 
they displayed which heavily emphasised 
motherhood, large families, frugal lifestyles 
and home-schooling in comparison with 
other female vloggers on YouTube. As 
argued by Chae (2015), contemporary 
motherhood was characterised by an 
intensive mothering ideology, comparison 
and competition, and these were associated 
with the media. Jamerill and Janelle 
represented not only the scrutiny of who 
could become the perfect mother, but also 
the “real” struggle of motherhood as they 
dealt with their eight children and chose to 
maintain a frugal lifestyle.

By conducting a digital ethnography of 
the vlogs since 2015, this analysis focused 
on how female vloggers controlled their 
self-presentation of femininity, family life 
and motherhood while utilising YouTube 
as a personal online diary. For the last 4 
years, every vlog (1365 videos on Parsnips 
and Parsimony and 464 videos on Jamerrill 
Stewart, Large Family Table) had been 
analysed as soon as it was posted, which 
is a benefit of digital ethnographies in 
which a researcher was able to be an active 
observer of their vlogging activities. The 
main research method was content/textual 
analysis, as vlogs were categorised based 
on reappearing topics, for example, home-
schooling, frugality or how they disciplined 
their children. After categorising the vlogs 
by topic, selected parts of the vlog were 
further analysed for self-presentations of 
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being a housewife/stay-at-home mother 
and non-idealised portrayals of a large 
family. The comments on each vlog and 
how these female vloggers responded to 
these comments were also analysed. Similar 
to conducting participant observation 
in ethnography, comments that drew 
new insights on the dynamics of the 
interaction between the vloggers and the 
commentators were interpreted in relation 
to the aforementioned issues. For example, 
one of the most repeated comments was 
on how well-behaved the children were. 
Hence, one of the issues to be analysed in 
this article was the vlogger’s choice not to 
sensationalise the children’s misbehaviour 
as a part of their agency in controlling their 
self-presentation.

RESULTS AND DISCUSSIONS

Presentation of the Self in Social Media

Erving Goffman’s conceptualisation of self-
presentation within social interactions has 
been used by many scholars in the fields of 
sociology and media studies to make sense 
of how an individual portrays a particular 
impression of him- or herself in response to 
an audience’s expectations. By constructing 
this image, according to Goffman (1956), 
the individual has effectively projected what 
is expected out of them by the audience. 
Goffman (1956) also pointed out:

Self-presentation has different 
degrees, and everything depends on 
the social context. For example, an 
individual would act in a calculating 
manner to evoke particular responses 

from the audience. Sometimes, an 
individual is calculating every 
single thing in his or her action 
without even realising that he or 
she is trying to construct particular 
impressions. All in all, when the 
individual presents himself before 
others, this performance will tend 
to incorporate and exemplify the 
officially accredited values of the 
society, more so, in fact, than does 
his behaviour as a whole. (p. 23).

Many scholars have argued Goffman’s 
notion of self-presentation in everyday 
lives is an insightful and substantial subject 
of analysis; however, Psathas (1996) had 
criticised the lack of systemic organisation 
of his work even though Psathas further on 
explained how Goffman’s work could be 
read in many ways. West’s (1996) evaluation 
of Goffman mapped out his arguments in 
relevance to feminist studies and argued 
that “Goffman’s legacy to this field, then, 
is twofold: 1) an appreciation of how power 
works in spoken interactions between 
women and men, and 2) an appreciation 
of mundane conversation as the means of 
discovering this” (p. 360). Furthermore, 
Goffman (1956) provided an understanding 
that power prevailed in everyday social 
settings and interactions as individuals 
constructed impressions to maintain social 
equilibrium. Within this social context, there 
is an ideal standard created by the powerful 
group; therefore, in self-presentation, one 
has a variety of communication techniques 
available for the specific purpose of fitting 
into the ideal standard.
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Goffman’s conceptualisation of self-
presentation in the social stage has opened 
the discussion on the relationship between 
the audience and producers within mass-
mediated social interaction (Ytreberg, 2002). 
Sannicolas (1997) conducted research on 
online relationships and how people using 
chat rooms portrayed themselves not as who 
they were but more as how they would like 
a potential partner to see them. However, 
Sannicolas also argued that this social stage 
was unique since there was a lack of face-to-
face presence that gave the actor far greater 
control and the opportunity to present “the 
ideal self” while sustaining that presentation 
throughout the interaction. This is the main 
difference between physical interaction 
and interactions in media and social media, 
which means the idea of self-representation 
needs to be profoundly contextualised 
within the specificity of the case study.

Self-Presentation: The “Real” 
Housewives of YouTube

S t r a n g e l o v e  ( 2 0 1 0 )  a r g u e d  t h a t 
understanding how YouTube worked was 
significant in order to problematise the post-
television (TV) era. The TV is no longer 
the most substantial everyday technology; 
amateur videos uploaded on YouTube in 
a more constant and profligate way have 
been embraced as the new medium to see 
the everyday reality of ordinary people. 
YouTube users are concerned with what is 
real and authentic because they watch these 
videos online.

In these amateur videos, creators are 
basically performing their day-to-day 

activities and sharing what they do with 
the YouTube audience. A vlogger becomes 
a performer who regulates and controls 
their own appearance. As explained earlier, 
Goffman’s approach has been used to 
understand the dynamic of the online 
presence of the self. Hogan (2010), in 
reference to Goffman, wrote that since an 
individual presented an idealised version of 
themselves on the social stage, the authentic 
self was evaluated in this conceptualisation 
of self-representation. In other words, 
particularly in social media analysis, the 
discussion of the “real” and “authentic” will 
always be problematic. Furthermore, this 
performance is also limited to the context of 
YouTube as the virtual social space.

Jamerill and Janelle were housewives 
who used YouTube to archive their everyday 
activities and presented it to the public. 
Both housewives were originally bloggers 
and ran their own online businesses from 
home. Jamerill had a home-schooling blog 
which provided free materials for other 
home-schooling mothers, which was the 
reason why she decided to open a YouTube 
channel in August 2010, although she had 
only actively vlogged since the birth of her 
son Daniel in 2014. According to some of 
her videos, particularly her country-porch 
chat videos, in which she sat down on her 
porch and talked to the camera for around 
20-40 minutes explaining particular subjects 
or answering questions from the comments 
section, she stated that she wanted to 
help other mothers did low-budget home-
schooling while living a frugal country life. 
Her eight children (the youngest having 
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been born in July 2017) were often featured 
in her videos. Meanwhile, her husband, 
Travis, was almost invisible in her videos. 

Concurrently, Janelle runs several 
different online businesses. Besides running 
her blog, www.parnsipandparsimonny.com, 
she (and her husband) used to sell things 
they found in garage sales on eBay. They 
quit eBay earlier this year as they decided 
to clean their house and started purging all 
the superfluous items while keeping only 
what they needed. Janelle is also a part-
time Emergency Medical Technician and a 
consultant for Thirty-One Gifts, an online 
business that gives women the opportunity to 
run their own successful businesses selling 
fashionable and functional products. Her 
husband, Art, and seven children are often 
seen in her videos. Unlike Jamerill, who 
shares her life experience with the audience 
in her videos, Janelle’s videos are mostly 
daily vlogs sharing her family’s everyday 
activities, which means that viewers can 
see her children and her husband in almost 
all her videos.

The banners these vloggers used on 
their channels depict the main theme of their 
vlogs or what they wanted to convey to their 
subscribers or other audiences. The name of 
Jamerill’s channel had changed frequently 
over the last few years. Initially, it used to be 
Jamerrill Stewart but in 2015, she changed 

it to The Encouraging Homeschooling Mom. 
In 2016, she decided to have two channels 
and added a channel focusing on food and 
meal planning (The Large Family Table), 
while the other channel solely focuses on 
home-schooling. She finally decided to 
merge the two channels and name them 
Jamerrill’s Large Family Table. In 2019, 
she changed her channel name to Jamerrill 
Stewart, Large Family Table. This flexibility 
and control over her channel, as she often 
reconfigures what she wants to focus on, 
could be read as her authority and agency in 
framing the way she wants to present herself 
(and her family). 

Figure 1 showed the signifiers Jamerill 
used to introduce herself to her audience. 
She used her own photograph and not a 
photograph of all her children and husband. 
She also used the tagline “helping you feed 
all your people”, expressing the idea of 
her responsibility to feed her large family, 
which was also reflected in the pictures of 
a shopping cart filled with food, kitchen 
utensils and a fully stocked freezer. The 
subjects of “food” and ‘motherhood’ were 
what was to be expected from her vlogs. As 
explained by Goffman (1956), individuals 
often foster the impression that the routine 
they were presently performing was their 
only routine, or at least their most essential 
one. By emphasising the representations of 

Figure 1. The banner from Jamerill’s YouTube channel in April 2019
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food and motherhood, Jamerrill’s routines as 
a mother manifested in cooking food for her 
large family and taking care of her children, 
became her sole identity. Therefore, the 
audience, in their turn, often assume that 
the character projected before them is all 
there is to the actor, which in turn constructs 
a particular image of what kind of mother 
Jamerill is in front of her audience.

The other case study, Parsnips and 
Parsimony, has been using the same 
name since the family first broadcast their 
YouTube channel in February 2014.

Unlike Jamerill, in Figure 2, Janelle 
used family photographs on her channel, 
which was updated in December 2016 when 
Lilian, their youngest daughter, was born. As 
mentioned earlier, this could be interpreted 
as an indication of what is to be expected 
from the channel. The tagline “Right Family, 
Wrong Century” indicates the family’s 
tendency to lead a unique life which does not 
embrace modernity. In their channel, they 
often post frugal family financial planning 
because, besides home-schooling, Parsnips 
and Parsimony is a channel focusing on how 
to manage a large-family budget in the most 
frugal way. They do not follow the modern 
ideal lifestyle portrayed in mainstream 

media. For example, they do not let their 
children watch TV, except the Olympics, 
documentaries or other educational shows. 
They also rear their own chickens and have a 
small fruit and vegetable garden where they 
grow produce for their daily needs. The way 
they run their everyday lives is more similar 
to the lifestyles of the pilgrims or early 
inhabitants of America. It is an ambiguous 
lifestyle where they distance themselves 
from modern life and yet use YouTube and 
the Internet as a space of social interaction 
and to earn some money.

In April 2018, Janelle changed her 
banner (Figure 3) and changed the tagline 
into “Celebrating family and the things 
that matter the most”. Based on these 
changes, there was less emphasis on a 
traditional lifestyle and more on the idea of 
celebrating family. However, the content of 
the vlogs still emphasised frugality and a 
non-consumptive lifestyle.

Banners, for both Jamerill and Janelle, 
are the first impression the audience gets 
of their channels. When the interaction 
initiated by first impressions is itself merely 
an initial interaction, people often speak of 
“getting off on the right foot” and feel that 
it is crucial that to do so (Goffman, 1956). 

Figure 2. The previous banner from Janelle’s YouTube channel
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These two vloggers get off on the right foot 
by showing their audience that they are 
mothers with large families who put a high 
priority on those families.

Jamerill and Janelle are also presenting 
themselves as “real” housewives, as the 
nature of vlogs is to capture everyday 
life. Self-presentation is a way to attract 
a particular audience, and the expected 
reactions are important for how the vloggers 
decide to present themselves. Both women 
are aiming to present the “real” versions of 
themselves as housewives. However, what 
they convey as “real” is already altered; they 
have narrowed down what the audience can 
watch from their vlogs. Jamerill’s focus on 
home-schooling, which is a result of her 
home-schooling website, is a construction 
of the parts of her life she wants to share 
with her audience. Janelle’s proclamation 
that family and “things that matter the most” 
are her main priority could also be seen as 
a form of self-presentation which limits the 
expectations audiences could have of her 
lifestyle. The next section of the article will 
look at how these two women are actually 
contesting the idea of presenting their 

idealised versions, because in many of their 
videos, despite editing, there are moments 
where they focus on how their family is not 
ideal.

A Non-Idealised Version of a Large 
Family

The evolution of YouTube has transformed 
it into a TV-like medium. This challenges 
the dominant structural, economic and 
power relations of TV as an old form of 
mainstream media. In the early 2000s, 
reality shows, for example, became some 
of the most popular programmes on TV. 
One might argue that this reflects a craving 
for “reality” or the depiction of “authentic” 
everyday lives. After 2008, in the midst 
of the American economic recession, the 
Real Housewives franchise, which revolves 
around glamorous lifestyles, became one 
of the most popular reality programmes 
on TV (Lee & Moscowitz, 2013). This 
reality show franchise has constructed and 
affirmed a stereotypical portrayal of women, 
particularly housewives, in the mainstream 
media. Lee and Moscowitz (2013) stated:

Figure 3. The updated banner from Janelle’s YouTube channel
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Sacrificing motherhood, empathy 
and altruism, the rich bitch, 
a bourgeois feminine character 
done up as a cartoonish trope, 
pursues selfish material gains 
single-mindedly. Always gendered 
(female), always classed (leisure), 
and almost always racialised 
(white), she functions at a cultural 
crossroads where class antagonisms 
can be articulated and traditional 
gender roles can be reasserted. 
(p.65).

These housewives were portrayed as 
“rich bitches”, and the fact that they were in 
a reality show accentuated their seemingly 
realistic lives. A number of scholarly works 
have argued about the authenticity of these 
reality shows, mainly because most of them 
are scripted. I would not argue that these 
reality shows are parallel to my chosen 
case studies; however, it is necessary 
to contextualise the YouTube vlogs of 
“ordinary” American urban housewives 
within mainstream media representations.

Another reality show which can 
be compared to the two vlog case 
studies is 19 Kids & Counting, a 
reality show about Michelle and Jim 
Bob Duggar and their 19 children. 
The show’s main appeal or even 
source of controversy, besides its 
religious discussions, is as follows 
(Mesaros-Wincle, 2012), “… it is 
relatable to anyone - regardless of 
religious affiliation - interested in 
putting family first … Television 

programmes such as 19 Kids & 
Counting often contain a traditional 
family structure, with all other 
family structures portrayed as the 
‘before conversion’ example of 
secular society” (p.68).

The representation of housewives and 
large families in mainstream media, which 
is a recent development in American society, 
is not exclusively introduced on YouTube 
because it has been portrayed by several 
forms of mainstream media. However, 
as mentioned earlier, these reality shows 
are scripted with sensational events and 
incidents. The acts presented mostly aim 
at attracting emotional reactions from the 
audience because one nature of TV is to 
ensure that people keep coming back for 
more episodes. Reality shows on TV might 
be showing the sensational and shambolic 
side of family lives to attract more viewers. 
In other words, the more sensational it is, 
the more it gives revenues to the producers 
and TV stations.

Jamerrill and Janelle’s vlogs represent 
a shift in how large-family lives are 
depicted in an audio-visual medium. In 
these YouTube vlogs, despite the editing 
process, messy family lives can still be 
seen. Both the vloggers explain that they 
intentionally do not show, for example, 
how their children misbehave. However, 
it is interesting to actually see that some of 
these misbehaviours are sometimes caught 
in camera and both the vloggers, who edit 
their own vlogs, decide to retain these 
scenes. The messy frame of large-family 
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life, in comparison with reality shows 
on TV, is not sensational or scandalous 
and is even boring at times, because it is 
something which could happen in almost 
anyone’s life. However, the mundane nature 
of the vloggers’ everyday lives with the 
occasional portrayal of the complexities 
of a large family is the main attraction that 
is different from reality shows. YouTube 
represents a transformation in the structure 
of our media-saturated culture. This is a 
transformation of who is saying what to 
whom, which is both simple and profound 
in its consequences (Strangelove, 2010). 
These housewives are sharing their intimate 
private lives and have transformed the way 
the complexities of American family lives 
could be perceived in a media-saturated 
culture by showing that family dynamics can 
no longer be sensationalised as depicted in 
reality shows on TV.

Both channels often share how messy 
their house can get and their misbehaving 
children. In one video, as shown in Figure 
4, Janelle and Art explained to the viewers 
that the week had been difficult and they had 
been lacking sleep because Grace, their two-
year-old, had been having “… a very strong 
will and this week have been one of those 
weeks when she’s been a more challenging 
child … so we’ve been putting the camera 
away making sure she has our full attention 
and that we are being consistent with what 
we say and what we ask of her” (Janelle, 
2017). They also explained that it took 
them a long time to even take that short 
clip because of interruptions from children 
misbehaving.

In the middle of explaining things 
(14:07), Janelle and Art’s faces turned 
stern and they looked at the right side 
of the camera as shown in Figure 4. At 
that moment, a child was playing on the 
computer. In another video, as Janelle 
was making bread with her four-year-old 
daughter Mary who nearly put the raw 
dough in her mouth. Janelle stopped her in 
time while saying “Art, please edit that out”. 
However, Art decided to retain that scene.

Jamerill, in one of her videos, also 
showed when her two boys, Gabriel (five) 
and Liam (seven), were fighting. The 
audience could not actually see the fight, 
but could hear Jamerrill describing what is 
happening:

They’re racing back. Liam is crying 
at Gaby cause Gabriel’s beating 
him. You know how it goes. Gaby 
won. Oh my. I was just trying to 
get their cute profiles. Oh my … oh 
… passionate … passionate words 
coming. What do you think Amelia? 
Simmer down boys … simmer 
down. (Jamerrill, 2015, August 12, 
14:51-15:09).

The ways Jamerrill and Janelle describe 
their children’s misbehaviour reflects the 
self-presentation of a good and patient parent. 
Instead of using words like misbehaviour or 
naughty, the use of subtle words or phrases 
such as challenging child (Janelle) and 
passionate words (Jamerrill). Their filming 
strategies, in which they intentionally 
avoid capturing these messy moments, can 
also be seen as their way of controlling the 
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audience’s gaze. If an individual is to give 
expression to ideal standards during her 
performance, then she will have to forgo 
or conceal action which is inconsistent 
with these standards (Goffman, 1956). In 
presenting themselves, these women do not 
comply with the ideal standards of being 
the perfect mother with perfect children. 
They honestly share these parenting 
moments. However, unlike reality shows 
on television, they refused to sensationalise 
their children’s misbehaviour as a spectacle 
for the audience. They narrate it and tell 
us the story of the misbehaving children 
without showing us in the video. Editing 
becomes a significant factor since unlike 
physical social interactions, which are the 
foundation of Goffman’s conceptualisation 
of self-presentation, digital interactions 
on YouTube between vloggers and their 
subscribers or audience members are filtered 
by the editing process. The editing process, 
which is done by the vloggers themselves, 
works as a blind that conceals particular 
actions which might not fit ideal standards. 
However, my research shows that these 
women are in control of what they decide 
to conceal while simultaneously not giving 

in to ideal standards of perfect motherhood, 
leaving them with a strong sense of agency.

The Audience: Online Hostility or 
Reflexive Interactions

The audience on YouTube observes 
and monitors the self-presentation of 
these women, including viewers who 
give immediate feedback through the 
comment section. YouTube has also created 
a community and, like in every community, 
there will be those who do not play well with 
others. In the Internet world, such people are 
known as haters - a person who posts rude 
or obscene comments. As mentioned earlier, 
YouTube has become a social space wherein 
many individuals can interact in many ways. 
However, online hostility can also be a sign 
of how the boundaries between private and 
public lives have been blurred

In one of the vlogs (Janelle, 2017), 
in the comment section, a viewer had 
questioned aspects of Janelle and Art’s 
parenting style. The viewer was judging 
them as bad parents because they asked 
their son to lift a heavy bag of soil from the 
car to the front porch that might hurt the 
boy’s back. Due to the nature of immediate 

Figure 4. Janelle and Art’s faces turn stern and they look at the right side of the camera (Source: Janelle, 
2017, July 12, 2:58 and 3:08).
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commenting and responding to comments 
on YouTube, Janelle and Laura (Janelle’s 
sister-in-law) were able to clarify things, 
though the viewer’s opinion remained 
unchanged. Jamerrill also experienced some 
criticism of her choice of food, which is seen 
in her grocery shopping videos. In “Large 
Family $90 Quick Grocery Outlet Haul” 
vlog, Jamerrill talked at length about her 
food choices due to previous debates in the 
comment section:

“I have people arguing about their 
food choices … arguing about my 
food choices. Some of my faithful 
commenters or viewers get attacked 
because they drink milk or they 
don’t eat meat. We just got a lot of 
drama going in some grocery haul 
videos, so I wanna come up with 
some sort of watching Jamerrill’s 
grocery shopping hauls friendship 
creed or something. We have to 
come up with something like “I, by 
watching this video, will be kind and 
give each other grace. I will accept 
my own personal food choices 
and I will allow other people to 
accept their personal food choices. 
Because really, we’re all just trying 
to give the best we can do for our 
family … People get passionate 
about food. We all have our food 
choices and food opinions. And I’m 
also saying this because you gonna 
see marshmallows and Twizzlers 
and cake mix in this grocery haul 
and I know that’s gonna cause some 

drama, so I’m confessing my sins 
upfront” (Jamerrill, 2016, April 21, 
01:10 - 02:18).

In other grocery shopping videos, every 
time Jamerill shows her full case of instant 
macaroni and cheese, she apologises and 
needs to explain her choice of food for her 
family. For example, in another vlog, she 
said, “And yes, all the moms are shaking 
their heads. Yes Jamerrill, it is okay” 
(Jamerrill, 2016, June 6, 06:45 - 06:50). In 
some vlogs, she called it her “emergency 
case of mac and cheese” that she used when 
her pantry and fridge were empty.

As part of her self-presentation as a 
mother who decides what food to serve 
to her family, Jamerill highlights her right 
to choose what is best for her family. At 
the same time, she also gently invites 
her audience to share their reactions to 
different opinions and views. Lange (2007) 
argued that online hostility from YouTube 
users was a product of “assumed online 
anonymity” and asserted that offline cultural 
and psychosocial contexts exacerbated 
online hostility. Strangelove (2010) was 
of the view that these social interactions in 
YouTube were “highly reflexive”. Much 
reflection on the norms and ideals of the 
community exists, along with constant 
monitoring of others’ behaviour.

CONCLUSION

Research findings reveal that YouTube 
provides alternative self-presentations 
of a large family living in comparison to 
what can be found on mainstream TV. 
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Unlike the formulaic narratives provided 
by TV and movies, vlogs offer a messier 
and sometimes unstructured depiction of 
family life, which audiences can easily 
relate to in comparison with reality TV. 
By discarding formulaic narratives, these 
vlogs are offering something different and 
are becoming an increasingly popular form 
of narrative, particularly if how more and 
more women are using YouTube for the 
same purpose of archiving their families’ 
everyday lives were considered. More 
research can be done to contextualise this 
cultural phenomenon within the American 
social, cultural or even political situation. 
This research does not claim that YouTube 
videos are an alternative to commercially 
produced content because YouTube is a 
commercial product and ads in the vlogs 
form part of the commercialisation process. 
This can be discussed further in other 
research. However, amateur online videos/
vlogs provide what Strangelove (2010) 
termed as a fresh new window inviting the 
audience to look at the unexpected nature 
of people in their everyday lives including 
the potential agency. These videos demand 
the audience’s attention and stimulate 
curiosity in consuming a distinctive way of 
understanding the dynamics of motherhood 
and the lives of large families in America.

ACKNOWLEDGEMENT

The author would like to acknowledge the 
financial support provided by the Directorate 
of Research and Community Engagement 
through the International Publication 

for Final Assignments Research Grant 
(PITTA Research Grant 491/UN2.R3.2/
HKP.05.00/2017) funded by Universitas 
Indonesia.

REFERENCES
Chae, J. (2015). “Am I a Better Mother Than 

You?” Media and 21st-century motherhood in 
the context of the social comparison theory. 
Communication Research, 42(4), 503-525.

Christian, A. J. (2009). Real vlogs: The rules and 
meanings of online personal videos.  First 
Monday, 14(11), 1-12.

Godwin-Jones, R. (2007). Digital video update: 
YouTube, flash, high-definition. Language 
Learning & Technology, 11(1), 16-21.

Goffman, E. (1956). The presentation of the self 
in everyday life. Edinburg, US: University of 
Edinburg.

Hogan, B. (2010). The presentation of self in the age 
of social media: Distinguishing performances 
and exhibitions online. Bulletin of Science, 
Technology & Society, 30(6), 377-386.

Horak, L. (2014). Trans on YouTube: Intimacy, 
visibility, temporality. Transgender Studies 
Quarterly, 1(4), 572-585.

Janelle. (2017). Vlog 5-27-17 making “worms, 
peppers and onions” [DVD]. Retrieved July 
11, 2017, from https://www.youtube.com/
watch?v=jxM95yDPM_U

Janelle. (2017). Vlog 7-8-17 checklist [DVD]. 
Retrieved July 11, 2017, from https://www.
youtube.com/watch?v=ap4AxZH2cZI.

Jamerrill, S. (2015). Visit grandmother’s mountain 
farm with us! [DVD]. Retrieved July 1, 2017, 
from https://www.youtube.com/watch?v=IwN_
pbSYpN4.



Shuri Mariasih Gietty Tambunan

588 Pertanika J. Soc. Sci. & Hum. 28 (1): 575 - 588 (2020)

Jamerrill, S. (2016). Large family $90 quick 
grocery outlet haul [DVD]. Retrieved July 
1, 2017, from https://www.youtube.com/
watch?v=PcRLn2B5aI4.

Jamerrill, S. (2016). Large family grocery haul and 
meal plan: $170 {$18.88 per person!} | 6.6. 16 
[DVD]. Retrieved July 1, 2017, from https://
www.youtube.com/watch?v=TsaP39icObc.

Lange, P. G. (2007). Commenting on comments: 
Investigating responses to antagonism on 
YouTube. Society for Applied Anthropology 
Conference, 31(1), 163-190.

Lee, M. J., & Moscowitz, L. (2013). The “Rich Bitch” 
class and gender on the real housewives of New 
York city. Feminist Media Studies, 13(1), 64-82.

Maguire, E. (2015). Self-branding, hotness, 
and girlhood in the video blogs of Jenna 
Marbles. Biography, 38(1), 72-86.

Mesaros-Winckle, C. E. (2012). Christian patriarchy 
lite: TLC’s 19 kids and counting.  In A. A. 
Rugerio (Ed.), Media depictions of brides, wives 
and mothers (pp. 63-75). Plymouth: Lexington 
Books.

Miller, J. F. (2017). Out online: Trans self-
representation and community building on 
YouTube. Queer Studies in Media & Pop 
Culture, 2(3), 365-370.

Molyneaux, H., O’Donnell, S., Gibson, K., & 
Singer, J. (2008). Exploring the gender divide 
on YouTube: An analysis of the creation and 
reception of vlogs. American Communication 
Journal, 10(2), 1-14.

Nardi, B. A., Schiano, D. J., Gumbrecht, M., & Swartz, 
L. (2004). Why we blog. Communications of the 
ACM, 47(12), 41-46.

Psathas, G. (1996). Theoretical perspectives on 
Goffman: Critique and commentary. Sociological 
Perspectives, 39(3), 383-391.

Rettberg, J. W. (2014). Seeing ourselves through 
technology: How we use selfies, blogs and 
wearable devices to see and shape ourselves. 
Basingstoke: Palgrave Macmillan.

Sannicolas, N. (1997). Erving Goffman, dramaturgy, 
and on-line relationships. Retrieved November 
8, 2017, from https://www.cybersociology.com/
files/1_2_sannicolas.html

Strangelove,  M. (2010).  Watching YouTube: 
Extraordinary videos by ordinary people. 
Toronto: University of Toronto Press.

Szostak, N. (2013). Girls on YouTube: Gender 
politics and the potential for a public sphere. The 
McMaster Journal of Communication, 8(10), 
46-58.

West, C. (1996). Goffman in feminist perspective. 
Sociological Perspectives, 39(3), 353-369.

Wotanis, L., & McMillan, L. (2014). Performing 
gender on YouTube: How Jenna Marbles 
negotiates a hostile online environment. Feminist 
Media Studies, 14(6), 912-928.

Ytreberg, E. (2002). Erving Goffman as a theorist 
of the mass media. Critical Studies in Media 
Communication, 19(4), 481-497.


































































































































































































































































































































































	1 Front Cover Inside JSSH Vol 28 (1) Mar. 2020.pdf
	2 Opening page JSSH Vol 28 (1) Mar. 2020.pdf

